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Ahmadova Ramila (Azerbaijan University of Languages, Azerbaijan)
Strategies employed by teachers in the process of the second
language acquisition

The paper identifies a range of teaching strategies in the second language
acquisition (SLA). Teaching strategies are the ways that teachers choose and
use to teach a language. This paper begins by emphasizing the vital
importance of strategies that teachers use. A special attention is paid to the
analysis of different teaching strategies in the teaching process. As teaching
a second language is quite a complex task for teachers, they should identify
the best ways to teach a new language. Language learning should be more
fun and enjoyable for students to learn. Teachers need to have effective
teaching strategies in order for students to achieve a better understanding
during the process of learning a second language. They include ways to help
the teachers identify what they need to teach a new language. This paper
reflects on how the usage of the right strategy at the right time can help the
teacher teach the language better. It is important for a teacher to facilitate
students’ interest towards learning a second language. The paper provides a
description of the basic principles about how effective teachers are always
being on the prowl for new and exciting teaching strategies that will keep
their students motivated and engaged. Whether you are a new or experienced
teacher, you may feel inundated by all of the new strategies. It is hard to
decide which strategies are right for the teacher’s classroom. Depending
upon the teacher’s style, preference and the students’ levels, ages or
backgrounds, the teacher should choose the strategy which is more suitable
for her/ his needs. An experienced teacher knows that not every teaching
strategy that you use will be an effective one. There will be some hits and
misses, and depending upon your teaching style, and the way your students
learn, you will figure out which strategies work and which do not. It may
take some trial and error, but it does not hurt to try them all. Different
learners have different backgrounds with unique academic needs, culture,
language, interests, and attitude towards learning. Teaching language is a
complicated task for teachers and the right techniques and strategies are
needed to deliver effective language learning. This study was conducted to
investigate the strategies that teachers have used to arouse students’ interest
in learning a foreign language. Hopefully from the study, teachers will be
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able to identify the right strategies to boost students’ interest as well as
motivation in learning a second language effectively. This article examined
the types of teachers’ strategies to attract students’ attention and interest
towards learning a foreign language. This study also investigated reasons
why students tend to lose interest in learning a second language.

Akopian Mariam (International Black Sea University, Georgia)
Language and gender issues in the English language: obstacles
when translating gender terms

This paper demonstrates one of the most recent studies in language and
gender, which is considered to be a particularly vibrant area of research and
theory development within the larger study of language and society. The
article aims to come up with significant data about the phenomena referred
to as the gender representation in genderless languages, specifically, the co-
territorial languages of the Caucasus. The discussion of the literature will
provide with data concerning typological / genetic / sociolinguistic
descriptions of co-territorial languages of the Caucasus, gender
representation in English, and theoretical development of language and
gender studies. Specificity of the research is the grammatical gender of the
third person singular pronouns and encoding gender of the co-territorial
languages of the Caucasus. The work is aimed at exploring whether and how
the obstacles of translations of pronominal English pronouns occur in the
process of a second language acquisition. With a view to the observed
problem in teaching of the English pronominal pronouns to speakers of
genderless languages, the experiments will be conducted, the essence of
which is in the fact that the majorty of languages in question have only
genderless 3rd person pronouns. The research will discuss various ways of
dealing with the issue as a problem of teaching and misconceptions in a
second language acquisition. This particular piece of research will be
valuable in terms of being one of the first simultaneously conducted works
within the scope of gender encoding in the target languages, which will
elaborate and provide a broader context for linguistic research. The possible
teaching approaches and references for more efficient productiveness of
learners' academic performances in an EFL classroom will be examined
from the point of translation obstacles. The different views of sociolinguistic
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investigations of language and gender identities is beneficial from the point
of view that it will be a considerably powerful tool for further studies of
language and gender among the speakers of genderless languages. The
research will apply a qualitative research approach and the method of
discourse analysis. The practical and scholarly significance of the research
problem might be noticed in the absence of literature concerning language
and gender representation in English from the perspectives of co-territorial
speakers of the Caucasus.

Al Hamad Muntasir (Qatar University, Qatar)
Learning Arabic to improve non-Arabic speakers expatriates
standards of living; case study: TAFL in Qatar

Since the reign of HRH Sheikh Hamad bin Khalifa Al Thani in 1996,
Qatar has evolved in the direction of an open, modern, multicultural society.
It was apparent that internationalization played a major part into Qatar’s
foreign policies as well as its local change. However, this cultural
transformation of Qatar requires a social and legal change in a conservative
country, where the first article of the Qatari constitution states: “The Arabic
Language shall be its official language”. Many policies, decrees and plans
have been issued to promote Arabic in all sectors of the country where 88%
of the population (70%+ of whom are non-Arabic speakers) is made up of
expatriates who found opportunities in various projects and mega events the
state is sponsoring. Using empirical data this paper attempts to study the
effect of language policies on the non-Arabic working force in Qatar. It will
also highlight how these may be used constructively in enhancing
community cohesion and understanding for the common good between
Qataris and expatriates. This would lend itself to the question whether Qatar
can partially meet some of the international demand on learning Arabic as a
second language (ASL).
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Alavidze Maia (Akaki Tsereteli State University, Kutaisi, Georgia)
Why do | Consider Teaching to be an Art?

In a teaching/learning environment, it is important to assist a learner to
develop self-confidence, enjoy his/her own progress and succeed in the field.
Effective teaching should be process and not result-oriented, for this,
teaching strategies are essential. All teachers need to remember an
inspirational quote by Albert Einstein: “I never teach my pupils, I only
attempt to provide the conditions in which they can learn.” That will make a
teacher a motivational energizer for his/her students inspiring them wanting
to learn and hoping to succeed. That requires a tremendous effort from a
teacher. In a well-planned lesson every student has to produce the language
independently without any preparation, which is a good practice for them
and which enables them to become a motivated, self-confident learners and
succeed easily. Here are some examples of my favourite activities that can
make a lesson fun and encourage students speak out loud.

One of my favourite tasks is a PowerPoint presentation. This so called
performance task asks students to demonstrate their knowledge,
understanding and proficiency. At the end of a topic that we cover during
the lessons | ask my students to prepare a PowerPoint presentation on a
related topic. That gives them the chance to produce their own language.
Consequently, if you tell your students that they do not have to worry about
their mistakes (this is a controversial question, though) that will boost their
self-confidence and lead to success.

Another motivating activity | use with my students is Questioning /
Interview. The questions could be about anything but the only condition is
that an interviewee could not say just yes or no. S/he needs to speak expand
the answer and describe the situation or express his or her feelings. For
example: Do you remember the first day you met your best friend? or What
three adjectives can you use to describe yourself? or something like that.

To make the activity a bit more difficult, you could ask the students work
in pairs, think of a situation and ask his/her partner to give argumentative
response to the situation. E.g: Your brother is a school-leaver and wants to
go to University. He cannot decide whether to enter the University in your
hometown or go to another city. Where would you advise him to go and
why? Use arguments in your response.

At the initial stage, you can bring ready- made situations for them but
afterwards they will manage to think of the situations themselves. There is
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one more recommendation I’d like to share with you. Remember, almost all
activity could be turned into a communicative, motivational one. To make
the case more challenging, | can say that there is no ready-made recipe with
special ingredients that will make you a good teacher to help students
become successful learners. That is why | consider teaching to be an art.
Why do | think that a teacher must be a good actor/actress? To answer the
question, | will share what | have learned during 25 years of teaching.

Alsaadi Fatimah (School of Education, Communication and Language
Sciences, Newcastle University)
Cross-cultural transition of Saudi Arabian international ESL
students in the UK

An increasing number of overseas students are studying outside their
home countries in higher education and there is a significant trend towards
English-speaking Western countries, such as the United Kingdom (UK), the
United States of America and Australia (NACAC, 2010). Due to this, there
is a growing body of literature and a wide range of investigations concerning
the phenomenon of cross-cultural adaptation. Kim (2001) defined this
phenomenon as ‘...the dynamic process by which individuals, upon
relocating to new, unfamiliar, or changed cultural environments, establish
(or re-establish) and maintain relatively stable, reciprocal, and functional
relationships with those environments’ (p. 31). Saudi international students,
in particular, provide an interesting sample worthy of study as they make a
transition from a gender-segregated to a mixed-gender educational
environment. It is therefore of value to examine how this might affect their
adaptation and adjustment (Alhazmi and Nyland, 2013).

This study investigates the experiences of international Saudi students
enrolled in ESL courses in UK higher education, addressing the process of
cross-cultural adaptation that they undergo as reflected in various
psychological, sociocultural and academic dimensions.

The objectives of this study are: (1) to gain a better understanding of the
difficulties and problems ESL Saudi students experience in their socio-
cultural and psychological adaptation to studying in the UK and the impacts
on their academic performance, including how important they find it to adapt
to socio-cultural activities outside the classroom, e.g. attending certain
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British festivals or celebrations, such as Christmas parties; (2) to explore the
factors that affect students’ socio-cultural and psychological adaptation and
academic performance; (3) to investigate the strategies that ESL Saudi
students use to overcome obstacles; (4) to integrate the research problem
from different perspectives (e.g. international education, cultural adaptation)
and in the light of this, to re-examine existing theoretical models. This study
has been carried out in the UK with Saudi ESL students studying at a number
of English language institutions in different cities. Based on Young and
Schartner (2014), a mixed methods approach has been adopted, useful for
studying adjustment and adaptation through employing qualitative data to
monitor adjustment over time and quantitative data to measure outcomes.

Therefore, a longitudinal, mixed methods approach has been adopted in
this study comprising two phases: first, quantitative data were obtained by
administering self report survey questionnaires to Saudi students: 177 in the
first period of data collection (t1), in October/November 2016, followed by
110 students from the original sample who participated again (t2) in June
2017, at the end of the 201617 academic year.

The second instrument comprised follow-up qualitative, individual, semi-
structured interviews conducted with a smaller sample of 22 students (11
male and 11 female) at t1 (November 2016), t2 (February 2017) and t3 (May
2017) in the same academic year. These interviews explored issues identified
in the questionnaires in greater depth and students’ adjustment over time.
This study is currently in the data analysis stage.

Angermann Michael, Project Officer, OSCE HCNM
Multilingual education as an integration tool: the cases of
Kazakhstan and Kyrgyzstan

The OSCE High Commissioner on National Minorities (HCNM) has
been promoting mother tongue based multilingual education in national
minority schools in Central Asia and and other OSCE States during the last
twenty years. Being involved in the HCNM education programmes and
initiatives in the Cental Asian countries, particularly in Kazakhstan and
Kyrgyzstan in the last five years, Michael Angermann will highlight two
cases of mother tongue-based multilingual education and reveal the impact
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of the HCNM involvement. A number of conclusions will be formulated
based on the countries’ best practices and existing challenges.

In both Kazakhstan and Kyrgyzstan there is an articulated demand at the
local level, as well as a clear trend at policy level to promote MLE. The
provisions and objectives for formation of a multilingual citizen, regardless
of ethnic or linguistic affiliation, are a part of the country strategies and
educational legal framework.

Along with reviewing the content of education, the ongoing education
reforms in Kazakhstan and Kyrgyzstan provide for the transition to MLE in
schools with instruction in the state and Russian languages, as well as
schools where instruction is provided in the languages of national minorities.

Mother-tongue based bilingual and multilingual programmes, applied in
national minority pilot schools in Kazakhstan and Kyrgyzstan, have been
supported by community representatives, parents and teachers, who are an
active part in this process. They questioned the models of “full” or “absolute
immersion”, believing that they are just a transition to teaching in another
language and do not consider mother tongue and minority culture.

Enriching bilingual and multilingual language education programmes, in
which the state and native languages are used as languages of instruction,
have proved to be the most preferable since they:

¢ allow the acquisition of the state language at the level necessary for
the socialization of the individual within the given country;

e retain teaching their native language as well as using it as the
language of instruction throughout the course of schooling, which
contributes to preservation of the cultural identity of minority
students;

o create opportunities for mastering foreign languages, thus increasing
the access to information, opportunities for professional
development and self-realization of minority schools’ graduates.

This approach, on the one hand allows satisfying the basic rights of
citizens to preserve their identity and on the other hand, creates the
opportunity for the formation of a multiple identity of the individual. The
better acquisition of the state language and access to regional and world
languages in the programmes of MLE contributes to the expansion of the
boundaries of personal identification, social mobility, reduction of risks of
discrimination and integration of society.
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Anisimova Alla (Oles Honchar Dnepropetrovsk University, Ukraine)
Multilingual education at Oles Honchar Dnipro National
University

This paper deals with the challenges and perspectives for the
implementation of multilingual education at Oles Honchar Dnipro National
University. It deals with educational experiences with the introduction and
implementation of multilingual education in the Department of English
Philology at the Faculty of Ukrainian and Foreign Philology and Art in the
Oles Honchar Dnipro National University (DNU). We conclude that
multilingual education is a key to success and that co-operative and
linguocultural learning promote the development of competent multilingual
and intercultural persons and their lifelong learning.

Multilingualism has become a common phenomenon in the modern
world and can be analyzed from different perspectives.

The aim of the present paper is to show the peculiarities of the
multilingually and multiculturally oriented Master’s curriculum for the
speciality “Language and Literature (English)” with specialization
“Multilingual Education”, in terms of the Bologna process, developed by the
English Philology Department of Oles Honchar Dnipro National University.

In terms of multilingual education it should be taken into account that the
language itself possesses its own dynamics and is constantly undergoing a
processes of continuity and change, impacting upon the communication
modes of different societies as it evolves. Educational policy makers have
difficult decisions to make with regard to languages, schooling and the
curriculum. While there are strong educational arguments in favour of
mother tongue instruction, a careful balance also needs to be made between
enabling people to use local languages in learning, and providing access to
global languages through education (UNESCO, 2003).

All these principles and ideas have been taken into consideration in the
process of developing a multilingually and multiculturally oriented Master’s
curriculum for the speciality “Language and Literature (English)” with
specialization “Multilingual education” by the English Philology
Department.
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DNU is situated in the region which is bilingual, because people who live
here speak or at least understand two languages (Ukrainian and Russian).
When a student enters DNU to study the speciality “Language and Literature
(English)”, s/he is expected to possess some knowledge of a foreign
language — English. This knowledge is proved by the certificate of External
Independent Testing. In addition, from the first term of his first year a student
starts learning the second foreign language (French, German, Spanish are
options), from the second term of his first year the student starts learning the
third language (French, German, Spanish, Italian, Portuguese, Japanese,
Chinese, Turkish are options). Choosing the Master’s specialization
“Multilingual Education”, the student studies only his major (English) and
second foreign languages. In this case, multilingualism is not only a target,
but also a means of instruction.

It should be emphasized that the competence of the graduates of the
Master’s study curriculum Multilingual Education can be defined by the
learning outcomes of the curriculum, i.e. the knowledge and skills acquired
during the process of study process. Special competences in the “Language
and Literature (English)”, “Multilingual Education” will be acquired
through obtaining competences of the five blocks of disciplines. The
Master’s curriculum in Multilingual Education consists of two parts:
mandatory and optional. The whole curriculum is calculated as 90 ECTS.

To sum up, we should say that all the disciplines have been designed in
such a way as to meet the European and Ukrainian higher education demands
and are particularly focused on multilingual and multicultural components.

What should be specially emphasized is that this experience is a
completely new one not only in DNU, but also in Dnipropetrovsk region.
However, the syllabi of the majority of courses in the curriculum have been
developed or modified so as to provide students with multilingual,
multicultural and cross-cultural competences that are considered to be the
key ones for the specialization “Multilingual Education” as it has been
shown above.
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Antadze-Malashkhia Patman (lvane Javakhishvili Thilisi
State University, Georgia)
On the influence of familiar languages in the process of teaching
a new Language (Georgian and English as a resource for the
teaching of the Persian language)

In the process of teaching a new/additional language (Ln), the relation
between the age factor and language awareness becomes quite obvious. Thus
familiar languages can be used as a resource when teaching a new/additional
language to adult learners.

Such an attitude is especially important in the initial stage of teaching Ln,
when the typological contrast of Ln with the languages that are already
familiar to the adult learners improves and accelerates the acquisition of Ln.

In Georgian universities the relationships of Persian to Georgian and
English languages have been envisaged from the zero level of teaching. This
has yielded positive results and formed solid grounds for the transition to the
unilingual method of teaching the Persian language.

Positive transfer from familiar languages to Ln is, above all, based on the
outlined similarities between the familiar languages and Ln in corresponding
fields. In the case of Persian, these fields are phonetics and vocabulary with
regard to Georgian. This is due to the similarities between Persian and
Georgian sounds and the multitude of borrowings transposed from Persian
into Georgian. The field in which Persian and English reveal similar features
is morphosyntax, the reason for this being the analytical structure of these
two languages.

On the initial level of teaching, the principle of selection of similar
structures gains utmost importance. The more vivid the similarity, the easier
the acquisition of the new language. Therefore, it is reasonable to focus on
vivid, uncomplicated correspondences. The attitude based on similarities is
more efficient due to the focus on the same type of structures existing in Ln
and familiar languages.In the case of Persian, Georgian and English, such
identical structures are represented by the Perfect Tense forms.

A course of lectures aimed at the initial level of Persian worked out by
us and successfully tested three times has proved the following: the order of
familiar languages (in this case, L1-Georgian, L2-English) does not
influence the acquisition of L3/ Ln (in this case, Persian).A student’s
perception of similarities between Ln and familiar languages leads to a
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positive transfer both from L1 and L2 (even if the latter is not mastered
perfectly) or any other foreign language.This points to the role of
psychotypology as a decisive factor in the process of acquisition of a
new/additional language by adult learners.

Babukhadia Merab (lvane Javakhishvili Thilisi State University, Georgia)
The role of articulation and an articulatory basis in foreign
language learning and teaching

Each movement or condition of organizing articulatory organs during the
pronunciation of sounds is referred to as articulation. Each of the speech
sounds has its own specific articulation, ie, it has its own movement or state.
Articulation is of great importance in the process of leanirng a second
language.

The main point in articulation is an indifferent state of articulatory
apparatus. This is the state before the actual process of articulation.

Our main hypothesis is that any two languages (eg, Georgian and
Azerbeijani) or two dialects (for instance, Gudamakruli and Rachuli) are
different from each other because of the indifferent state of the speech
organs, as this is the state before the organs become active for pronunciation.

Each individual sound is characterized by the peculiar sounds of
pronunciation by which this language is different from other languages. For
example, in the Georgian language p’ is different from the p’ in the
Azerbaijani language physiologically as well as from the articulatory point
of view.

Some languages are characterized by the articulatory action of the speech
apparatus that may not be involved in any other language. For example, in
the Georgian language while pronouncing the consonant Q’ the tip of the
tongue touches the palate. Naturally, it is difficult for foreign students to
pronounce this consonant as their own languages do not use this particular
sound .

This phonetic peculiarity of languages, namely, the articulatory behavior
of a particular language, developed during its evolution is traditionally
referred to as the articulatory base of this language, or the activated
indifferent condition. Therefore, this basis is more a social phenomenon
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rather than a physiological one. As a physiological phenomenon, it is
connected with the absolute indifference of the speech organs.

Dialects of one and the same language as well as various languages differ
from each other regarding the articulatory basis.

Mastering the articulatory basis of the target language is important when
learning a language. This can be achieved by intensive repeating of a limited
number of texts (about 30) that contain all the articulatory characteristics of
the given language.

The mastery of the articulatory basis conditions preparation of the
indifferent state of the articulatory organs for the target language. In this
respect, the basis of the target group students will get ready for the
pronunciation of the sounds of the Georgian language.

The choice of texts is based on this approach described above which is
presented as a methodological innovation in this paper.

Our aim is to replace the traditional methodology of learning a foreign
language with innovative methods to make it possible to master the language
in a short time. For this, following Michael Thomas, Berlitski and others, we
employ the so called ‘mixed” methodology-suggestology.

Bagashvili Zurab (Grigol Robakidze University, Georgia)
Transition from passive to active vocabulary in the context of
teaching by communicative methods

In the learning process of any foreign language the most important factor
is to learn the vocabulary of the language. Learners first form the passive
knowledge of the lexis and after this they put it into practice through
communicative speech functions. In order to make any passive vocabulary
active, stable and fast, communicative teaching methodology is based on
speaking skills, developing knowledge realization process. This problem is
connected with attaining the second foreign language intensively. Besides
methodological attitudes, opinions differ about defining a daily amount of
vocabulary to be leant by language learners :

1. The first issue is how many new words should be appropriate to be learned
in the case of 1 or 2 days of intervals.
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2. To determine whether there is a methodological necessity to strictly
define the amount of new words , taking into account context and phrasal
expressions.

Considering language level competences (Al C 2) we should determine
the most used language environment (bank, public service hall....),
appropriate amount of vocabulary and divide it into a monthly, semester or
annual index. We should also take into account the time set for learning and
objectives of the curriculum: what time is allotted to language learners to
fulfill their aims: a) crash course for language learners; b) ordinary course
unfolding during the semester.

For the first case the amount of words to learn can be 20 - 25 to be given
every other day over 16 weeks. In other words this can be distributed over
4 months. As for the second case, students should be given 10 - 12 words
each day and this course will last 8 months. In order to make this vocabulary
active swiftly, the amount of new words and lesson material should be
appropriate to the learner’s competences. The most important here should be
oral practice and communicative approaches, dialogues and simulation
situations. Very effective would be using the Callan Method, that is focused
on learning language grammar and vocabulary to the B2 level. The objective
of this work is a discussion of the formation of the active vocabulary process
in the aspect of communicative methodology and working  out
recommendations for its methodological improvement as given below:

a) Defining the most frequently used Georgian vocabulary according to the
different levels , as well as the amount of new words and the content from
lesson to lesson.

b) Taking into account lexicological principles in creating textbooks for
Georgian Language Learners and defining the amount of university (school)
curriculum hours .

c) Working out methodologically the possibility of putting into practice
teaching Georgian similarly employing the Callan Method and its scientific
principles. Conducting practical experiments and, if the results are efficient,
considering it to be preferable.
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Bagration-Davitashvili Nino (Ivane Javakhishvili Thilisi State
University, Georgia)
Types of declension of qualifying words in pairs before and after
a noun in Georgian and their teaching to non-Georgians

In our country teaching the Georgian language is a highly important issue,
because Georgia is a multilingual, multicultural state, where ethnically
diverse people are compactly settled and form language minorities. For them
learning Georgian as an official state language is highly important in order
to become fully integrated into the society and considered as fully-fledged
citizens.

Our aim is to introduce and explain to students’ complex issues and
grammatical forms of the Georgian language to make them easily
perceptible, memorable and understandable for the learners.

In the Georgian linguistic literature analysis and processing of similar
issues are often discussed

The aim of this paper is to consistently and easily present types of
declension of the qualified and the qualifier and issues of their teaching.

As itis known, in the Georgian language there are two types of declension
of the qualifying words: co-ordinated or attributive and regulated or
substantive. Also, the position occupied by the qualifying word in relation
to the qualified word is important. The latter may precede or follow the
former. First of all, we will discuss the cases in which the qualifying word
stands in an initial position, because this is quite important to the modern
Georgian.

The traditional classification is mainly based on formative analysis. We
think it’s important to consider morpho-syntactic aspects while presenting
the classification of syntagmas. In Georgian, besides the above-mentioned
pairs, other syntagmas are also singled out, which are semantically linked
with each other and make up certain units. It is also important to note that in
a syntagma with qualifying words, the link between the latter is conditioned
by the modified nouns, whereas the qualifying word characterizes modifying
words based on certain signs. There is a certain semantical link between
them. We distinguish two groups of the above-mentioned syntagmas: 1. The
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qualifying word is an adjective, a numeral or a pronoun. Commonly they are
in the relation of agreement. Different cases are presented and may be
discussed in this respect: beautiful woman, two women, all women, doctor
woman. 2. The substantive qualifying word with the qualifying noun. It
could be presented in genitive, instrumental or adverbial cases and, also,
each one of them could have their own semantics.

We believe that in this case we deal not with an inflexion, but with that
of a derivation, thus the qualifying word is presented in one specific form in
every case and only the modified word is declined.

For example: in order to express property, purpose, material the
qualifying word stands in the genitive case; 5dbsbsgol Lobero (acomrade’s
house), 99amdMob fogbo ( a friend’s book), gosgoL Fods ( a coffee mug),
JmeHobgdol bobero (a wedding house), dsfzbol Jogws ( a yoghurt tub),
bob Lobero (‘a wooden house), mgdm d93gwo (a gold ring) At the same
time, qualifying words are used with deverbative nouns; gsgol @seg3s
(drinking coffee), Logdol 3909ds (doing work), ©o35¢9d0L sHgco
(writing homework), bs3deools dmdbagds (making a meal), LvyGsOL
sbo@G3s (painting a picture)...

In order to express the action with tools, instruments, the qualifying word
stands in the instrumental case, such as @sboo s3Ms (cutting/wounding
with a knife), ggboo Loséwaro (walking (on foot), 3m3%oo Fsds (eating
with a spoon)...

In the case of the instrumental case the qualifying word could be
presented when expressing the essence, profession, aim: 3sGyo
dgbogmmds (travelling well), xs63Gmgms gmabs (being healthy),
090b09gMo adgMgds (growing old happily), gdodsg dmsmds (working
as a doctor), bobso®me foligers (going for a hunt)...

Therefore, we think that while teaching syntagmas of the language we
should consider their semantics and morpho-syntactic aspects of the
language, in order to make every case much more easily understandable and
memorable for non-Georgian students.
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Bepievi Naira (lvane Javakhishvili Thilisi State University, Georgia)
Learning a second Language / grammatical
difficulties of teaching

The Georgian language belongs to the group of Ibero-Caucasian
languages, and Ossetian is a member of the Indo-European languages. There
are different methods and approaches in teaching/learning the second
language. Recently, less attention has been paid to grammatical peculiarities
of languages. Of course, this approach is acceptable, however, it should be
noted that, on the other hand, we consider that taking into consideration
grammatical peculiarities - phonetic, morphological and syntactic
constructions during the process of learning/teaching a second language is
also necessary.

Only through their usage it is possible to achieve effective, high quality
results. The Ossetian language, for instance, uses nominative constructions
instead of ergative ones. Thus, Ossetian native speakers learning Georgian
as a second language, face certain difficulties in learning this language.

At the same time employing dictionaries, methodology textbooks, audio-
video resources at a lesson or a lecture process is also crucial. Only these
resources can guarantee achieving effective, quality goals. Phonology
construction of the Ossetian language differs from Georgian in some
Morphological and syntax paradigms. That is why native Ossetians for
whom Georgian is the second language find it difficult to teach/learn this
language. It is impossible to overcome such challenges without rigorous
understanding of grammar rules. We believen that taking into account
grammatical peculiarities is vital. That will be broadly discussed in the
presentation. Simultaneously, recommendations how to deal with the
challenges will be suggested.

Chitishvili Nino (lvane Javakhishvili Thilisi State University, Georgia)
Development of oral communication skills of English at a
secondary level of Public Schools

Development of oral communication skills of the English language at
secondary levels of public schools is one of the most important and
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problematic issues of the current educational system. As far as we are
concerned, the 21% century is an era of globalization and informational
technologies, where a fluent knowledge of English is absolutely mandatory.
In most countries this issue is well realized and correspondingly, the
governments do their best to encourage teaching this language properly
from primary schools to the secondary ones. A lot of researches have been
conducted regarding the study of methodologies via which this language is
taught at primary, basic and secondary school levels.

My hypothesis is the following: in the final year of public schools, the
old methodology through which the English language is taught, causes
irrelevant development speaking competence in students. As a result, the
first-year students have got problems to use the language in practice.

This paper focuses on four main topics:

o Determining the level of English oral communication skills of pupils
after graduating from public schools.

o Determining the presumptive indicators of English oral
communication skills that can be connected to the achieved levels by
pupils from a teachers’ perspective.

o Determining the presumable indicators of English oral communication
skills that can be connected to the self-development of pupils from a
pupils’/school leavers’ perspective.

e Clarifying the factors which may be strongly connected to pupils’ law
speaking competence and to some characteristics of the learning-
teaching processes of foreign languages.

Stemming from the major goals of the research, the hypothesis that
worked as a guide in the study of the issue, brought forward the following
issues:

e After finishing the compulsory school education, the school-leavers’
oral communication competence in the English language is much
lower than it was written among the reachable objectives of national
standards of Georgia.

e This problem causes the unequal development of students’ speaking
abilities.

e There is a list of factors in the educational system, which causes this
unequal development of speaking skills. These factors are subdivided
into two categories: inner factors (connected to the activities that are
defined by the curriculum) and outer factors (activities that are not
defined by the school curriculum).
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There also exists the kind of combination of inner and outer factors
that cause the proper development of English oral communication
competence and vice versa there is another type of combination of
those factors that leaves a low level of development of oral
communication skills in school-leavers after finishing the compulsory
secondary school education.

In connection to the study, we present answers to some questions:

How many first-year students show the low oral communication
competence in English according to the survey?

What are the peculiarities (the points of national exams in English,
having/not having a private tutor, public/private school, motivation)
that are connected to the level that has been reached by the school-
leavers after finishing the compulsory school education?

What are the peculiarities of schools (ownership, size, and place) that
influence the achieved level of speaking competence of the English
language of school-leavers?

What is the first-year students’ and last-year school pupils’ general
idea about developing oral communication competence in English?
What is the idea of foreign language teachers of secondary schools
about English speaking competence (local teachers and native-
speaking English teachers as well)?

Because of the deepness of the research problems, the study intends to

solve the following tasks:

To reveal the problems connected with the English language in the
first and second year students via questionnaires (investigatory
research).

To study the process and methods of learning-teaching English in last-
year school students via observation (to show the drawbacks/
achievements).

To reveal the differences between public and private schools in terms
of developing oral communication competence of the English
language.

Finally, after observing the foreign language teachers through the
lessons and taking interviews from them, to give proper
recommendations to active teachers for better teaching of the speaking
competence and for their professional self-development.
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Chkuaseli Ana (llia State University)
Acquisition of Georgian as a foreign language - Methods and
strategies of the first Europeans

The tradition of learning Georgian as a foreign language has a long
history which began in the 17th century and is connected with the activities
of the European missionaries in Georgia. Almost a two hundred year old
practice of learning the Georgian language was described by the French and
Italian missionaries in dictionaries and grammar books written by
themselves. The missionaries’ activities and their dictionaries and grammar
books were assessed and analyzed from different standpoints, however, the
methodology, empiric observation and individual experience of learning
Georgian as foreign language has not yet been investigated. From the
material provided by the missionaries we see that while learning the
Georgian language they actively used dictionaries, they also recorded the
words frequently used in the local environment, and in brief grammar books
written by themselves, they mainly described the grammar categories
crucial for communication. We reckon that such practice of the language
learning is valuable even today for the people studying languages as well as
for those practicing didactics as Georgian is thought to be a language having
a complicated morphologic and syntactical system.

For our research we have selected a Georgian-Italian and Italian-
Georgian dictionary of the 19th century (1852-1867) by Emanuele Iglesias,
kept in Rome - ORDO FF. MIN. CAPUCCINORUM Archives. Our aim is
to explore and establish the historical experience the missionaries had in the
foreign language learning practice, based on the dictionary and the
significance of the foreign language learning practice and strategies as
described by the missionary authors currently. The analysis of the above-
mentioned dictionary provides the opportunity to make an attempt to
annotate the lexis according to the standard description of the language
knowledge levels, in particular, single out topics of language entities and
terms concerning treatment, medicine, religion, gender, motherland.
Moreover, we analyze the grammatical part of the disctionary from the
functional grammar standpoint.

The research results reveal that Georgian as a foreign language described
in the dictionaries and grammars helped the missionaries to adapt to the
linguistic and social environment.
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Chochishvili David (Gori State Teaching University, Georgia)
Bilingual education — an alternative way for achieving success
in non-Georgian schools

After the collapse of the Soviet Union, the regions inhabited by the ethnic
minorities faced difficulty regarding the integration in entire Georgian state.
One of the basic reasons that revealed this problem was the language
barriers widespread among those minorities. In accordance with the rules, at
the state institutions all documents had to be created in Georgian. In addition,
communication among people had to be performed in the national language.
Therefore, the language barrier became more visible. This problem was
further evident due to the fact that over several decades sufficient attention
had not been paid to teaching the Georgian language at non-Georgian
schools. Hence, the graduates’ competencies in speaking of the state
language were very low. This situation did not correspond to the demand
announced by the country.

From September 2004, Swiss NGO "Simera" was actively involved in
working on language policy in Georgia. This organization fulfilled a
multilingual educative pilot project in Georgia in 2006 — 2008. That project
was aimed at receiving education in two languages, native and the state
languages by pupils.

The Russian language was also acceptable under certain conditions. This
project supported improvement of the pupils’ competence in the state
language, on the one hand and their civil integration, on the other.
Additionally, the project assisted the minorities to receive education in their
native language, keeping and developing their own identity. In 2007, the
project implemented by "Simera" already comprised 12 pilot schools. It
arranged informative / educative meetings with the principals of schools
and heads of the resource agencies and the improvement of teaching /
education abilities of those instructors who were engaged in the project using
interactive methods. The schoolmasters / teachers were accordingly trained
in accordance with the lingual portfolio of the Council of Europe. The
project aimed at the establishment of a Georgian lingual portfolio based on
the above-mentioned system and foundation of educative recourse agencies
for multilingual education. In accordance to the order issued on 31 March
2009, “The Multilingual Educative Program” was established. Forty non—
Georgian schools were chosen for the pilot project of the bilingual program.
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The part of those schools was chosen spontaneously without any
consideration of their motivation and possible risk factors. Therefore, the
allocated funds were inefficiently managed and the project was
unsustainably developed. In this article, the results of some pupils are
analyzed in reference to several pilot schools. These results are compared
with the same data received from other schools. Therefore, the following
results became evident:

e The pupils from those schools where the bilingual educative program
was implemented based on a high motivation and in which directors /
instructors had been significantly involved in, mastering of the state
language was at a more substantial level than others. This result was
confirmed with the quotation system while passing the exams to higher
educational institutions of Georgia.

e The number of pupils increased in comparison to the schools, where
the bilingual education was not established.

e The parents agreed with the offer to teach their children in bilingual
educative institutions, then applied for the sub immersion education.

o At those schools where the bilingual lessons were conducted, the
integrative trainings and different kinds of activities were employed more
frequently. Therefore, teachers / trainers collaborated more noticeably.
Based on the examination, we would like to recommend the following steps
for the establishing the quality bilingual education at non-Georgian schools:

e at an initial stage those schools which are distinguished with a high
level of motivation should be engaged in the bilingual educative
program. The motivation should be expressed by the administration of
schools, teachers / trainers, as well as by the pupils® parents.
Additionally, this kind of educative program should be accordingly
encouraged and promoted.

e The Ministry of Education and Science NGOs should be involved in
the above-mentioned educative program, improving of competencies
of schoolmasters and searching for any donor organizations. These
steps will stimulate schools (including the financial stimulation) to
conduct the educative program more actively and at a higher level.

e The results of those successful schools, which had previously
implemented the same educative program should be more available
and disseminated . All resources and recommendations, which are
employed at the active phase of the bilingual education should be
admissible as well.
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e The multilingual educative program should be popularized with
different kinds of activities and events both at a local and state level.

o Experience of those countries where the bilingual education is actively
conducted should be applied for the assistance of this kind of program.
This process should be fulfilled under the supervision, involvement,
recommendations and monitoring of international experts.

Chokharadze Mariam (Batumi State University, Georgia)
Georgian language lessons for foreigners and an electronic
system of assessment

The strengthening of cultural, scientific and economic relations with
other countries resulted in the fact that a number of people interested in
learning the Georgian language has increased. We can say that the
development of strategies in the teaching of Georgian as a foreign language
has acquired special significance since Georgia has been intensively
involved in international processes and, therefore, created the need for
consideration of the Georgian language in two contexts: Georgian as a state
Language, the language of internal circulation and Georgian as one of the
languages existing in the world circulation. In such a context we should also
consider that many young foreigners get their education in higher education
institutions of Georgia, and success can only be achieved by a properly
planned learning process and a use of modern learning strategies. On the
other hand, the problems of teaching to ethnic Georgian minorities the
Georgian language are still persistent.

The present paper deals with some strategies, in particular, innovations
in the assessment system, related to the educational process. Assessment is
an important factor in planning and implementation of education. In the
context of non-Georgian groups the "assessment" means evaluating the
skills of a language use by a person. The assessment of language mastery
should be distinguished from the assessment of language proficiency.

The assessment of mastery is an evaluation of the performance of certain
tasks, i.e. the evaluation of what has been taught. This assessment is focused
on the training course. The assessment of language mastery is an evaluation
of the skills in using the language in practice. A teacher should know what,
when and how to evaluate. A teacher, first of all, should carefully plan the
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expected results he wants to achieve; then he plans how to evaluate whether
he achieves these results or not and eventually determines the means by
which he tries to achieve the results. Therefore, the role of assessment is of
the utmost importance. It is the assessment precisely that helps a teacher to
determine and establish the means to achieve the desired result.

The novelty of the paper is an assessment electronic program recently
introduced into the educational center of BSU, which, of course, assesses the
specific knowledge of a student. At the same time it promotes the enrichment
of the vocabulary stock, mastering the use of grammatical categories, the
correct pronunciation, etc. It is noteworthy that the interest related to the
above mentioned novelty has manifested itself outside BSU: we had an
opportunity to work in a testing mode with non-Georgian students of
universities in Thilisi, Kutaisi and Rize. The assessment electronic system
takes into account the consistent provision of material according to an
education program, where tests are "attached" to the study course. The
desired results can be achieved only by systematicity, which means a strict
logic of planning, structuring of the material in a sequential order, where the
subsequent material is based on the previous one and the preceding
necessarily requires the result. If this principle is violated during the
exercise-assessment process, the acquisition of the material becomes more
difficult and sometimes even impossible. Therefore, all the testing is planned
and includes specific material.

The midterm or the final test includes an audio file that a student listens
to. After listening he/she chooses a correct answer from the given ones. The
tests can be conventionally divided into the following groups: A student
listens to a word in Georgian and translates it into his native language or vice
versa. A student listens to a phrase in Georgian and translates it into his
native language or vice versa. A student listens to a question in Georgian and
chooses the correct answer from the possible ones. Such an approach allows
us to understand how correctly a student perceives a word or a phrase,
whether he can choose an adequate form, etc.

This system of assessment is primarily oriented to the development of
listening and comprehension skills. The heard text can be understood
differently by the language learners.

Understanding of the recorded text is an active, subjective process that
depends on personal factors such as motivation in learning of a second
language, knowledge of text types and structure, text comprehension |,
memory skills, etc.
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It is important to involve different components in the teaching process in
order to develop listening and comprehension skills; however, the main issue
that requires a continuous control on the teacher’s part is the topic of
conversation selected for non-Georgian speaking groups.

Depending on a student's weaknesses, the teacher should select and
prepare appropriate materials that would be permanently reflected in the
material for electronic testing.

Damenia Maia (llia State University, Georgia)
Teaching homonyms to foreigners using the language corpus

The subject of our research is teaching homonyms using the language
corpus. We will speak about:

1. Homonyms in the Georgian language.

3. Functional analysis and its role in the analysis of homonyms.

4. Capabilities of the corpus of language related to homonyms.

5. The corpus of language and its practical use in teaching language.
Homonyms in a language

There are many homonyms in the Georgian language. We must mention
two types of homonyms which belong to (1) those belonging to similar parts
of speech: For instance ¢omdo (lomi) as an animal and as a tool; (2) those
belonging to various parts of speech: as69dq (gareshe) used as an adjective
and as a preposition. While analyzing each group we face certain difficulties:
for instance, in the first case both parts of speech are nouns, but from the
point of view of grammar they belong to different categories. On the other
hand, in the second case one of them is a part of speech that changes its form
and has a completely substantivised meaning (adjective) and the second does
not change its form and belongs to the formal, auxiliary category of
grammar (preposition). Therefore, their analysis also requires differed
grammatical approaches.
Functional analysis and its role in the analysis of homonyms

According to the traditional, formal grammar the question of principal
importance for language learners has not yet been answered: how should
exact grammatical form be selected for a lexical item, if it may possess
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identical form and pronunciation, but have different meanings and belong
to different grammatical groups?

According to the functional analysis, first of all , we study lexical units
according to their context and determine their function, namely, the semantic
role they play in the sentence.

Possibilities of the corpus of language related to homonyms

Homonymy is among one of the issues classed as one of the most
difficult when forming the corpus’ analyzer. And removal of homonyms
even today is still considered as a challenge for the analyzers of the corpus
of many languages.

The corpus of the Georgian language and its practical use in teaching a
language

We have studied cases of homonyms in Georgian and their functions by
applying the corpus of the Georgian language at the Institute of Linguistic
Studies of Ilia State University and, based on functional and semantic
analysis, established the criteria that will enable us to express the form and
contents of homonyms as well as their function and place in a sentence. This
will also enable language learners to get acquianted with the examples of
application of one lexical unit in a number of contexts. Based on the
methods of comparison and analysis students will be able to find out the
specific features that may determine this lexical unit in various contexts.

Students will also be able to observe not only semantic features of
language but also to see the variety of the grammatical forms acquired by
the lexical unit in relation to certain words and state the rules, if required,
how to form a certain grammatical form. The aforesaid criteria will help us,
teachers of languages, to explain the language material to those willing to
learn the Georgian language. It will make the material more interesting and
diverse and students will develop skills of analysis, will be able to better
employ applications of modern technologies and work independently. All of
these are important factors when studying a language.
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Dashiani Thea (Akaki Tsereteli State University, Georgia)
Application of advertisement texts in foreign language learning

This article deals with the application of advertisement texts in the
process of teaching Russian as a foreign language. In this paper the main
characters of the advertisement texts are also discussed. Such advertisement
texts are an integral part of the students’ professional education. It’s
essential to teach students how to work with various communication means
in order to raise the level of their understanding and analysis. For this
purpose students should read not only literary, technical or scientific texts
but they should read newspaper articles and advertisements as well. In
recent years, the advertising language has become an important didactic tool
with a functional character particularly suitable for the process of foreign
language learning.

Analysis of advertisement texts opens up the world of feelings and
fantasy for students and enables a teacher to get students interested and
motivated in atopic and to encourage them to create their own advertisment
texts and slogans. Therefore, in this way, the teacher can actively and
efficiently work on the spoken language. This method, in particular, the
advertisment texts in the foreign language teaching process, has not been
used frequently. Today the use of advertising texts in the foreign language
learning process is presented as a didactic material. Students face a number
of obstacles in the foreign language learning which are linked to the
knowledge of foreign culture. The task lies in not only to explore the foreign
language code but also, to identify oneself with the other culture and
mentality.

In most cases this is the biggest problem that prevents students from
using the new language code successfully. Since advertising techniques and
strategies are almost universal, the advertising text’s properties help us
overcome these obstacles. Most of the advertising statements neither
represpent a particular country, nor show the rules of the individual
countries. They are understandable to representatives of other cultures. The
use of advertising material has other advantages. The students are especially
pleased to work with the advertising texts, because they notice that a simple
statement contains more information than just selling some products. This
makes a big impression on them, because the statement calls for rhetorical
understanding, stylistic sophistication and social and emotional content.
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These qualities of the language are more clearly observed in advertising
texts than in literature. One of the advantages of advertisment texts is their
visual characteristics, which in most cases is necessary to understand the
specific content of the text.

This feature of advertising leads to high motivation and readiness of
students to be more active. Thus, the advertising text can be classed as a
hypertext. As a visual and linguistic signal, it manages communication and
disposes of the perception of some form and content. The advertising
specialist should compose the original statements in order to attract the user
by means of the provided information. For this purpose they use live,
dynamic, and communicative language. Consequently, the correctly
composed advertisement is distinguished with efficiency and interactivity.

Therefore, the use of advertising texts is a powerful and efficient tool of
teaching the foreign language, due to this the language of the advertisement
has attracted the interest of philologists for a long time. It is clear that
topicality of the research is stipulated by new requirements regarding the
quality of teaching the Russian language. In the work the following teaching
methods are employed: - methods of systemic description - method of
observation of teaching a spoken language - method of pedagogical
experiments - analysis of experience obtained from teaching the language.

The research revealed that texts used in mass media show the
characteristics of any text used in the teaching of a foreign language, on the
one hand, and possess specific peculiarities , on the other hand. Studying
materials based on advertisement texts should be relevant to all significant
processes related to the teaching issues of courses entitled “A Foreign
Language”.

Demetradze Irina (Ivane Javakishvili Thilisi State University, Georgia)

Linguistic and Communicative Competence: Coping with the
Typical Errors of Georgian Learners of English

This paper attempts to provide certain tips for Georgian teachers of
English who aim to develop both linguistic and communicative competences
of their students. Hence, the paper consists of two parts. The first part
focuses on the challenges related to the development of linguistic
competence, embracing vocabulary and grammar issues. In this regard,
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typical errors of Georgian learners of English are analysed. Tips are provided
as to what issues should be addressed with the aim of avoiding native
language interference. The theoretical basis for the given research embraces
scientific works by R. Lado, C. Fries, C. Prator and other scholars. The use
of the contrastive method has enabled the author to identify the basic
semantic and structural differences between the native and the target
languages (in this case, Georgian and English). The empirical material has
been collected and analysed during twenty years of teaching experience at
the Department of English Philology at Thilisi State University.

It is widely known that, apart from the linguistic competence, the aim of
every teacher is to develop the students’ communicative competence. The
latter embraces social knowledge about how and when to use utterances
appropriately (Hymes, 1972).Therefore, the second part of the given paper
dwells on politeness rules and norms of speech etiquette as, certain
utterances that are quite acceptable for Georgian culture, in interactions with
foreigners may turn into face-threatening acts (Brown, Levinson, 1996).
Thus, based on the author’s previous research (a monograph and numerous
papers published in various linguistic journals), the paper provides certain
tips on how to equip Georgian students with the knowledge of politeness
rules, appropriate forms of address, tabooed words and expressions, proper
understanding of indirect speech-acts, phatic communication and other
culture-related language factors.

A focus on the mistakes frequently made by Georgian learners of English
has proved the necessity for the publication and use of textbooks compiled
by Georgian authors. Such manuals should contain special notes and
exercises with the emphasis on the structural and pragmatic aspects related
to typical mistakes of Georgian learners of English.

The findings of the given research might be of interest for Georgian
teachers of English who aim to provide their students with the necessary
linguistic and communicative skills in the target language.
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Erdogan Bada (Cukurova University, Turkey), Omer Gokhan Ulum (Adana
Science and Technology University Turkey)
Utilisation of active and passive constructions in
English academic writing

By its nature, AW represents adversity compared to other types of
writing. It possesses the characteristics of more notable patterns and
language usage compared to other writing styles such as literary works,
news, etc. Without discriminating the language used, this kind of writing
generally bears similarities across languages due to the description and
representation of scientific concepts. Therefore, there stands a must that
objectivity is observed in AW as much as possible. In terms of language
usage, diverse structures may be seen to be used in varied frequencies.
Within this study, articles written in English and published in scientific
journals covered by high ranking field indices such as Social Sciences
Citation Index, Science Citation Index/Health Sciences Library, and the
American-Eurasian Network for Scientific Information were perused
depending on their related fields classified as the Social Sciences, Natural
and Applied Sciences, and Health Sciences, and then active/passive
dispersion of these articles was identified through the descriptive content
analysis method. The results suggest that active structure usage (61%) in
overall analysis outnumbered the passive (39%), the decline in its utilisation
depending on fields is rather significant, in that while the gap between active
(74%) and passive (26%) usage in the Social Sciences is rather wide in
favour of active construction, we can observe a significant narrowing of the
divide in the Natural and Applied Sciences (60% active, 40% passive), and
Health Sciences (51% active, 49% passive). The findings of this descriptive
study may contribute to prospective research carried out in the specified
fields in AW.
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Fojgiel Florencia, Daniella De winter (Soft English, Israel)
A special method for teaching reading to dyslexic learners of
all ages supported by games

Reading is an essential tool in acquiring a new language; we have
developed a practical method to teach reading to beginners of all ages who
have never learned to read or have never been successful at learning to read.
This method, the SoftEnglish method, prevents dyslexic failures from a very
early stage. It has an inclusive approach to language teaching for all students.
As Kelli Sandman-Hurley says: “People with dyslexia have the ability to
learn to read, they just need to be taught the way they learn, and they require
accommodations to succeed via other learning modalities (...)”. In other
words, students with dyslexia are not failing at acquiring a second language,
but rather the system is failing to provide them with the necessary
teaching/learning accommodations to succeed. We believe that such
accommaodations entail a whole new teaching methodology.

Among the highlights of the methods is the unique technique for decoding
and synthesizing. By decoding and connecting sounds and letters we lay a
solid basis for developing correct and fast reading skills. Not only does it not
require and it is not based on familiarity with words; it rather focuses on
genuine decoding even of nonsense words. This helps students learn the
reading technique, including most of the rules/patterns of English reading
and spelling, in a practical and easy way.

Summary

As a student, reading is one of the most crucial skills when learning a new
language. It has been well researched that learning a language involves all
the senses. As stated by Asher (2012), “the assimilation of information and
skills can be accelerated through the use of the kinesthetic sensory system”.
Hence, if a student is unable to read it is as if he or she were blind to the
language. The SoftEnglish method was developed specially to help dyslexic
readers to learn to read as we believe that traditional methods and approaches
sometimes fail to address students with language-based learning difficulties
in a way that would accentuate their abilities, work with them and achieve
positive results based on their strengths. In the words of Pourhossein
Gilakjani (2012), “Learners’ belief about their ability to participate
successfully in a language task can be influenced by the way teachers present
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material to their students and the steps followed to involve them in language
learning influence”. Success in learning a new language depends on several
factors, among which we can find the student’s age and his or her ability to
read in his/her native language.

The learning process starts by introducing two letters” sounds and
immediately connecting them into “sound units”. Each letter is introduced
by three symbols which represent the letter’s sound. The method does not
use the letters” names at the beginning of the process. It has unique ways to
train the ear to convert from audial performance into visual performance and
vice versa. This is one of the main difficulties that dyslexic reader’s
experience. In the words of Fantoni in Pappadopoulou (2017): “English is
an “opaque” language, characterized by discrepancies between the
phonetic and the graphic dimension. This is a problem for the dyslexic
students, who tends to write words exactly the way he listens to them.”

Dyslexic readers also find it extremely hard to separate words into smaller
sound units, as well as identifying individual sounds within a syllable.
Hence, they rely on meaning and, instead of reading a word as a combination
of smaller sound units, they read it as a whole. This is what it’s called a
“global reader”. Words are captured in the mind of a dyslexic students as a
whole, indivisible picture. This means that they might be able to read the
word “orange” because they have incorporated it as a full picture, lined to
either the color or the fruit, but, in most cases, they may be unable to read
“range” because they cannot synthesize the word orange and see that it
shared most of its “components” with the word “range”. They will probably
be unable to identify the patterns and then convert them to another word
which shares the same ones.

After the basic reading has been acquired, we introduce, teach and
practice extensively and in special ways the various reading and spelling
patterns so that the students will be able to recognize each pattern, even up
to 5 letter combinations, and be able to convert them into appropriate sounds.

By detaching from meaning, decoding of sounds and subsequent reading
are developed as an automatic skill. The method is extremely practical as it
does not require any previous knowledge of vocabulary, making the reading
more accurate and getting the learner to concentrate on the technique of
decoding and reading rather than on the meaning itself.

Dyslexia is a difficulty experienced by both young students and adults.
However, in the case of adults, because they have been facing the difficulties
for so long, it requires a process of “reconfiguration” and a new approach to
the language teaching/learning. Most adults have experienced lots of
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frustration in the learning process for many years. They need to gain
confidence in their learning abilities and, therefore, a completely new
approach looks promising from the first sight and then, after only a lesson or
two, we, the teacher and the student, experience success.

Gajek Elzbieta (Institute of Applied Linguistics, University
of Warsaw, Poland)
Second language learning strategies in the digital environment

Nowadays language learners have independent access to digital resources
in various languages. Thus, the way they use the Internet may influence the
effectiveness of their language learning. To identify learning strategies
applied in the digital environment two groups of learners were asked to fill
in Oxford’s Strategy Inventory (SILL) and to answer questions on the use
Information and Communication Technologies for language learning.
Statistical analysis of correlations between the data obtained in the two
surveys confirms that good language learners — 37 students of linguistics —
intensively use various strategies while being active online. On the contrary,
some of the 207 secondary school learners demonstrate a lack of habits in
using online resources for language learning. They either use many strategies
or do not use them at all. However, there are some areas of digital activity in
which both groups present similar level of performance. The study concludes
that there is a need for strategy training in the digital environment, especially
at a secondary level. The study also emphasises the role of the language
teacher in the development of strategic use of the digital resources among
learners.

Gaprindashvili Nana (lvane Javakhishvili Thilisi State University, Georgia)
The literary translation in the context of a political
ideology of an epoch

In the bosom of the state language, translational activities develop
collaterally with the national literature and a corpus of a translated literature
is created. This development is influenced by the foreign and domestic
cultural-literary policies of a state. The given influence is especially
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intensive in those countries having totalitarian-authoritarian regimes with
strictly ideologized art and literature.

This paper discusses the problems of translation studies in a broad
context of the culture of the Soviet epoch. It reveals an ideological pressure
undergone by the representatives of the school of literary translation. On the
one hand, the paper presents the process of choosing the material for
translation according to the criterion of an ideological reliability. On the
other hand, it reveals how a translated text was processed “in accordance
with the demands of socialist realism” (i.e. the ideologization of a literary
text of a foreign writer via dictating those ideas and viewpoints that were
preached and duplicated by the Soviet state and ideology).

Therefore, the legislators of the Soviet culture and art demanded from
a translated literature and an original writing the relevance to the socialist
realism.

Gargi Roy (Indian Institute of Technology, Madras, India)
Knowledge of structure in second language teaching

This paper argues that explicit demonstration of grammatical rules in the
classroom facilitates the learning of a second language with accuracy.
Instructional intervention of grammatical rules too requires a clear
understanding of the intricate grammatical properties to provide explicit
demonstration of the rules. Thus, the central argument of the paper lies in
illustrating the approach towards explicit presentation of the grammatical
rules to the learner in order to promote learning. Dulay and Burt (1974)
provide evidence to show that errors in the performance of 5-8 years old
children are more due to the developmental cognitive strategies as found in
first language acquisition. Thus, it is argued that less explicit demonstration
of syntax would result in better learning.

Conversely, the present paper suggests that as errors are of different kinds
and techniques of learning vary from one to another, given the constraints of
the time frame, explicit instruction of the underlying grammatical rules in
combination with other teaching methods would facilitate learning at ease.
Therefore, the paper carves out a space for teaching grammar in a way that
the underlying regularity of the rules surface explicitly before the learner
rather than resorting to only recurrent reinforcement of structures.
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We adopt an integrated approach of inductivism and deductivism towards
teaching underlying patterns and correcting errors in the learner’s
performance. Subbarao and Saxena (1987) and Subbarao (2012: 4) suggest
that although the two approaches are opposed methodologies, they are
complementary to each other. For instance, while teaching question
formation in English, the teacher may explicitly present the movement
mechanism of the wh-word and the auxiliary out of the clausal domain
juxtaposed with examples from languages wherein the wh-word remains in
situ and the auxiliary movement is absent. Therefore, the paper argues
syntactic typology to be a heuristic tool for teaching second language
grammar wherein rules are formulated and the underlying regularity is
perceived contrasting with examples from a larger set of data.

Typology also proves instrumental in correction of errors as the
application of the incorrect grammatical rules can be contrasted with the
correct ones while comparing with the larger set of examples to bring in
clarity of the mechanism. For example, the demonstration of the mirror
image relation between the SOV as in most South Asian Languages and the
SVO languages as in English and others to correct sentence construction;
Mizo control structures (Subbarao 2012: 249-250) to explicitly demarcate
the clausal domains on the basis of overt agreement marker on the verb for
teaching and correcting control structures would promote learning structures
with accuracy.

Giguashvili Tsisana (Ivane Javakhishvili Thilisi State University)
TBL approach and multilingual environment

For the last few years multilingual education has become very popular
in Georgia. Multilingual classes consisting of Georgians, Azerbaijanis or
Armenians have become common at Thilisi State University. This paper
aims at studying the emerging problems related to this issue as teaching
English in multilingual classes poses challenges to the teaching approaches,
strategies, methods and procedures applied in the multilingual environment.
The solution to this problem requires a teacher to find new approaches or
adjust the existing well tried methods to teaching English to the students with
multilingual backgrounds.
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The paper deals with the problem of teaching English in a multilingual
classroom. The main focus is made on the application of the TBL (Task
Based Learning) method in teaching vocabulary, namely, phrasal verbs
compared to the other traditional approaches, in particular, PPP
(Presentation, Practice, Production). Analyzing the opportunities of the TBL
approach the presented paper highlights the advantages as well as the
anticipated drawbacks. In addition, the ways of the elimination of these
downsides are also outlined. Taking into consideration the obstacles in the
process of the introduction of the material, then its comprehension and
acquisition by students, the paper attempts to single out the benefits of the
TBL approach in multilingual groups.

The results of the experiment conducted in the target multilingual groups
of ESP students, level B1, have revealed the advantages of the TBL versus
PPP approaches.

Giorgadze Madona, Sabauri Tinatin, Dalakishvili Mariam
(llia State University, Georgia)
Integrating distance learning into the teaching process:
Problems and challenges (exemplified by the research of
students at the Second Language and Integration Program at
Ilia State University)

Rapid technological progress and an increasingly competitive
environment has made the modernization of the education environment and
the integration of contemporary technologies in educational processes
inevitable. Having become an integral part of teaching process, distance
learning has made it possible to transfer a significant part of a learning
process from public space to an individual space.

Ilia University uses the Argus electronic system and a Moodle platform
for distance learning. Each of these platforms provides a wide variety of
learning opportunities both to teachers and students, including: individual
feedback, self-monitoring learning needs, organizing virtual groups,
sending/receiving and evaluating tasks in online mode, managing groups
through a unified central base. Despite the fact that these services are diverse
and available, monitoring of the learning process and situational analysis
show that a large number of non-Georgian speaking students still have
difficulties to use the electronic portal.
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The aim of the research is to have a closer look at the experience of
students at the Second Language and Integration Program at llia State
University in term of distance learning and reveal the problems that prevent
them from using electronic platforms in the teaching process.

The novelty of the research lies in the topic of the research itself.
Despite the fact that e-learning systems are widely integrated into Ilia State
University, the level of usage of these resources by non-Georgian students
at the Second Language and Integration Program differs significantly from
the usage of the same resources by Georgian students. Within the framework
of this research, the efficiency and usage of the electronic portal will be
studied for the first time at Ilia State University based on the experience of
the participants of the programme.

The research will offer recommendations for improving the teaching
process and distance learning for non-Georgian students.

Target group: The target group of the research - students at the Second
Language and Integration Program at Ilia State University

Research methodology: According to the aim of the research, the
gualitative research method will be wused. We will employ a
phenomenological research design for our purpose. Based on the special
character of the target group, we will use a focus group technique to collect
information. The focus groups will be organized according to students’
levels of language proficiency. Students who are taking the Georgian
language course for the second time will participate in the research as well.
Research results will enable us to make recommendations for improving
teaching process and e-learning for non-Georgian students.

Giorgadze Meri (Ilvane Javakhishvili Thilisi State University, Georgia)
Humour and wordplay as pedagogical tools

This research is dedicated to the discussion of the place and role of
humour in the English language teaching and using wordplay as a
pedagogical tool.

Humour, as an important component in the language classroom, should
be viewed from various perspectives. First of all, it is a powerful instrument
in maintaining harmony in the teacher-student relationship and creating a
“home to home” environment.
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The second important aspect of the role of humour in learning or teaching
a foreign language is connected with a different sphere of its application in
the process of language acquisition. As is known, humour is not only a
psychological but, also, a linguo-cognitive category. Why should humour
and/or wordplay be one of the materials to work on and the focus of a
teacher’s attention in the class of English as a foreign language?
Linguistically, the mechanism of playing on words is quite complex.

As pointed out by Leppihalme (1997:12), wordplay can be based on
several, different features of the language(s) involved. These features are
pronunciation, spelling, morphology, vocabulary or syntax. According to its
form, wordplay can be expressed in ambiguous verbal wit, orthographic
peculiarities, sounds and forms of the words, in breaking the grammar rules
and other linguistic factors. It should also be mentioned that context has a
vital importance for the actualization of the wordplay, as its pragmatic role
(mainly humorous, satirical, sarcastic, etc) is fullfilled and actualized in a
specific context.

When we “play” with words and structures, we manipulate at various
language levels. And to understand such “manipulations”, we need both a
high degree of language awareness and background knowledge. The analysis
of this type of phenomena in the English class is definitely an effective
exercise and a challenge for students. In addition, using wordplay and
humour make it possible to study almost every aspect of language and
develop related skills by doing appropriate types of wordplay activities.
Thus, humour and wordplay can be considered as the most efficient and
productive learning/teaching tools in pedagogy.

Gochitashvili Ketevan (GEOMED, Ivane Javakhishvili Thilisi State
University, Georgia), Shabashvili Giuli (lvane
Javakhishvili Thilisi State University, Georgia)
The issue of ,,false friends“ in terms of learning a foreign
language (Using the example of Georgian and English languages

As is generally known, “false friends” are words, which coincide
formally or phonetically in the learner’s native and target languages, but
carry different (or partially different) meanings. Generally, the “false
friends” phenomenon is studied in the context of translation theory and
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practice, as well as in linguistics, in the context of teaching linguistic or
contrastive linguistics.

Vocabulary is an important part of the learning process of a language.
Teachers and learners face many obstacles regarding the learning of
vocabulary during the learning and teaching process. One of the most
important problems is exactly the issue of the so-called “false friends”.
Putting lexical units to the wrong use can lead to a learner’s confusion or to
a misinterpretation of the text. This issue is under-examined and unexplored
in Georgian scholarly literature and needs proper attention.

The aim of this paper is:

1. Identify such words on the basis of the data of Georgian and
English languages and create the best possible basis for such words.
These words are collected into relevant groups (complete
distinction, partial distinction, parts of speech categories, etc.) and
are presented in their relevant examples with analysis.

We have such lexical units in Georgian and in English:

0b@gmogab@o - intelligent. In Georgian, this word means a polite,
well-mannered, sophisticated human, whereas in English it conveys a
different meaning: clever.

mM0y0bscm®o (peculiar, special) - original (present or existing from
the beginning; first or earliest. created personally by a particular artist,
writer, musician, etc.; not a copy).

dMoosb@o (valuable, precious stone, multifaceted carved diamond,
used as a jewelry) - brilliant (exceptionally clever or talented. of light or
colour, very bright.)

2. Another purpose of this article is to present activities that
will help both the teacher and the student to overcome these
difficulties. First of all, various lexical exercises, samples of which
will be represented in the paper. 2. Vocabulary games 2. Translation.
4. Visualization. 5. Contextual and situational activities (using video
and audio materials). 6. Corpus method (According to the data of
both Georgian and English). 6. Tables and infographics.

The pilot lesson held for 5 students enabled us to identify the positive and
negative aspects of the above-mentioned activities.

This paper has a practical value and the results will be useful for language
learners and teachers as well as translators in their field.
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Golubeva, Anna (Foundation Innove, Estonia)
The 20 Years of The Systematic Approach to State Language
Learning in Estonia: The Journey of The Language Immersion
Programme

The state language of the Republic of Estonia is the Estonian language,
with all the official procedures, documentation and paperwork conducted in
the state language. At the state level there are requirements to the state
language proficiency for employment, for instance the education sector
requires the state language proficiency at the level from B2 to C1. At the
same time the Russian-speaking minority in Estonia comprises about 30%
of the population. In Estonia there are Estonian-medium and Russian-
medium kindergartens and basic schools, education at the upper-secondary
school level is Estonian-medium either fully or partially (in the amount of
60% of the instructional time).

Due to the complicated situation with the Estonian language proficiency
of alumni of the Russian-medium schools at the end of the 1990s, the
Ministry of Education and Research made a decision to launch the language
immersion programme in November of 1998. That decision was the
beginning of the wholesome and systematic approach to Estonian language
teaching and learning, which was and still is based on the needs of the
society. The first forms of the total early language immersion were opened
in 2000, followed by late language immersion classrooms. The Language
Immersion Centre that deals with coordination and methodological
development of the programme was opened also in 2000. The first
kindergarten groups of total early language immersion were opened in 2003.
The success of the total early language immersion model lay in a number of
factors: it was a state programme from the very beginning, it was thoroughly
planned and prepared, and it had a clear social message of integration.

The programme developed and underwent changes responding to update
in the needs of society: to address parents’ concern for the development of
children’s mother tongue and cope with the lack of teaching, partial language
immersion model was launched in kindergartens in 2008; the two-way
language immersion model was introduced at the preschool level in 2015 to
offer all children, both Estonian and Russian speakers, equal access to
possibilities for early multilingualism and to respond to the recent changes
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at the labour market that indicated the growing need for the Russian
language proficiency.

There is a growing interest towards language immersion also from the
side of the Estonian-medium school, which recognizes the immersion
experience as valuable in the situation of working with children from
families of refugees and asylum seekers. Thus the future seems to be the
multilingual school using the best of immersion and CLIL methodology and
experience.

Gaozpinar Halis
Foreign Language Instruction Ease the Social Trauma of
Refugee Students

Millions of people in Iraq had to leave their country because of the war.
Turkey is managing the biggest mass migration in its history and this
requires inter-disciplinary approaches. The researcher aims to define their
language needs who are under the protection of Turkish government and
aims to show the benefits applied foreign language training has on
individuals in order to accelerate their adaptation into the society. Bad
experiences of the refugees affect their school life and relationship with the
peers. Because they are exposed to multiple languages, it may result in
language confusion. Careful attention is needed to identify their educational
and language needs. The core of this research is comprised of Iragi refugee
students receiving education in Turkey. The researcher taught these refugees
both Turkish and English. Students’ educational lives were evaluated via
classroom observations and then defined as the sample group.We focus on
the situation of the refugees and reflections in the society. We are also
seeking an answer to what should be done to overcome their language
problems to take the attention of hosting institutions and give them tell their
stories. The study is based on the results of field research in Ordu, Turkey
between the years 2015-2017.
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Grigule Ligita (University of Latvia)
The New Direction in Latvian Language Policy:
Eliminating or Restarting Bilingual Education?

Although bilingual education in Latvia has been expanding for almost
two decades, and has been acknowledged amongst post-Soviet countries as
a good, imitate worthy experience, the suggestions for transition to general
education in state language only, prepared by the Ministry of Education and
Science of Latvia, has brought renewed interest and contestation around this
educational alternative and its future, particularly in schools that are
implementing minority education programmes.

The paper analyses Latvian bilingual education development steps based
on basic orientations toward language and its role in society proposed by
Ruiz (1984): language-as-problem, language-as-right, and language-as-
resource.

Following through Ruiz’s defined directions, Latvian language policy
can be described as one that has experience working within all of these
aspects. However if we paraphrase 'Delor’s Report Learning: The Treasure
Within’ then the third aspect - language-as-resource, is taken into
consideration the least.

Similarly 1998, the present top down policy has its own Splendors and
Miseries. The Ministry has given justification to its policies and set certain
steps towards implementing changes. The background for these policies is
not just the unnamed societal support for nationalist parties but also the
surprising growth of nationalism in the entire Europe. However, there are
still many unanswered questions and doubts as to policy and
implementation, program and curricular design, classroom instruction
practices, pedagogy and teacher professional development.

The author points out that in the context of social research data and the
new educational content development project “School 2030” the good
practices such as schools as learning organizations, parent and community
involvement, and teacher reciprocal learning are promising examples against
language policy extremes.
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Gvaramadze Marina (Akhaltsikhe Independent School “Mzeka”, Georgia)

Developing communicative competence in the teaching
of a second foreign language

The areas of language use are the most important areas in the
multicultural environment.

Multicultural communication competence is the main goal of teaching.
Teaching based on achieving  the communicative competence is not
expressed only in the knowledge of the word meaning and grammar
scructures. It is also essential to develop the following communicative
competence skills: listening, reading, speaking and writing.

At the same time, itis important for students to know the culture of this
language and develop positive attitudes towards it.

It’s essential for students to get familiar with the cultural and
sociocultural contexts while learning a second foreign language at the
lesson. Students, learning the second foreign language, consider that the
rules and behaviour accepted in their own culture is universal and therefore,
when learning a foreign language they find the realia of the other language
unacceptable and even funny.

Therefore, students evaluate and interpret a foreign culture according to
their own culture. The teachers’ mission is very important as they teach not
only a foreign language but they encourage their students to learn more about
the other culture as well.

In the standard of foreign languages the part referred to as the dialogues
between cultures occupies the main place. It emphasises that students
learning the second foreign language also acquire a positive and respectful
attitude towards the lifestyle, values and traditions practised in different
cultural contexts. Moreoever, the students should have an ability to
acknowledge and value cultural diversity.

Therefore, while planning a lesson the main focus should be on making
up cultural dialogues through different activities. For example, while
teaching the history of the United States it will be good to focus on re-
enacting some events and rituals and so on. Students plan and go through
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the events connected with celebration of “Helloween” and they also make
up a dialogue about traditional costumes and rituals of the day.

Consequently, the above mentioned activites help students to develop
various communication skills.

The Dialogues of culture combine cultural and sociocultural directions
such as traditions, customs, life, learning, free time, social elements of
another culture, such as stories about History, Geography, and economy,
culture and art, famous people and their works, poetry, famous inventors
and their contemporary works.

Intercultural projects also play one of the main roles in developing
communicative competence. Participation is such projects increases the
motivation as well as develops coordination with peers and sharing cultural
values.

Hirschi Kevin (International Black Sea University, Georgia)

Intonation and word stress in Georgian EFL learners’
utterances: Does Praat Training help?

For EFL speakers, prosodic features such as intonation and word stress
contribute greatly to the comprehensibility of an utterance (Derwing &
Munro, 1997; Derwing & Rossiter, 2003). Yet, many of the problems
learners face in being understood may be due to L1-L2 transfer of these
prosodic features (Flege, 1995). While some phonological research has been
done on Georgian speakers speaking in Georgian (Alkhazishvili, 1959;
Skopeteas, Féry, & Asatiani, 2008), little is known about L1-L2
phonological transfer in Georgian EFL learners ° utterances in English.
Additionally, no known study has used Praat training with Georgian EFL
speakers to increase the awareness of intonation and word stress in English
and improve the intelligibility of their utterance. This study in progress will
investigate L1-L2 transfer in word stress and intonation of speech collected
during a free-speaking activity from Six Georgian EFL learner participants.
Based on examples in the recordings, five problematic words and five
problematic phrases in English were identified as target forms for a three-
week pronunciation training that will focus on intonation and word stress
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with Praat with the same six participants. Recordings before and after
pronunciation training will be collected and analyzed to investigate
modifications made by the participants. Results are expected to illustrate
features of L1-L2 transfer in word stress and intonation as well as pre-test
and post-test difference in the selected words and phrases. Implication will
be suggested for pronunciation teachers of Georgian students as well as
teachers with learners of other languages that face similar prosodic
difference.

Imanova Sevda (Azerbaijan Languages University, Azerbaijan)
Multicultural education creates a peaceful world

In this paper | try to explain the role of multicultural education in peaceful
and developed society and to give some suggestion how and what to teach.
English language teachers have a great opportunity to contribute to peaceful
and sustainable development of multicultural society, to bringing up a young
generation who will build a developed peaceful society, who will be able to
face, to fight against and to stop cold wars, terrors, conflicts between
countries, states, rulers, racism. Today we face serious global problems:
social inequality, environmental destruction, ethnic conflicts, poverty,
prejudice and pollution. Teacher training programs, the curricula must
highlight peaceful multicultural education. It must be a global and
considerable challenge for teachers and educators. They must work in
cooperation and in collaboration to create a modern university and school
curricula, policy, programs, textbooks.

Education has a great formative effect on the mind, character and
psychology of people, especially of the younger generation. A teacher has
a great opportunity by directing the educational process.

Education in general, learning languages and reading literature affects the
thoughts, psychology, and behavior of human beings. The thoughts, minds
and attitude of a person knowing more than one language differs from those
of a person not knowing a foreign language because a person speaking more
than one language has more than one world, more than one culture, more
than one life-style, and more than one standard point of view. He/she has
more comments, more answers, and more ways of solving any problem. A
person knowing more than one language has an opportunity to enter the
world of other people thinking and believing differently, accepting,
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experiencing their culture, traditions, life-styles, psychology. In the same
way he/she demonstrates and introduces his own native country’s culture
and values. By combining the cultures of two worlds ; two systems of values
the person knowing foreign languages creates a third world which must
contain the best features of two different worlds. Representatives of these
three worlds which combines two different worlds will have to build a
better world. The world where there will not be any wars, conflicts, terrors,
ethnic conflicts, social inequality, environmental destruction, racism,
poverty, prejudice, pollution and wars.

Jajanidze Elene (CCIIR, Georgia)
Effectiveness of reading aloud strategy for non-Georgian
students of a One Year Georgian language Preparatory Program

This paper refers to the study of one of the Georgian language
communication functions, namely learning of the reading component by
means of using the method of reading aloud in pairs. The following issues
will be discussed in the paper:

o Desk research, review of resources in teaching methodology;

e Description of the method,;

¢ Research methodology - participant observation;

e Focus group;

e Teacher's role/competence;

¢ Determining the effectiveness of the observation results and
efficiency of the method.

The desk research took a long period of time as it included the
preparatory phase of the method development and its implementation. As a
result of literature processing, a specific method of reading and the
methodology of the research were identified.

Description of the Reading Learning Method:

a) Alternately reading aloud in pairs: Working principle of the method:
The text is divided into short paragraphs. In the process of working on the
first paragraph of the text student “A” reads the text aloud and the student
“B” is trying to retell the content of the paragraph. Students change the roles
and continue reading aloud the second paragraph of the text and so forth.
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b) The aim of the method is to study the words accurately, read it with
appropriate intonations, listen carefully, analyze the listened information,
teamwork and speaking clearly in a low voice.

¢) Monitoring the effectiveness of the method: monitoring strategies of
efficiency of improvement reading skills among students depends on the
lecture topics and includes both pre-tests and post-tests as well as standard
test and aloud reading method, controlling time and making mistakes.

The Research Methodology - Participant Observation: The teacher
gives instruction to the students, provides assistance to each pair if needed,
observes the working process and makes notes on important aspects.

Focus group of the research: Two groups with different language
competencies (B & C Levels of Language Competence) were selected for
the survey: The survey with first focus group was onducted in the second
semester of study (2016-2017) (Language competence B, Mixed Group:
Armenian and Azeri Students), whereas the second part of the survey was
conducted in the first semester of the academic year 2017 (Language
Competence C, language homogenous group: Armenian students). The
gender balance between members of the groups was not protected.

Observation / Survey Results: The final part of the report will cover
the findings and challenges of the research. At the end of the report the
effectiveness of the method of reading aloud in pairs will be summarized.

Jakeli Tamar, (lvane Javakhishvili Thbilisi State University, Ministry of
Education and Science, Georgia); Omiadze Salome (lvane Javakhishvili
Thilisi State University, Georgia); Aptarashvili la (lvane Javakhishvili
Thilisi State University, Georgia); Jokhadze Natia (UNICEF, Georgia)
Relevant bilingual models for preschool education

Original research has been conducted in the frame of the project
“Accessible preschool education: support of the implementation of bilingual
preschool education for ethnic minorities in Georgia”. The project was
implemented by the Georgian NGO “Center for Educational Development”
with the support of Open Society Georgia Foundation (OSGF). The research
has been conducted in preschool institutions in two regions of Georgia,
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where ethnic minorities are compactly settled. The research revealed the
different models of multilingual education in these institutions.

From the models studied within the research, it can be assumed that we
have two forms of bilingual education. One form can be described as a
“strong form” of bilingual education having the goal of bilingual literacy and
another form as a “weak form” of bilingual education that ignores the first
i.e. “mother tongue” while developing the second i.e. state language.

The question is “What models support the construction of a child’s
relevant knowledge to ensure quality education and fully-fledged
integration?”’

In the abstract we will briefly overview the feasibility of each model,
applied locally, in relation to the priorities of education policy. Based on the
theoretical methods of research, namely, using hypothetico-deductive and
logical analysis methods, we will explore the bilingual models from the
perspective of psycho-pedagogy to show the two conditions for the
effectiveness of bilingual teaching and learning.

The first necessary condition is the formation of the basics of the first
language (i.e. mother tongue) literacy on the level of preschool education.

The fact is that the development of literacy skills supports the
generalization of the meanings of words and formation of general images
out from the specific ones. The generalization of the meanings of words
deepens verbal thinking that supports the development of Cognitive
Academic language proficiency. According J. Cummins, the latter operates
in the deep layers of the cognitive system where the transfer of skills is
applied from one language to another.

Consequently, mastering the first language literacy creates in the
cognitive system the fundamentals for the effective acquisition of the second
language. The child who has developed verbal thinking in one language will
be able to transfer this skill to any other language.

On the contrary, for the child who does not have strong native language
literacy, it will be hard to develop these skills in the second language that is
unknown to him/her. Ignorance of the language prevents the process of
generalization of words’ meaning and acquisition of semantics that are
important for the development of thinking. Thus, the child’s mind is filled
up with lower cognitive processes such as lexical and morpho-syntactic
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processing of the verbal information, that prevents production of higher
cognitive process, such as the process of semantization is. In this situation
the child will not be able to develop cognitive academic language beyond
the basic interpersonal communicative skills and will not be prepared for
school education, due to the undeveloped structures of knowledge necessary
for the acquisition of school curricula.

The second necessary condition for the effective bilingual education is
using the code-switching strategy that will support the child to change the
communication attitude from one language into the communication attitude
in another language. To ensure this, it is important that the first and second
languages exchange according to the principles easily understandable by the
child.

Conclusion: To achieve fully-fledged integration of ethnic minorities in
compactly settled regions through bilingual education, it is necessary to
implement mother tongue-based, bilingual education models on the level of
preschool education and using the appropriate code-switching methodology.

Jakobson Liivi (University of Gothenburg, Sweden)
Testing a new teacher feedback model applied to adult
beginners’ writing in a second language.

For the last three decades, research on teacher written feedback in the
second language (L2) classroom has been an active, wide-ranging subject
with considerable variation in research design. The results of these studies
have shown that formative feedback can promote language learning despite
its complexity. While many studies have been devoted to teacher feedback
for more advanced L2 learners, little is known about what teachers address
in their comments when they respond to beginner level texts.

This study investigates how and what kind of feedback three teachers give
on L2 learners” written texts in a web-based Swedish course for adult
immigrants. This free communicative course for beginners followed the
national curriculum for the non-compulsory school and was provided by an
educational company in a learning management system (LMS) without any
physical meetings between teachers and students. The teachers were all
gualified in Swedish as a second language with years of experience in
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teaching languages as well as about 6-10 years of experience in teaching
Swedish online. The students, a culturally diverse group, sent their texts
continuously in the LMS to the teachers. The teachers provided feedback to
students” texts in the same LMS. The analysis in this study concerned teacher
feedback on 60 texts, written by twelve students.

The model for analyzing teachers’ verbal comments, was partly based on
two previous models (Ferris et al., 1997; Hyland, 2001), but were further
developed with new response categories. Unlike previous studies, in this
study, the focus, i.e. what the teachers’ focus in comments is separated from
manners, i. e. how the teachers communicate with the students. Thus,
response is divided into two main areas, focus and manner, and a new model
is developed and tested. The first area, focus, contains 481 feedback units
and includes nine focus categories. The second area, manner, contains 422
units and contains nine manners.

Feedback analysis revealed that the teachers mostly focused on language
accuracy, especially grammatical structures. Another result is that there was
a variation between teachers: two teachers gave relatively more response to
the content while one teacher wrote general comments. All teachers gave the
same amount of response on organization. Concerning response manner, all
three teachers gave mostly information, but different forms of suggestions
in form of statements and imperatives were also given in a relatively large
amount. Concerning suggestions, two teachers wrote imperatives, while one
teacher combined both statements and imperatives. There was also a
variation between teachers concerning praise. The results are discussed and
compared with previous feedback studies addressing the beginning level
writers” perspective.

Jangavadze Khatia (Police Academy, Georgia)
Alternation of the consonant sounds in the Georgian speech of
Azerbeijani and Armenian Students

One of the main problems in the process of teaching Georgian as a state
language, to Azerbeijanian and Armenian students is an incorrect
perception of the specific Georgian phonemes. This fact can be explained by
the different articulation and perception base of ethnic minorities compared
to the Georgian..
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On the basis of my pedagogical data, | can conclude (for the examples
the transliteration table of IKE, 1974 (3.0) is used) that :

1. It iis common to alternate q with g and x in the Georgian speech of
the Armenian students; alternation of ¢ with % and ¢, d with t, t with d, q
with g (iqo — igo, 3roxa- 3roga, cqali — 3gali, tapa — dapa, batono — badono,
3agli - 3aqli...) seems to be less productive.

2. In the Georgian speech of the Azerbeijanian students specific
abruptive stops are replaced by the voiced sounds in particular positions;
forinstance: q>g t>t,t>d, g>k, k>g, k>k, ¢>c,¢>3,¢>3%, ¢>¢,
p > p; e.g.: Cugureti — Cugureti, kargi-gargi, gemi- kemi, tiris — diris, motiana-
moidana, ainteresebda — ainderesebda, iseti - iseti, metro-metro, h kitxa —
hikitxe, problema — problema, procesi — procesi, cicili — 3i3ili, 3a¢vi - 3a3vi,
cavida - cavida...).

It should be noted that the infringement of prononciation is more
noticeable with Azeri students compared to Armenians. Mostly this is true
about ejectives (p, t, ¢, ¢ k, q) and some voiced (d, j, j, g..) sounds. In
contrast, the lack of similar problems among the Armenian students is due
to the existence of similar (ejective) sounds in Armenian.

In my paper | will consider the samples of the Georgian speech of the
Azerbeijanian and Armenian students at the Academy of the Ministry of
Internal Affairs. The significance of the research, first of all, is that the study
is based on the personal pedagogical experience and is supported by relevant
examples.

The problem that is presented in the paper may be solved in a number
ways. Specifically, at the first stage of teaching, the students should be
regularly trained by teachers to pronounce the consonant sounds, employing
different methods:

e To divide them into syllables (such as: ca, ce, ci, co, cu...)
¢ In combination with other consonants (consonant clusters) (ck, cp,
ct..);
¢ In the case of the narration of the text, with the purpose of correcting
mistakes, to pronounce specific difficult sounds many times:
a) To divide them into syllables,
b) In combination with other consonants,
c) To repeat the whole word many times.

When students get used to how to pronounce these sounds correctly,
special exercises are needed for their realization in speech which will help
to automate the sounds.
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First of all, we select the text, where there are used many potentially
mistake-prone sounds and ask students to read it several times. In addition,
we instruct the students to listen to the video material from which we choose
the words with problematic consonants, ask students to repeat them as
separate words and then as parts of a whole sentence. As well as this, it will
be effective if we use proverbs and tongue-twisters as an exercise.

In our opinion, the problem mentioned above should be given more
attention in the textbooks (A1, A2). It is desirable for the phoneticians to be
involved in composing exercises and drills for them.

Kadooka Kenichi (Ryukoku University, Japan)
A Linguistic application of phonetics and phonology
in language education

In order for the students to communicate fluently, teaching the basics of
English phonetics is essential. The most fundamental phonemes of the
English phonetic system are as follows: Vowels: six short vowels as in “pit,
pet, pat, pot, put, putt’ five long vowels as in ‘Pete, part, port, Bert, boot’
eight diphthongs in British English as in ‘eight, aisle, oil, out, owe, ear, air,
poor’ ; one additional in American English ‘or’ Consonants: six stops /p b t
d k g/ nine fricatives /f v s z h/ and in ‘think, this, shine, rouge’ two affricates
as in ‘change, judge’ one lateral /lI/ one liquid /1/ three nasals as in ‘Han,
hang, ham/ two semi-vowels or semi-consonants /j w/ word accent: primary
and secondary accents clause intonation: falling, rising, level. For the
students, it is indispensable to practice these phonemes repeatedly. For the
teachers, it is necessary to know the English phonetics. In this paper, we will
review these phonemes and consider how to teach them to students whose
first language is not English. The first thing to be paid attention to is the
English phonemes not familiar to the students. The second thing is if a given
phoneme is common with the students' first language and English, to know
the difference between two languages is important.

As a suprasegmental element, the intonation is crucial in sounding
natural. The most fundamental function of the clause intonation system is
the dichotomy of the falling and the rising intonations. The former is to
signal that the statement is declarative, and the latter is the indication of the
interrogative. The third type is the level intonation, which is more frequent
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than the rising tone. In addition to the basic function of these intonation
types, various pragmatic nuances are also important to distinguish. Within
the study of intonation under the framework of Systemic Functional
Linguistics (SFL), Halliday and Greaves (2008) Intonation in the Grammar
of English is the most crucial reference. In this framework, five simple tones
and two complex tones are distinguished as follows: Tone 1 — falling Tone
2 —rising Tone 3 — level Tone 4 — fall-rise Tone 5 —rise — fall Tone 13 —fall
followed by level Tone 53 — rise-fall followed by the level tone; Tonicity: a
boundary between the tone groups; Tonality: the assignment of the tonic
and pretonic syllables; Key: the way how meaning is realized. For one and
the same utterance ‘I like it’, the key can be paraphrased as follows: Tone 1
(falling): viewer corresponding casually to question, neutral and unmarked
Tone 2 (rising): defensive viewer, when just accused of not appreciating the
painting, ‘what makes you think [ don’t?’; Tone 3 (level): indecisive viewer,
‘I don’t object to it; * Tone 4 (fall-rise): budget conscious buyer, ‘I do like
it, but ...”; Tone 5 (rise-fall): awestruck art critic, ‘I really like it’. Thus, it
is obvious that Key is semantically eloguent.

Kajaia Manana (Georgian Technical University, lvane Javakhishvili
State University, Georgia)
Situationality and communicativeness of language exercises of
written and oral speech

Bilingual education is especially important from the standpoint of
development of students’ social skills. They have competence in two
languages which contributes to establishing respect towards each other’s and
other people’s culture. Its formation starts not only in the process of
teaching, but also while communicating with each other.

The activities in compliance with the methods employed are:

= Discussion/debates — a widely spread method of interactive
teaching;

. Inductive method;

=  Deductive method problem-based teaching (acquisition of
new knowledge and use of a specific problem at the initial stage).
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The goal of the research is the development of production (writing) skills,
teaching strategies for listening to the recorded texts, as well as skills of
recording and learning writing skills through dictation;

As well as this, skills of classifying information obtained from oral
speech, summing up facts, and conducting analysis of generalization, critical
thinking, making argumentations and conclusions are also important to
develop.

It is important to choose appropriate exercises to develop communication
skills as well as to enhance general linguistic levels of students.

While making speech exercises, it is essential to set achievable goals and
realistically estimate expected outcomes. Exercises should be chosen in such
a way as to provide a student with corresponding cognitive materials.

Situationality and communicativeness of exercises are of the utmost
importance.

As a result of discussing linguistic and psychological basics, it is possible
to formulate the main principles to avoid and eliminate phonetic and
grammatical interference and build up a positive working system.

Pointing out errors can be considered as “weakness” in the method of
teaching languages. An error is one of the main tools for functioning of
correct, normal speech and forming inner speech. Materials should be
chosen in order to help a student to avoid mistakes and develop proper
writing skills.

At the first stage of developing written and oral speech, the aim of the
exercises should be to eliminate phonetic interference and develop in
students orthographic skills of pre-prepared oral and written speech. At the
second stage, it is important to overcome grammatical interference,
remember phonetic and grammatical phenomena and develop half-prepared
oral and written speech. At the third stage exercises should be oriented
toward employing the learned phonetic and grammatical phenomena and
developing the capacity of producing written and oral speeches. Correction
of orthographic skills is also a must. It is necessary to pronounce soft vowels
correctly, single out word pairs as well as nouns from the text, remember
adjectives, etc.
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Kamushadze Nino (lvane Javakhishvili Thilisi State University, Georgia)
Piloting of a dual Multilingual Education Model
in primary level classes

Bilingualism implies using two or more different languages. A child will
easily switch from one language to another. Changing languages does not
obstruct a child from thinking and memorizing. However, there is always a
danger that bilingualism might change over time depending on
circumstances: for example, the acquired language may become a dominant
language. A lot of researches have been conducted to find out what
bilingualism is in reality, what results it leads to in adolescents and adults
and how bilingual development affects adolescents (generally, a human
being), etc.

This paper presents information about the problems relevant for primary
schools in Georgia in the field of multilingual / bilingual education: in 2009
the Ministry of Education and Science of Georgia selected 40 non-Georgian
schools for piloting of multilingual teaching. One of these schools was
public school # 98 . In this paper we will present the results of the survey
conducted at this school. W.ith the help of a specially designed
questionnaire, the school’s motivation, experience in bilingual teaching,
resources and conditions were stated. The survey was conducted by the
undergraduate students of the Multilingual Education Bachelor program of
the Faculty of Psychology and Education at Ivane Javakhishvili Thilisi State
University, in 2016-2017.

This paper will focus on determining the efficiency of the Multilingual
Education Program. As in all other countries, including Georgia , the
introduction of bilingual education programs can lead to a negative attitude
from ethnic minorities. In this paper we will provide the information about
the problems and solutions (recommendations) emerging while
implementing multilevel education as pilot projects in Georgia.

Schools select different types of programs for bilingual teaching. The
98th public school has been selected due to the type of dual education
program they practiced. In the paper the efficiency of this program on the
example of a private school will be presented, together with the general
characterisation of dual education and also, how this program is taught in a
particular school: what subjects are taught in two languages and what the
ultimate results of the school are. Lessons are conducted alternatively in
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Russian and Georgian languages; at the initial stage of piloting, only two
subjcts, namely, History of Georgia and Geography of Georgia were
conducted at school in the second (state) language. However,in the following
years the school gradually increased the number of subjects delivered in the
state language.

The role of the teacher is very important for the teaching process.The
paper provides information regarding the situation in public school # 98. A
separate issue of this research was the involvement of parents and the
community in the project, which is also of great importance for all bilingual
schools in the educational process. Using the example of a specific school
we will try to present the role of the parents’ involvement in the educational
process, the achievements and problems arising in this regard.

Khvedelidze Mzia, Jinjikhadze Levan, Jinjikhadze Jemal (lvane Javakishvili
Thilisi State University, Georgia)
Integration of Georgian Language and Mathematics

1. The greatest importance of the interdisciplinary methodology in the
teaching process is widely known. This concerns all the subject matter,
but it is of particular interest to establish intersubject links between the
language and mathematics. This special interest is created by the fact that
the language is the basis of any cognitive process, since consciousness
exists only within the language. It is believed that solving a problem
through mathematical thinking means a higher level of cognition. In this
respect, many issues regarding the Georgian language and mathematical
integration are interesting.

2. First of all, let's say that language is a means of communication. It
is a set of codes, a system of signs and rules of their employment. This
system includes different levels of units: phonetic - sounds, intonation,
etc. Morphological - parts of speech: base, preface etc. Lexical units -
words and their meanings; Syntax — sentences. Speech is a human
activity, an individual psychological phenomenon where the language
code and marking system is used. Speech - is the language in action. By
employing linguistic units while speaking, in a totally different way, they
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create a number of combinations. Speech always spreads through time
and reflects the peculiarities of context and communication situations.
The question is why do people need mathematical expression and
mathematics at all? From the positions of mathematical thinking, there
are different realities, events and processes in nature.

3. In practice and communication we often use different confirmations
and denials. For example, "the bases of trapezes are parallel”; "There is
no triangle that has two right angles”, etc. By means of such constructions
a certain object is fixed in our mind. Such agreement or rejection is called
discussion. Reasoning is a more complex formal organization than the
concept. This is because reasoning is made up of concepts. It still contains
two notions. The notion is the element of discussion. The concepts
included in the discussion are related to each other. If the notion is
expressed by a word, or a group of words, then the reasoning always
presents a proposal or a group of proposals.

4. Classification - division of subjects (events, concepts) is class,
group, and according to distinctive markings. Classification of classes is
divided into classes based on one or several markers (we have, for
example, animal and plant classification in biology, classification of
substances in chemistry, etc.). The basis for the classification is to divide
the abundance into the subsurface subsystem. Preciseness of the
classification is necessary: 1) Each subject within the set includes any
class of classification (adequacy condition); 2) One and the same thing
should not be a member of more than one class of classifications, ie
classification classes should exclude each other (the condition of
separation). Classification is closely related to the division of the notion.

5. The above-mentioned and many other issues related to the teaching
are based on the integrated study of the Georgian language and
mathematics in a diagnostic-methodological sense. In our view, such
integration in the context of multilingual education is very important for
the activation of bilingual education processes. The fact is that integrated
teaching of mathematics and the Georgian language clearly demonstrates
common generalities of mathematics and the Georgian language. And this
is based on simple observation and analysis, which makes it easy for the
student to find similar laws in their native language, which is the main
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goal of bilingual teaching. Observation, analysis and other methods of
thinking are used naturally, and this conditions the nature of bilingual
cognition practiced by the student. For instance, Euler-Venn diagrams
reveal the simultaneous simulation of mathematical and Georgian
linguistic concepts. On the basis of this, the student will naturally see
exactly the same attitudes in the same language or in his native language.
This is an absolute guarantee of the good results of bilingual teaching.

Khetsuriani Nana (University of Georgia, Thilisi, Georgia)
Applying the results of contrastive, linguistic analysis
in the teaching of foreign languages

Importance of the research. The experience with contrastive analysis of
different languages has proven very helpful for improving and innovating
the methodology of teaching foreign languages and finding the ways to
overcome the problem of interference — negative influence of the native
language on the process of learning foreign languages. | will discuss the
experience of using the results of contrastive linguistic research of
the English, Georgian and Spanish languages in teaching English to the
Georgian-speaking students whose second foreign language is Spanish.
Georgian belongs to the South Caucasian linguistic family. Nowadays
English tops the list of most studied languages in Georgia and Georgians
perceive it as an essential means of communication with the outside
world. The presenter will focus on the different ways of expressing the
category of negation in the English, Georgian and Spanish languages.

Novelty of the research. This is the first complex study of negative
constructions of the English, Georgian and Spanish languages that involves
the full spectrum of the functional-semantic category of negation in
these three languages.

Aim of the research. The aim of the research is to reveal the basic
features of the functional-semantic category of negation in the English,
Georgian and Spanish languages and to reveal language universals,
isomorphism and allomorphism.

Method and Materials. The main sphere of research is contrastive
grammar: emphasis is made on expressing grammatical categories of
negation in the languages of different systems. The main method used for
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the present study was the method of complex analysis of languages. Literary
works of the English, Georgian and Spanish writers in the original languages
and their corresponding translations were used as sources of texts for
analysis.

Results of the research. On the basis of semantic analysis of the field of
negation the cases of similarities and differences in expressing the category
of negation in the studied languages are revealed. The asymmetry in
expressing nuclear forms of negation is determined by a greater number and
diversity of negative particles in Georgian, compared with the English and
Spanish languages. The semantic meaning expressed by negative words is
spread from left to right and sentences negative in meaning but positive in
form are observed in all three languages.

Conclusions. Based on the results of the present study the Georgian and
Spanish languages are polynegative and the English language is
mononegative. Category of negation is a universal category. The functional-
semantic field of negation is a complex unit of the form of expression
and content. The form of expression is represented by gradual lingual means
(morphological, syntactic, lexical, contextual).

Kikvadze Maia
The importance of stress and intonation in the process of
learning Georgian as a second language

Listening as a skill has the greatest importance on the first stage of
language learning. Listening helps in understanding. It enables language
learners to percieve information, express their ideas, etc.

Communicative strategies require from communicants: asking and
answering the questions, thanking, giving advice, recommending, etc.
Different types of texts created in the process of communication
have to be phonetically, grammatically and structurally correct.

Listening means “cooperation between the teacher and the listeners.”
The strategies of teaching L2 must be worked out by teachers based on
the abilities of the class.

Students studying Georgian as a second language have problems with
correct pronunciation of words and phrases in rapid speech. On the first
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stage, language learners do not know grammatical rules well and they do
study the language imitating their teacher’s words and phrases. It is clear
that the role of listening is great on the first stage.

Time after time language learners get used to teacher’s voice, tone,
articulation system. They pay attention to the teacher’s verbal and non-
verbal signs and start to wunderstand the language. In the
process of learning and understanding the language, language learners
pay great attention to stress and intonation. Georgian language has weak
dynamic stress. Foreign language teachers always pronounce
the words clearly, marking the stressed syllables. They also mark learners’
attention to certain phonemes (k-argad, not g-argad, p-uri, not ph-uri -
mispronounced by learners) and point at certain endings of the words,
stressing the last syllables of the words (Mariam-is odjakh-is tsevreb-is
gatsnoba minda). Thus, initially, language learners study the language
through listening, ignoring grammar rules.

Language learners easily learn language through dialogues. The role of
stress and intonation is great in dialogues. The forms of the words in short
sentences are more easily remembered than in long texts.
In the process of teaching L2 we pay attention to the parts of the speech
that are frequently used in communication. These parts of speech are:
a) Pronouns:

Question: Shen studenti khar? (Are you a student?) Answer: diakh, me
studenti var (Yes, I am a student).

Question: es shen-i tsignia? (Is it your book?).

Answer: diakh, es chem-i tsignia (Yes, it is my book)/Rogor-i? (what
kind?) —> karg-i, lamaz-i, akhal-i (good, beautiful, new) Romel-i?
(which?) —> pirvel-i, meore ... (the first, the second) Romel-ma?
(which?) —> pirvel-ma, meore-m (the first, the second) Ramden-i? (how
many / how much?) —> or-i, bevr-i, tsota... (two, many/much,
little/few). Ramden-ma? (how many / how much?) —> or-ma, bevr-ma,
tsota-m...

b) verbs:

- dges ramden-i leqtsia g-aqvs? (How many lectures do you have
today?)
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- dges otkh-i leqtsia m-aqvs. (Today I have four lectures)

- is davaleba-s tser-s, shen? (He is writing homework, and you?)

- me tsign-s v-kitkhulob. (I am reading a book)

- ra-s tser? (shen) (What are you writing?)

- tseril-s v-tser (me). (I am writing a letter)

- ra datser-e? (shen) (What did you write?)

- tseril-i da-v-tser-e (me). (I wrote a letter)

- ra-s datser? (shen) (What will you write?)

- tseril-s da-v-tser (me). (I will write a letter).

g) adverbs:

rogo-r? (how)—> karg-ad, lamaz-ad... (well, beautifully) ranair-ad?
(how) —> karg-ad, lamaz-ad ...

In the process of listening and speaking we frequently use the method
“parallel dialogues” that means involvement of another person in the
process of speaking. Interactive lesson is a great fun for language learners
and is practically proved as well. Listening to the dialogues and repeating
it, is another helpful method used by us.

We observed that language learners in dialogues prefer using short
answers. They think that short answers “yes” or “no” are enough.
Teachers should point to the problem and try to eradicate students’ habit
answering the questions in short.

Learning second language through listening is one of the best teaching
strategies.

Kikvidze Zaal (Institute of Linguistics, Ivane Javakhishvili Thilisi
State University, Georgia)
Sociolinguistic profile formulae and bi- and
tri-lingual ballot papers

During the 1960s, there were efforts to discover general patterns for
multilingual communities. Those efforts led to the identification of national
sociolinguistic typologies and profile formulae. Three general categories
were set up: Lmaj — major language; Lmin — minor language; Lspec —
language of special status.
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Five language types were acknowledged: Vernacular (V), Standard (S),
Classical (C), Pidgin (P), Creole (K). Various societal functions were
identified: Group function (g), Official use (0), Language of wider
communication (w), Educational use (e), Religious purposes (r),
International use (i), School subject (s), Provincial (p), Capital (c), Literary
(). With a view to the aforementioned formulaic approach and based on the
Constitution of Georgia (“The official language of Georgia shall be
Georgian. The official languages of the Autonomous Republic of Abkhazia
shall be Georgian and Abkhazian™), the formula will be the following:
2Lmaj = Lmajl (So, Sg, Sr, Se) + Lmaj2 (Sp, Sg, Ss) where Lmaj1 is
Georgian (a standardized vernacular (S), with its official (0), group (g),
religious (r), educational (e) functions) and Lmaj2 is Abkhazian (a
standardized vernacular (S), with its provincial (p), group (g), school subject
(s) functions). However, this hardly reflects the multilingual spectrum of
Georgia, particularly with respect to various provinces. Therefore, it is more
adequate to target regional language situations and establish respective
descriptions. In the present paper, | concentrate on Kvemo Kartli for which
one can provisionally assume the following regional sociolinguistic profile
formula: 1Lmaj (So, Sg, Sr, Se) + nLmin where 1Lmaj is Georgian; as for
the n in nLmin, it designates an unspecified number of minority languages
within the region. Hence, the for Kvemo Kartli can be specified in the
following way:

Table 1

LANGUAGE STATUS & FUNCTIONS
Georgian Lmaj (So, Sg, Sr, Se)
AzerbaijaniL min (Sg, Se)
Urum Lmin (V)
Armenian Lmin (Sg, Se)
Russian Lmin (Sw, Se)
Arabic Lspec (Cr)
Classical
Armenian Lmin (Cr)
Pontic Greek Vw
Modern Greek Sl

Irrespective of its unarguably useful and clear specifications, the existing
pattern seems to be insufficient. For instance, since the early 1990s, both the
ballot papers and all kinds of election-related documentation were published
in Georgian. Naturally enough, this situation caused practical problems for
those citizens of the country who did not speak Georgian. Thus, their
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linguistic deficit was regularly converted into a deficit in their socio-
economic capital. In order to cope with the said challenge, the Central
Election Commission of Georgia published four linguistic versions of ballot
papers:

1) Georgian

2) Georgian-Azerbaijani

3) Georgian-Armenian

4) Georgian-Azerbaijani-Armenian

This innovation should be reflected in respective sociolinguistic profile

formulas. Hence, | suggest that we should introduce a new item to the list of
functions:
11) Ballot (b) — a standard language which functions as a language of ballot
papers both in national and municipal elections. Hence, the following
amendments are to be introduced:

Table 2

LANGUAGE STATUS & FUNCTIONS
Georgian Lmaj (So, Sg, Sr, Se, Sh)
Azerbaijani Lmin (Sg, Se, Sb)
Armenian Lmin (Sg, Se, Sb)

Kiria Chabuki, Machitidze Elisabed (lvane Javakhishvili Thilisi State
University, Georgia)
Teaching the future tense to non-Georgian speaking students

Generally the forms of the future circle of Tense paradigm arise from the
present forms. The Present Tense of a verb plus a verb prefix refers to the
future time. Currently the systematical formation of the Future Tense
paradigm is not possible by means of morphological means without the verb
prefix. In the vast majority of verbs the opposition between Present and
Future tense paradigms is possible by means of the verb prefix only. Forms
of Future are not produced by way of any other means.

For the vast majority of verbs this is a way to systematic grammatization
of a new function (that of the Future Tense expression).

The usual way of expression of the Future Tense of the verb is possible
through the verb forms of various scrives / circles of the Tenses (especially

170



in terms of subjunctive forms). In this paper focus is on the Future forms
which express a clear meaning of the future time.

How do we teach these forms to non-Georgian speakers?

What do we focus on?

First of all, we pay particular attention to the preverbs, which are poly-
functional elements and single out the most productive ones regarding the
word formation.

When working with learners, attention should be paid to two
circumstances:

1. The verbs of movement which are not able to form the Future Tense
(e. g going, fly, screw,) should be singled out. The preverb has an absolutely
different function in this case - it acts as a marker of the route direction.

2. The verb function can be distinguished by: I’-preverb: (30bddmdl -
03563093, LOOEPMAL -  obosOgdL, 300l -  0f3009dL, Mgl -
ommggdL) In this case the verb and the prefix I —are similar from the point
of view of grammatical and functional points of view.

Koberidze Mariam (Gori State Teaching University, Georgia)
Several issues regarding the process of learning practical
grammar of the Georgian language as a second language

When learning the Georgian language it is important to pay attention to
practical grammar points. The verb is considered to be the main part of
speech in the Georgian language. We complete the content in the context
by using the verb. There are several characteristics connected with grammar
issues, that is why it is different from other languages.

The preverb is the most difficult category in the Georgian language due
its functions. These functions are: direction, orientation, completeness of
the action, formation of the tenses and formation of new verbs. It is crucial
to pay attention to the preverbs of direction. Sometimes they are used
incorrectly (e.g. avida-gavida). In some cases, there appear spelling mistakes
when old and new preverbs come next to each other. As well as this, they
may have quite different meanings (agzrda-azrda, tsarsuli- tsasuli,
aghgdgoma — adgoma). In the modern Georgian language, we come across
old versions of preverbs such as (gardacvaleba, ganmarteba) and spelling
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rules are also violated. The problem becomes much stronger when we see
the differences between the learner’s language and the target language.

We have used different kinds of exercises while teaching the preverb.
For instance, comparing and contrasting a preverb in a sentence (prinavs-
miprinavs; khatavs- dakhatavs); formation of a new preverb by using
preverbs of direction; separating verbs and preverbs from each other and
finding differences in the meaning ; formation of tenses from the present into
the future by asking the questions: What does he /she do? or What will he/she
do?; making simple sentences or correcting mistakes in the sentences;
finding out preverbs and grouping them according to their direction. In
addition, we have also used descriptive exercises. The students had to create
short texts about their family members independently.

We used observation methods working on this issue (descriptive and
selective methods). Analysis was done on the collected materials from the
following sources - dialogues, interviews and questionnaires.

Results show that students realize the meaning of the second language
they are learning. They can express their opinion easily, create short texts
independently, they can also ask and answer questions by using the learned
materials. Having worked on the problems, we conclude that we should
involve the students in the research and university events. That will help
them to develop their communicative skills because they will have contact
with Georgian students. The teacher must have a little knowledge of the
native language of the learner he/she is teaching in order to make it easy for
the learners to percieve differences and similarities between the two
languages. The teacher is obliged show the students differences in grammar
and also, how to use their knowledge approrpriately depending on the
situation.

Kurdadze Irma (Samtskhe-Javakheti State University, Georgia)
Use of dialogues of cultures in second language teaching (Using
the example of the Samtskhe-Javakheti region)

Based on the specific character of Samtskhe-Javakheti region, in
conditions of the multicultural environment, a leading place amongst
Bachelor and teacher training programs in Samtskhe-Javakheti State
University is occupied by the course of Natural Sciences / Humanitarian
Studies —Didactics.
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Also, the methodology of teaching a second language is taught as a
separate discipline.

The introduction of these courses was conditioned by the fact that the
areas of language use are one of the widely used areas in the multicultural
environment. Accordingly, the second language, its teaching approaches - in
multicultural education contexts, is widely covered at Samtskhe-Javakheti
State University in teaching Natural Sciences / Humanitarian Studies.

The course of the Second Language Teaching / Learning Direction
includes competencies to be achieved by the "Dialogue of Cultures",
learning process approaches, evaluation of students' knowledge and self-
assessment procedures, improving the level of readiness of learners for
employment and reviews new approaches in this regard.

In order to ensure their effective work in the preparation process of the
future teacher, it is necessary to provide University professors / teachers with
options and visual materials enhancing self-efficiency.

Can teaching of culture be considered as a complementary part of the
language teaching?

Linguists and anthropologists consider that the language forms and their
use reflects the values of the society in which language a certain language is
spoken.

It is believed that it is useful to include cultural specific features as a topic
of discussion along with linguistic forms in order to make sure that the
linguistically correct form is culturally appropriate.

Based on the above mentioned we should draw on social integration
within the context of cultures — working with different ethnic minorities
while preparing mainstreaming of teachers.

In intercultural teaching it is important to have a knowledge of the culture
as well as the skills of interaction and communication in a cultural context.

In the process of studying the issue, the practice component was
identified in the methodology, for example, during the study of the second
language, the students presented an interesting activity - an intercultural
dialogue and, according to it, they arranged the New Year rituals for the
representatives of ethnic minorities in the multi-ethnic Samtskhe-Javakheti
region.

Students presented the traditions of celebrating the New Year’s Day by
Armenians, Ukrainians, Jews, Poles, Turks, and they talked to each other in
the language of those traditions ...Each group was trying to represent
themselves in a specific, cultural way performing folk and traditional dances,
songs, with various attributes of laying the table. The effectiveness of the
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event can be measured by interviewing the students participating in the
activity. All of the 23 interviewed students unanimously stated that they
acquired a great experience participating in the intercultural dialogue
conducted within one activity. In the given case it involved practical
teaching component / various activities of pedagogic practices - informal
relationships, excursions.

It is obvious that the knowledge obtained during the activity made it very
easy for students to work with different societies, encouraging their
integration. Consequently, we can conclude that in the context of
intercultural teaching the most important thing is to know how to get
involved in the culture of other people and how to conduct a conversation
and activities in a cultural context.

Kurdadze Ramaz (Ivane Javakhishvili Thilisi State University, Georgia)
The expanded forms of s6sgobs aravina “nobody”, ®gLs

dghesa “today”, bgao zega “the day after tomorrow” Type in
Teaching Georgian as a Second/Foreign Language

Foreigners and Non-Georgian speakers come across numerous
complexities when studying the Georgian language. One of these
difficulties is related to the appearance of the vowel -s- (-a-) after certain
nouns and morphological elements, added by the short form of third
person singular of the verb ymgbs g opna “to be”in the present tense and
particle 5 -tss v®3306 sGob — 503306-5-5 aravin aris — aravin-a-a
‘there is nobody there”, s(s306 — s%35306-5-3 aravin — aravin-a-c
‘nobody at all’.

The above-mentioned situation occurs with the following parts of
speech and morphological elements: some demonstrative pronouns: ggss
egaa ‘that is”, gbss esaa ‘this is”, obss isaa ‘that is”; some negative
pronouns or words expressing negation: s®ss araa ‘is not”, 39(ss veraa
‘cannot be’, 396530055 veravinaa ‘there is nobody”, 629530655

nuravinaa ‘no one may be”; some interrogative pronouns or adverbs:
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o0bsos arsadaa ‘is nowhere”, sgss akaa ‘is here”, o9bss dghesaa ‘is
today”, 396bsss versadaa ‘cannot be anywhere”, 30655 vinaa “who is”
Yoaos zegaa ‘it is the day after tomorrow”, ogss ikaa ‘is there”, G5Y9355
mazegaa ‘it is the day after the day after tomorrow,” Gs6ss> mandaa “Is
over there’, Gm@obss rodisaa “when is it”, boss sadaa “where is it”,
b3s¢rss khvalaa ‘it is tomorrow”and so on; certain case markers: -ob -is,
-000 -it, -5 -ad: Usbero-obss sakhl-isaa “Is of the house”, bsber-0005s
sakhl-itaa “is by means of the house”, bsber-5@ss sakhl-adaa ‘is at home’;
some postpositions: -0s6 -tan, 300 -vit, -390 -k ‘en: bobem-0565s sakhl-
tanaa ‘Is by the house”, bsbero-300055 sakhli-vitaa ‘is like a house”,
bsberlbs-300s5 sakhlsa-vitaa ‘is like a house”, bsberob-39bs5 sakhlis-
k’enaa ‘Is towards the house”etc.

The given vowel does not perform any grammatical function. The
native speakers of Georgian use these forms automatically, due to their
natural knowledge of the language, whereas non-Georgian speakers and
foreign students find it hard to understand the appearance of this vowel
with the shortened third person singular Present Tense form of the verb
9365 qopna ‘to be” and the addition of particle -5 -zs.

In the above-mentioned situation, we provide a general rule for
foreign, non-Georgian learners of the Georgian language. The rule states
the following: some question words, pronouns, adverbs and certain
morphological elements (case markers, postpositions) ending in a
consonant add vowel -5- (-a-) when followed by the short form of the
third person singular Present Tense of the verb ym9bs qopna ,.to be“ or
particle -3 -ts (it should be noted that nowadays the pronoun 306 vin
“who” adds particle - (-ts ) without -5-( -a-), whereas pronouns: 3003
vin “who’; 93 eg ‘that’, 9b es “this”, ob is “that” add vowels -9- (-e-) and
-0- (-I-) : 9890 egec ‘that too”, gbgp esec ‘this too”, obog isic ‘that too”.

Naturally, when teaching the above-mentioned rule and

corresponding forms, we offer the students relevant practical exercises.
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However, we argue that in order to teach the above-mentioned
forms more effectively, it is important to analyze how these words and
morphological elements are represented in dictionaries and glossaries of
manuals aimed at non-Georgian and foreign learners of the Georgian
language. It should be noted that the Explanatory Dictionary of the
Georgian Language offers parallel forms for some words and
morphological elements mentioned above: gb es, 9Us esa ‘this”; ob is, obs
isa ‘that”; G>00b mashin, 9500bs mashina “then’, 300 -vit, -30005 -vita
‘postposition like”and so on;

Naturally, if the vowel -s- (-a- ) is given in the dictionary forms of
the above-mentioned words and morphological elements, the learners of
Georgian will find is easier to memorize these forms and overcome the
difficulty related to the above-mentioned rule.

However, we do not consider it necessary to give two parallel forms
of all the above-mentioned words or morphological elements in the
glossaries of manuals, as the expanded forms of some of these words and
elements are dialectal, e.g..: 593065 aravina “nobody”.

We argue that in the materials and dictionaries aimed at foreign and
non-Georgian learners of the Georgian language, these words and
morphological elements should be represented in their expanded form,
with the vowel -5 (-a). The latter should be given in brackets, implying
that this vowel is used only in the circumstances described by the above-
mentioned rule:

-o@(s) -ad(a) ‘adverbial case marker”; s(3(5) ar(a) “no, not’, s6bsqo(s)
arsad(a) “nowhere’, 59(s) ak(a) “here”, o9l(s) dghes(a) “today’, 39(3(5)
ver(a) “no, not”, 39(s306(5) veravin(a) ‘nobody’, 396bsco(s) versad(a)
‘nowhere’”, -g00(s) -vit(a) ‘postposition: like”, 306(s) vin(a) “who’,
Yoa(s) zeg(a) ‘the day after tomorrow”, -0s6(s) -tan(a) ‘postposition:
with, by, near”, -oo(s) -it(a) “instrumental case marker’, -olb(s) -is(a)
‘genitive case marker’, of(s) ik(a) “there’, -396(s) -k’en(a) “postposition:
towards”, dsYga(s) mazeg(a) ‘the day after the day after tomorrow”,
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dsb(s) mand(a) ‘over there”, bwts306(5) nuravin(a) ‘no one’,
&emgol(s) rodis(a) “when”, boqo(s) sad(a) “where”, bzsev(s) khval(a)
‘tomorrow”and so on.

As for the pronouns g3 eg “that”, 9b es “this’, ob is “that’, they should
be represented in two ways, as they have forms with vowels -9- -e-, -o-
-i- when adding the particle 3 -ts: 93(5) eg(a) // 93(9) eg(e) ‘that”, 9b(s)
es(a) // 9b(9) es(e) ‘this”, ob(s) is(a) // 0b(o) is(i) “that’.

Kuzembayeva Gulzhana, Karimsakova Anara, Kupenova Aigul (West
Kazakhstan Marat Ospanov State Medical University, Kazakhstan)
Trilingualism in Kazakhstan

The state policy of the trio of languages in the Republic of Kazakhstan
suggests speaking three languages: Kazakh as a state language, Russian as a
language of international communication and English as a language of
successful integration into global economics.

With more than 130 nationalities living in Kazakhstan, most of the
population is bilingual (Kazakh and Russian). People’s interest in English is
motivated by the government programs on development of all stages of
education. Introduction of trilingualism at the Universities involves opening
English departments, systematic work on publishing and translation of
University text-books into English, learning and teaching languages based
on international standards.

In order to better understand the students’ and teachers’ ideas regarding
trilingualism and implementation of academic program in English into the
University leaning process, the survey was conducted at West Kazakhstan
Marat Ospanov State Medical University in December 2017. The study
revealed the opinions of 148 Indian students and 53 Kazakh students
studying at the Faculty of General Medicine and 24 teachers of the English
program regarding education in English at the University, also the trio of
languages the related issues.

All teachers participating in the survey chose Kazakh as their mother
tongue and 87.50% of them are bilingual. The survey results show that 75%
of respondents consider themselves trilingual, whereas 25% of them are not
sure whether their knowledge of one language matches the level of the
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others. According to the teachers, the most difficult matter in teaching
subjects in English for them is using correct grammar and verb forms in their
speech (50%), choosing appropriate methods of teaching (12.5%), finding
and selecting needed study materials (12.5%), listening and speaking
(12.5%). At the same time 12.5% of respondents have no difficulties at all
in the process of teaching in English. The best way of improving English, as
the teachers think, is reading books in English (37.5%); 25% of teachers
suggest practicing English with a native speaker or improving their language
skills abroad.

86.36% students are bilingual, 65.91% of them are trilingual. All students
(100%) responded that they like learning in English and 72.73% of them are
satisfied with the process and level of teaching in English. 25% of students
see benefits in gaining and enhancing knowledge with the help of English,
which helps them to communicate better with foreign people (20.5%). 13.6%
students reported that studying in English is interesting, helpful and just a
great experience being a wide source of information and first access to world
literature (11.4%). Besides, knowledge of English opens massive prospects
and opportunities in future profession and makes it possible for them to
develop into qualified specialists (11.4%). 9.1% students surveyed that by
knowing English they can participate in academic exchanges, study
medicine in foreign countries and work abroad. English is the key to
confidence, self-popularization (6.8%) and activities of the brain (2.2%).

Teaching and studying in English is challenging for the teachers and
students of the University yet awarding new skills and opportunities in their
career path.

Kvanchiani Teona (lvane Javakhishvili Tbilisi State University, Georgia)
Situation regarding the language of the Azerbeijani
Population living in Tetritskaro Region

Representatives of other ethnic groups lived and still live now together
with the local Georgians in Kvemo Kartli. Among these groups Azerbeijanis
and Armenians prevailed in number and their specific share was the largest.
In the Tetritskaro region of Kvemo Kartli Azeris live in the following
villages: Kosalari, Shikhilo and Napilnari. In addition, a small number of
Azerbeijani populaiton lives in Tetritskaro town. The aim of this research is
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to reveal the situation regarding languages in this region. The methods of
research employed are as follows: observation, interview, biographical and
comparative history methods.

Kosalari is the largest village among the Azeri villages in Tetritskaro
region. It involves about 500 families. The region population considers this
village to be the most isolated and reclusive compared with other Azerbeijani
villages. One of the main reasons for this, naturally, could be found in the
language factor. A great majority of the population mentions that the
language barrier causes the problem in communication with the Azerbeijani
popularion  living in Kosalari. The other part of the population
communicates with the elderly and middle-aged population in Russian;
however, a great part of their youth does not speak the Russian language.
Neither do they speak the state language — Georgian, because they are
educated at schools in their native Azerbeijani language. As for other
Azerbaijanian villages Shikhilo and Napilnari, here the language situation
is different. The village of Shikhilo is comparatively small regarding the
number of its population and involves about 20 - 25 families. Children of
this village go to school to a neighboring village — Samghereti, which is
populated by ecomigrants from Adjara. The language of instruction at
schools here is Georgian, so the youth living in this village speaks the state
language — Georgian at a certain level.

The program “Teach for Georgia”, elaborated by the Ministry of
Education and Science of Georgia, has been implemented in the region for
several years. The purpose of this program is to improve the standard of
teaching of the state language - Georgian to the ethnic minorities. A great
part of the young students is interested in the fundamental study of the
Georgian language within this program to obtain an opportuniy to continue
their studies in the higher educational establishments in the Georgian
language in the future. Pupils are involved in this program but their level of
the Georgian language is still low. The main problem among the teachers
and pupils is a communication problem because pupils cannot understand
lessons which are conducted in the Georgian language. In the process of field
work it became clear that a part of the youth who wished to continue studies
after finishing school, was forced to go to Baku to receive higher education,
because, not knowing the Georgian language, they were unable to continue
their studies in the Georgian higher educational establishments. A great part
of the population mentions that a major part of the youth, leaving for Baku
to study, does not return and continues to live there. In the expanded version
of the paper the problems and the situation in the region under our
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discussion, connected with teaching the Georgian language will be described
in detail

Currently the need for knowing the state language, besides the desire to
get a higher education in Georgia, is also caused by the need to establish
trade-economic relations between these Azerbeijani villages and the rest of
the population living in the region.

Lobjanidze Ivlita (Ilia State University, Georgia)
Tutorium program at llia State University

In this paper | present the main aspects of policy implemented by the llia
University towards successful implementation of Georgian as a second
language 1+4 program and integration through establishment of tutorium,
describing its structure, and functioning issues.

In 2010, in order to improve knowledge of the state language a special
program for learning the Georgian language was created within llia
University, later on described as a program of integration with Georgian, as
second language. While implementing the program, besides language
classes, it is very important to support non Georgian language students to be
integrated in the general civic and educational environment.

That was one of the main objectives while establishing a tutorium
program at the university. The tutorium is an informal educational program,
under which senior students support their younger peers in the learning of
the Georgian language, as well as helping them to be fully integrated into
the university and civil life, in preparing various practical exercises.

As was mentioned, the program itself was established in 2010, but from
2013 the implementation process was supported by UNAG, through
establishing Thilisi Youth Center, in partnership with ALPE foundation and
university.

In the paper | present yearly statistics of tutorium program beneficiaries,
analyze possible weaknesses and strengths, name potential obstacles and the
ways for solution, elaborate recommendations and suggest a future action
plan.
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Lortkipanidze Tea (lvane Javakhishvili Thilisi State University, Georgia)
From state language education to civil integration

The purpose of the paper is to show, using Georgia’s example, and the
relationship between the learning of the state language and civil integration
in multiethnic and multinational countries and what challenges Georgia
faces in this regard.

Descriptive and comparative methods are used to achieve the objectives
of the research.

Georgia is a multiethnic country. According to the latest census
conducted in Georgia, 13 percent of its population is ethnically non-
Georgian (http://census.ge/en/sagartvelos-mosakhleobis-ritskhovnoba-
2015-tslis-1-ianvris-mdgomareobit/184#.WmGrO3mYPDc) and Georgian
(state) language is not their first language. An important part of the non-
Georgian population does not speak the state language or speaks very badly.

The state language, on the one hand, is one of the most important parts of
the sovereignty of any country. Clearly, this is not contested today.
Protection of the state language status and its rights is perceived as a sign
of strength of the state. Even if a country is very demanding in carrying out
its state language skills, the international community understands this fact
and considers these measures as a means of achieving the state's strength and
civil unity (see the example of the Baltic States).

On the other hand, it is noteworthy that knowledge of the state language
is considered to be the main indicator of the process of civil integration. Our
report is about this aspect of the issue.

There is a direct relationship between the knowledge of the state
language and civil integration, because of the lack of knowledge of the
citizens, opportunities for involvement and information access in the
ongoing processes are minimal, which logically leads minorities to live in
social inequality experiencing exclusion from the processes ongoing in the
country. This presents less opportunities to settle in the labor market and so
on. These factors are also relevant in Georgia.

The ways of overcoming these problems are given in international
documents such as Language Rights of Language Minorities and the Global
education monitoring report.

This paper examines, relying on the above-mentioned documents, how to
overcome these problems in the Georgian reality and what role the
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government, the education system, the media, and the civil sector can play
in these processes. The role of the local community and the dominant
population is also highlighted.

In addition, the paper discusses potential threats brought about by
increasing the prestige and importance of the state language. In particular,
there is a tendency that minority representatives will take children to
Georgian schools (although there are schools with tuition in their native
languages). This may lead to negative appraisals and counter reaction in the
community.

The best solution to solve the problem would be to offer a model of
multilingual education for non-Georgian population.

Makharoblidze Tamar (llia State University, Georgia)
Teaching spoken Georgian to deaf children
and the problem of agrammatism

Agrammatism, as the one of the most important fields of the work in
clinical linguistics, has not been investigated well in Georgia. The work was
limited by surface treatments of the general logopedic models. Full analysis
of the system of the Georgian language has never been conducted in this
regard. The major theoretical characteristics of agrammatism in the
Georgian language structure have not been identified. Soviet and post-Soviet
speech therapy in

Georgia was primarily based on the general phonological approaches
revised in the Russian scientific literature. Speech therapy problems in
Georgian have never been identified at any level of the language hierarchy
and the specifics of this language structure have never been taken into
consideration.

Deaf children are missing a natural process of learning spoken Georgian
via audio memory-channel unlike ordinary children, and this causes total
agrammatism among such children and also among other members of the
local deaf community. We believe that special programs for teaching spoken
Georgian to deaf children must be elaborated focusing on the high activity
of visual memory-channel. Innovative technologies and visual multimedia
programs will play a significant role in such an educational process.
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In fact, the present work is the first step in this discussion. The paper
includes a theoretical discussion about speech therapy at all levels of the
hierarchy. Thus the estimated linguistic spaces for speech therapy will be
highlighted at phonological, morphological, syntactic, lexical and semantic
levels. Additionally, the inter-level possible agrammatism will also be
discussed. | also intend to discuss the concept of teaching spoken Georgian
to local deaf children.

I hope that the systemic theoretical analysis through the Georgian
language structure in terms of speech therapy will be a valuable base for
future practical researches in this direction. | also hope that this topic will be
a matter of interest among young specialists.

Manjgaladze Mariam (lvane Javakhishvili Thilisi State University, Georgia)
Multicultural environment and modern means of language
learning

The modern education system faces a serious challenge. Almost every
country has a peculiar vision of teaching and learning as well as a distinct
goal — state institutions seek to provide all citizens with equal education
and self-realization opportunities during their lifetime; to enhance the
national education system and correspond to approved standards.

Based on the above-mentioned teaching of the state language is one of
the most important issues for any country — consequently, professionals seek
to provide results-oriented teaching.

Today there are many interesting, traditional or innovative methods that
lead to improvement of the process of language ilearning, but there is no
universal method which could be employed by all the teachers and would
guarantee a successful outcome. Frequently the individual approach proves
to be akey factor regarding the improvement of quality of teaching whereas
offering innovative resources to the learner provides an an effective way of
teaching.

Learning a new language also involves exploration of a new culture.
Inanew cultural environment cultural values and beliefs are also different.
Not knowing the cultural context of the language may lead a learner to
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despair which can be avoided by considering mutual interests: the study
material should be based, on the one hand on the target language culture
components and on the other hand — on the examples familiar to the learner,
which would mean thematic texts, dialogues and on exercises provided as
both listening and reading material.

In fact, learning a language in a multicultural environment employs the

modern means of teaching, e-learning components and multimedia
dictionaries. The learner remembers and understands the material, regulates
the study time themselves and, in many cases, achieves a quicker positive
outcome.
It can be claimed that the priority in modern teaching is to make the process
of learning and perception easier, create intellectual and emotional comfort
and improve the quality of teaching. Consequently, we use well-proven
methods of the teaching of a language, such as: audio-lingual, audiovisual,
communicative, as well as the method of intercultural approach, mixed and
electronic teaching methods. The choice of such combined teaching methods
gives us an opportunity to make a teaching/learning process more result-
oriented. This paper will discuss specific cases and achieved results from our
experience.

Mardaleishvili Mariam (llia State University)
Significant aspects and challenges in intercultural
education in Georgia

The 21st century is characterized by emphasizing international aspects in
education. Economic globalization, diversification, and marketization —
these are factors that directly influence aspects of intercultural education and
their essence.

Georgia is a multi-confessional country where 16.1 % of the population
is non-orthodox (the 2002 description of population, The Department of
Statistics of Georgia) and, accordingly, establishing multicultural values and
the introduction of intercultural strategies in the learning process is a crucial
strategic factor.
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With this background in mind, it is essential to organize the learning
process in such a manner to develop critical thinking skills in Georgian as
well as non-Georgian students.

The aim of the present study is to look at various aspects of language
teaching and analyze the learning process from an intercultural perspective
within the frames of Georgian as the Second Language and Integration
Programme.

In this regard, the remnants of the Former Soviet Union remain an
insurmountable challenge and hindering factor: the Russian language and
Russian channels still dominate in Georgia. Therefore, it is significant to
ensure:

» Establishment of state thinking;

 Appreciate and respect socio-cultural characteristics of different
ethnic groups living in the state;

« Positive attitude towards socio-cultural diversity;

 Promote the development of intercultural communication.

The scientific novelty of this study lies in the fact that the learning
process of ethnic minority students has not been studied at llia State
University. Researchers have not analyzed the type of activities facilitating
the integration of non-Georgian students and issues relating to studying
Georgian as a second language are underrepresented.

The research problem is as follows: although various types of activities
are used in teaching and learning processes in the classroom, we still face
the following challenges:

* Ethnic minority students’ integration and communication with Georgian
students;

* The teaching of the Georgian language to Azerbaijani and Armenian
students so that they can continue their studies at llia State University.
We used a quantitative research method in our study. Questionnaires were
administered to Azerbaijani and Armenian students at the Georgian as the
Second Language and Integration Programme at llia State University. We
asked them how difficult it was for them to integrate into the
Georgian environment, how they evaluate the Georgian as the Second
Language Programme. What their attitudes were towards methods and
strategies used in the classroom.

The analysis of the research results will enable us to summarize the needs
of non-Georgian students and, accordingly, enrich the learning process with
strategies and methods according to their needs.
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Mataradze Teona, Kamushadze Tea (lvane Javakhishvili Thilisi
State University)
Obstacles faced by the ethnic minority students in the Georgian
socio-linguistic context of the capital

Besides a language barrier, young representatives of ethnic minorities
who come to reside in the capital city also face the problems regarding
adaptation to a different social context in Thilisi. The observations on
everyday activities of ethnic minority students give us an impression that
they experience a deficiency of social communication with local students
and, therefore, they are confined to building close relations with the
representatives of their own communities as they feel more comfortable with
them.

The aim of this presentation is to reveal the obstacles the ethnic minority
students face living in a Thilisi socio-linguistic context. Specifically, this
presentation is based on the results of a survey conducted in the summer of
2017 among the ethnic minority students who study at the Georgian
Language Preparation Educational Program at Ivane Javakhishvili Thilisi
State University. The goals of the survey were: a) to explore the emic
understanding of the learning environment of the students (the university,
lecturers, and the city); b) to examine the type of problems ethnic minority
students face in the new urban context (we discuss the cases of renting living
space, using public systems, using the services of banks, House of Justice,
emergency, police, medical service providers, cultural institutions, etc.); c)
to investigate social relationships of ethnic minority students with other
students, lecturers, university administration; d) to study the inclusion of
ethnic minority students into the student life.

The target group of the survey was made up of 265 students whereas the
number of participant students was 75. In order to increase the openness
and sincerity of the respondents, the presence of interviewers was reduced
to a minimum and the ethnic minority students filled in the questionnaires
by themselves.

Most of the respondents (78.6%) had to change their place of residence
due to their studies and live a rented flat in the capital city either on their
own or with a friend/relative (75%). 28.8% of students had problems with
the owners of the flat, either because of the language barrier, or due to the
discriminative attitude of owners towards ethnic minorities. According to
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the survey, the ethnic minority students mostly do not feel much emotional
attachment to the capital city or university and 61.4% of them do not feel
that they are integrated into the life of the university. In addition, half of the
students explain this by the lack of language proficiency but others indicate
to steretypical attitudes to minorities. The capital city is not a comfortable
space to live in for 58% of students and here again the students feel that the
language barrier as well as the discriminative attitudes to their ethnic origin
from the locals have an impact on that. Although the ethnic minority students
are not yet emotionally attached to the capital city or to the university, most
of them have not experienced direct discrimination during the year they
have spent in the capital city . The lecturers were characterized as positive
personalities, and what is more important - 10% of the respodents
emphasized friendly attitudes of the lecturers towards them. In general,
ethnic minority students feel that the university gives equal chances to
everybody to obtain competetive and competent knowledge.

Memmedli Xeyale (Tartu University, Estonia)
Analysis of Different methods of teaching recursion
to school children

Recursion is a mathematical concept and a programming technique that
is fundamental in computer science, however, it may be difficult to study.
It can be visually illustrated in pictures such as the well-known Borax Box
as well as in fractals. The concept can be useful in problem solving strategies
and can also be observed in natural life.

The nature of recursion makes it difficult for students to grasp and learn
some of its concepts, for example, the differences between various calls of
the same function or the bookkeeping requirements of each recursive call.
Research has illustrated that students have problems with the unfamiliarity
of recursion, the comparison to loop structures, the visualization of the
program implementation and the lack of every day analogies.

Different proposals have been put forward by researchers in order to teach
recursion in an easier way. Five commonly used approaches: Russian Dolls,
Process Tracing, Stack Simulation, Mathematical Induction, and Structure
Templates, introduced by Wu, Dale, and Bethel. In terms of its feasibility or
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difficulties with regards to the assumed level of student maturity every
approach can be criticized. Animation tools have also been used in order to
introduce recursion to students. These tools have aided students in
understanding algorithm analysis, however, students can only view
previously prepared animations. According to Bower, "It is important that
such simulations are manipulative in order to actively involve the learner
rather than passively watch pre-programmed instruction."

Program visualization is another way in which recursion is taught. These
tools vary from algorithm animation tools as the student writes his own code.
One of the approaches to teach recursion to novices is the Cargo-Bot video
game. Cargo-Bot video game provides contextualized learning which aids
students to grasp recursion. The aim of the game is to manage a robotic arm
in order for it to move a set of crates to a particular configuration. The
experiment which consisted of 47 students (in two separate classes: control
and experimental group) illustrated that this method of teaching improved
students' grasping of recursion. Pre-, mid-, and post-test results, have
provided significant statistical evidence that Cargo-Bot games enhance
students' understanding of recursion, and students enhanced their capability
to write recursive functions. Questionnaires taken from students also
demonstrated that a high number of them enjoyed the activity as well as
feeling confident in dealing with recursive exercises.The software system
named Alice also provides a teaching method for beginners. Alice consists
of an easy-to-use 3-D graphic animation tool which provides for the
educational goals of the course. The program aids students to improve their
intuitive sense of recursion as well as gaining a mathematical understanding
of recursion. Surveys shows that students had little difficulty grasping
recursion, however they were able to use recursion in writing their own
codes, and they enjoyed watching recursive programs in action.In
conclusion, with the good use of visualization, in-game compiler that
students can write their own code, students can quickly improve intuitions
about recursion.
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Musayeva Afet (Azerbaijan University of Foreign Languages,
Baku, Azerbaijan)
The solution of the problem of teaching and learning
a foreign language in the light of the latest research
on ethno-psycholinguistics

After the collapse of the Soviet Union Azerbaijan, like other former
Soviet Republics, faced the problem of reconstructing the methodology of
teaching a foreign language. But after more than twenty years since this
period, we still have a number of important issues in teaching a foreign
language. For example: firstly, low intensity of students' speech activity;
secondly, the absence of good practical recommendations regarding the
removal of gaps in the knowledge of students and thirdly, the imposition of
complex information and grammatical systems for children of 10-12 years
of age. For example, the use of the Perfect Tense in the Azerbaijani language
is completely different from that in the English language and even adults
who begin to learn English face the problem of understanding this tense.
However, in many schools where teaching of a foreign language begins in
the fifth grade, during the second year students are presented with the
material on the Perfect tense forms. |1 would also like to draw attention to
one more important issue: the low level of teaching of conversational speech
leads to a low communication ability and dialogue of the language to be
learned although the most important goal of teaching a second language in
schools and non-linguistic universities is the training of communication in
different situations

But how can we solve all these problems? It is necessary to turn to
contemporary scientific research. The academic world today differs
drastically from the science in the 19-20 centuries. There are new disciplines
at the junction of the old sciences. One such direction is ethno-
psycholinguistics today. This discipline emerged at the intersection of three
sciences - ethnography, psychology and linguistics. This new direction
studies the national-cultural variability of the cognitive and communicative
aspects of speech activity in speech operations. Language is considered as
one of the means of conservation and discovery of culture, as a form of
representation of culture, but it is not equated with culture. Many scientists
understand ethno-psycholinguistics as a theory of speech activity. At
present, there is a sharp increase in interest in ethno-psychological-linguistic
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problems that regard language as a reflection of sociocultural reality. It
makes it necessary to study the integral picture of the world present in the
cultural tradition of both its own one and of the people’s being studied.

The methodology and didactics of teaching foreign languages is looking
for the answers to questions - what to teach and how to teach, based on
studies analyzing the relationship of language, speech and thinking, thinking
and communication, etc.

Thus, the study of ethno-psycholinguistics helps to solve the above
problems in practice. After all, traditional methods of teaching a foreign
language assumed use of knowledge in artificially set up situations, so that
the future graduate did not see the connection of the subject studied with
his/her future professional activity. One of the most effective means of
developing thinking of future graduates is simulation modeling. Such an
approach in training provides an imitation of elements of a professional
activity, its typical and essential features whose use in foreign language
classes makes it possible to develop skills and communication skills,
contributes to real preparation of schoolchildren for forthcoming activities
and life in society as a whole; helps to make foreign language lessons more
lively, interesting, informative. Simulation modeling allows students to
express their own opinions, feelings and thoughts more often, that is, to think
in a foreign language:

1) A foreign language cannot be learned through mechanical
memorization. Exercises should focus on the development of spontaneous
speech.

2) Language is culture, i.e. cultural knowledge that is transmitted through
the language.

3) Grammar, like a dictionary is taught in small portions

4) All four types of speech activity must be present in the learning
process.

I would like to add that teaching a foreign language at school through
using innovative technologies involves the introduction of a number of
psychological approaches, such as cognitive, positive, emotional,
motivational, optimistic and technological. All these approaches are
addressed to the personality of the student.
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Nemsitsveridze Diana (Akaki Tsereteli State University, Kutaisi, Georgia)
Communicative language teaching

This article describes the method of Communicative Language Teaching
which is very popular in the modern methodology of language teaching. It
was created due to the processes in linguistics at the end of the 60s, in
particular, transferring the focus on the third pragmatic dimension of the
sign. As a result language was perceived not only as the system of the
language forms, but primarily as one of the most important aspects of human
action.

"Communicare™ (Latin) means to do something together, to do something.

Communication as a joint action is generally an important principle of
teaching because it largely determines the success / failure of the learning.

Specific methods and strategies included in this method are: lessons will
include the activities which involve communication, for example: role
plays, discussions on different topics, dialogues, pair-work, group-work,
using different authentic materials, such as: realia, newspaper articles,
posters, photos, different multimedia materials, audio-video recordings,
DVD, CD etc. The conference paper includes the results of the lesson
observation according to the above -mentioned methods.

Work-group is the 8th grade of the secondary school where I actively
use the above mentioned strategy yield results which are better than when
using other methods. | believe that communicative methodology, which
meets all the requirements of the 21st Century connected to a learning
process. This is the ability to use a language and develop the four skills
(reading, writing, speaking and listening) simultaneously.

Nijaradze Nino, Zviadadze Natia (Akaki Tsereteli State University,
Georgia)
Advantages of not knowing your students’ language: A case
study of a multilingual group of English language learners

The paper describes a case study carried out at Akaki Tsereteli State
University, Georgia and aiming to identify characteristics of the language
teaching process in a class where a teacher and students have no common
language apart from the target language, English. The study, although
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limited in scope, aims to contribute to better understanding of the
educational context where academic staff with limited experience of
dealing with multilingual classes, have to ensure that students achieve
desired learning outcomes successfully without the help of their native
language for explanation, clarification, encouragement, and also without
sharing cultural background. Some of the challenges the teacher face are:
difficulty of introducing and practicing new vocabulary items, especially
more abstract ones; lack of comprehension of presented grammatical
structures due to insufficient mastery of the language/languages used for
explanation; students switching to mother tongue unfamiliar to the
teacher during discussions; students’ overreliance on dictionaries in their
mobile devices; tact required in selecting topics for discussion, especially
with regard to gender roles, young peoples’ life, etc.

The participants of the study were 6 speakers of Turkish, 1 speaker of
Russian (with a little Turkish) and 1 speaker of Georgian who form a
lower-intermediate/intermediate level group of English learners. The
methods of research included lesson observation, analysis of lesson
recordings and interviews with the learners. The findings of the study
were contrasted with observations of monolingual groups of Georgian
learners. Although the results cannot be considered conclusive, the
research has identified certain areas where the teaching process might
benefit from teachers’ inability to communicate with students in their
mother tongue. These include the ratio of English versus other languages
in an ELT class, mastery and frequency of use of communication
strategies, increasing language practice at the expense of deductive
grammar presentation, need for exchanging information due to the
natural information gap between the teacher and students based on their
cultural difference.

Ozkan Yonca, Erdogan Bada (Cukurova University, Turkey)
My multicultural syllabus

Now that English has infiltrated through almost any profession across the
globe, one wonders if it has done so by simply relying on its internal
dynamics only, that is, its inner-circle-specific linguistic and/or cultural
characteristics. From pedagogical perspectives, learners of this language
may have so far embraced it irrespective of inclusion or exclusion of their
‘worlds’ to which they were born, in which they were raised, and to which
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they attach meaning, that is meaning of their existence. Therefore, with this
new status, the language could hardly manage without incorporating cultural
characteristics of a rapidly increasing international population where
language learners should probably be able to voice demands to see more of
their ‘worlds’ blended in a syllabus and/or material of any kind to be utilized
in a pedagogical environment - an environment full of sense and meaning.
Thus, with this in mind, we embarked on this study in order to investigate to
what extent learners of English in higher educational institutions in Turkey
are pleased with the content of syllabi focusing on certain dominance of
cultural characteristics, whether inner or outer-specific. The data, elicited via
the questionnaire and interviews illustrate a rather balanced picture, with
both circles given due weight to ‘respect’ the known (inclusion of learners’
culture) and introduce the unknown (presenting inner-circle culture). The
study has significant implications for teachers of English,
syllabus/curriculum designers and L2 material developers.

Perez Juan Carlos Monroy (Tallinn University, Estonia)
An analysis of L3 article use in Spanish by Estonian and Russian
learners

The difficulties with which many target language students use definite
and indefinite articles is a stimulating area for research to find useful
pedagogical implications for English and Spanish grammar teaching in
English and Spanish foreign language settings. The choice of article can be
considered the most arduous and recurrent decision that learners of English
or Spanish have to face, especially when @ articles in which noun phrases
take neither article or other determiner are included. Spanish articles,
including definite and indefinite articles, and the zero article (&), are
frequently used function words in Spanish. The use of articles is difficult for
those second language learners with no articles in L1 indicating definiteness
and indefiniteness. The level of difficulty becomes more challenging when
the article system in a previous acquired language (L2) is slightly different
from the target language (L3). This current study deals with the stages of
acquisition of Spanish definite and indefinite articles by Estonian and
Russian speaking learners in an academic context and who had received
instruction in English to some degree before entering university.
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The study describes the frequency and types of learners’ selections of
Spanish articles in the description of a storytelling task. | will analyse the
role of the first language (L1) and the second language (L2) in the L3
acquisition whether learners overtly mark distinctions between new, current,
and known NP referents on the one hand, and between topic and comment
NP referents on the other.

The overall results provide robust evidence supporting the idea that
negative transfer from the L1 is the main reason for the non-target L3
patterns in Estonian learners and Russian learners. However, across
proficiency levels of L2 learners exhibit different use of L3 articles. The
comparison of article use in learners’ second language and the target
language may improve methods of teaching articles and may enhance
learners’ aptitude to detect differences in article use between languages.

Pkhakadze Nino, Gachechiladze Ekaterine (Akaki Tsereteli State
University, Georgia)
Dynamics of cognitive strategies for developing sociocultural
competence at a discursive level

Sociocultural competence can be found at a high level of a second
language/foreign language acquisition and confirms the possibility of using
a language fluently. Therefore the development of the abovementioned
competence is very important. Accordingly, from the methodical, theoretical
and practical viewpoints, the discussion of strategies for developing
sociocultural competence is especially noteworthy. Currently we discuss
cognitive strategies on the basis of the analysis of observation results of the
target groups.

We consider that sociocultural competence develops at a discursive level.
The study shows that this process is sequential and is connected to the
dynamics of realizing the strategies. According to our observation, at a
discursive level, this dynamic is expressed in different types of texts.

We observed two target groups with similar linguistic competence. For
this analysis we selected narrative, descriptive and analytical texts related to
similar themes. One group was provided with all types of texts whereas the
other one was provided with the analytical text onlt. We observed the
acquisition level of the concept in each group and finished the process with

194



the assignment — creating a new text through using sociocultural
competence.

It was revealed that the acquisition process marker of a concept and,
accordingly, sociocultural competence was higher in the first target group
compared with the second target group,.

Therefore, the study has revealed the advantage of the method of the
dynamism of cognitive strategies, as well as the selection of the research and
realization level — the discursive level.

We consider that this method assists the development of sociocultural
competence which is connected to the fluency in a language.

Pourtskhvanidze Zakharia (Frankfurt University, Germany)
Verbal Borrowing in Context of Foreign Language Teaching
Strategies

The present paper deals with some grammatical aspects of the verbal
borrowing ability in the context of foreign language teaching strategies. As
the preliminary assumption, | recognize the foreign language teaching
context as subclass of language contact situation between the first (recipient)
language and non-first language (donor). The borrowed verb will be defined
as established lexical unit, which acts as verb in both donor and recipient
languages. Many languages seem to have more difficulties borrowing verbs
than nouns. It depends from the morphological possibilities on both
borrowing sides (Compatibility of the grammatical systems).

(Geo)
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As a result of unloading the marked program has to be installed on the
computer hard disk.
The Georgian as a recipient language holds certain morphological frame

with preverbal element da- for the most of verbal borrowing and completes
it with context corresponding personal resp. TAM markers. The following
table shows a wvery short list of the productive morphological
accommodation of English verbal stems in Georgian language with help of
the preverbal element da-.

Recipient € Donor Recipient € Donor
Georgian (3Sg) English Georgian (3Sg) English
©39¢H60bgo daatreninga | to train @3B daseréa to search
©533950 daasaeara to shear ©3b0bs dasina to seen
©519035 daaseiva to save OHRLIHIS dagugla to google
©o130068m@s | daaskrinsgra | to 5MYLHGG | daarestarta | to restart
screenshot
507> daalaika to like ©MYBYO3ZS daarezerva | to reserve
©5556mbLo daaanonsa to ©53L3mbLmes | daaspllons | to sponsor
announce ora
©@osOga0bMo | daaregistrira | to register | @osdoesbls daabalansa | to balance
[GN
@3S dapUlosta to post ©o036myMsds | daaplirogr | to
ama program
@OMOYS dataga to tag 29530565 gaapliara | to make
PR

In the context of teaching foreign language, the verbal borrowing can be
established as core point of learning scenario if the donor language and the
object language are one and the same. The present paper drafts an optional
case of the using of verbal borrowing for the purpose of simplify the learning
process. The borrowed units are already the part of learner’s (recipient)
language and hence they form the starting point of imparting of the (donor)
foreign language. The borrowed units have very transparent morphological
structure. After the morphological segmentation of the borrowed verbal
forms the learner recognize the origin of the foreign lexical unit and
conclude the corresponded proper using contexts.

The preparation of the borrowed unit list in the foreign language teaching
serves as important part of the teaching strategy. It is based on the

196



perception, that foreign language teaching represents the certain form of the
language contact and the occurred borrowing from the object language in the
learner’s language acts as favourable didactic frame.

Popiashvili Nino (Ivane Javakhishvili Thilisi State University, Georgia)
The main issues connected with teaching Abkhazian and
Ossetian languages between the 20s - 50s of the XX century

The development of Abkhazian and Ossetian languages between the 20s
- 50s of the XX century is of vital importance from linguistic, political,
ideological, and pedagogical points of view. Noteworthy is the fact that in
this period the Abkhazian and Ossetian languages were evolving through the
use of alphabets of different languages.

In particular, it should be noted that from the beginning of the twentieth
century the Abkhazian and Ossetian languages were developing on the basis
of the Russian alphabet. Afterwards, the written Ossetian (1923) and
Abkhazian language (1926) was based on the Latin alphabet, which is
connected with the activities of Nicholas Marr. From 1938 there were again
changes in the alphabet for both languages and the Russian alphabet was
used for the Ossetian language in North Ossetia whereas the alphabet for the
Ossetian and Abkhazian languages in South Ossetia and Abkhazia was based
on the Georgian alphabet. In 1954, the Russian alphabet replaced the
Georgian alphabet in both South Ossetia and Abkhazia.

Recognition of Nicolas Marr’s “lapetus theory” in the Soviet Union led
to the first changes and Latinization of Ossetian and Abkhazian Alphabets.
It should be indicated that from the 20s of the 20" century the writing system
of Turkic languages of Central Asian countries was based on Latin script.

Alphabet change is a complicated and painful issue that reflected on the
educational process of Abkhazian and Ossetian languages, as well as on the
literature development of these languages. This paper deals with the
philological, political and pedagogical aspects of the above-mentioned
issues.

197



Popiashvili Nona (lvane Javakhishvili Thilisi State University, Georgia)
Linguistic strategies employed by e-moderators in multi-cultural
teacher professional development courses

Increased popularity of online courses in general and online teacher
professional development courses in particular has led to rigorous study of
online communication patterns. What are the strategies employed by
instructors moderating multi-cultural teacher professional development
courses to keep the flow of interaction and the level of participant
engagement in the courses? Are there any specific linguistic patterns used
by them to reduce interpersonal friction and to facilitate smooth social
interaction in moderated online courses? As some researchers reason there
are certain barriers in the CMC context which may hinder social interaction,
for example, participants may not know each other previously (high social
distance). Also, an interesting research point was how cultural and language
diversity is reflected on the dynamic of online courses.

Our aim was to find out how politeness strategies can contribute to the
construction of co-operative social interaction. The method of study was
discourse analysis. We tried examining socio-interpersonal communication
in an asynchronous CMC environment of one particular online course. How
did the participants manage to negotiate their collaborative tasks as well as
their social relationships via social forums? It is worth noting that during the
whole course moderator and course participants demonstrated a harmonious
interaction. We studied both the politeness strategies used by the course
participants and e-moderator as well as linguistic strategies the moderator
uses to maintain online presence and engage participants.

This article will give an overview of the research of a 10 week E-
moderator online course in which 15 educators from different countries
participated. Almost all the course was asynchronous with two synchronous
videoconferences. As far as moderated courses are becoming commonplace
in educational settings, it was interesting how moderation and facilitation,
that replaced transmission and teaching is reflected in moderator discourse.

We believe that linguistic strategies studied and analyzed in the research
will facilitate moderating multicultural online courses and enable
moderators to transform knowledge more effectively.
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Protassova Ekaterina (Helsinky University, Finland)
Family Language Policy I in Finland, France and Germany:
the Russian-Speaking Communities

Family Language Policy emerged as a research field in this century. All
of the educators usually think that we must not overlook the role of the
family, and bilingualism begins from the parents’ attitudes in first line. The
educational situation starts after the family made their decisions influenced
through the socio-historical background and linguistic ideologies of the
adults. The state and community language policy, as well as practices and
management in the educational institutions may contradict or support the
ways chosen by parents and other caretakers. Such studies concern usually
immigrant families, inter-marriages with children, minority vs. majority
communities. Theoretically, we used i.a. publications by King, Fogle (2006),
Spolsky (2012), Schwartz, Verschik (2013), King, Lanza (2017), Slavkov
(2017). Methodologically, we distributed questionnaires among speakers of
Russian in the three countries in question, we conducted interviews and tried
to complement the results by direct observation. Communication with
educators was also important.

I am going to report upon results obtained in these countries and
compare attitudes of parents toward bilingualism, their self-evaluations,
views upon child multilingualism and concerns. | am also going to mention
the ideas that will connect parents in the countries and help them building
the future of their communities together.

Pudalov Irina (Hebrew University, Isreal)
Modeling Comprehension Strategies of Scientific Texts:
The Case of EFL Nursing Students

This paper focuses on developing comprehension skills of nursing
students in reading scientific texts in English. We start with the assumption
that comprehension of scientific information is difficult and even more so
for university students in their first year unfamiliar with the main
organizational principles of scientific texts. Based on this assumption, we
studied the effects of direct instruction and teacher’s modeling on the

199



leaners’ ability to develop reading comprehension strategies. The term
strategy is used here to designate the ability to recognize the logical structure
of the text. In the framework of this paper, we will focus on students’
recognition of the rhetorical structure of scientific texts. This type of reading
requires the ability of the reader to analyze, synthesize and evaluate the
material presented.

Two groups of first-year university students were observed over the
period of one semester. The following criteria were used: (i) students’ self-
reported concern about lack of scientific preparation, which may be relevant
for the understanding of an academic article they are reading; (ii) the extent
to which students are capable of understanding science in their first year;
(iii) their ability to grasp the main research problem and its solution
presented in the article; and (iv) their ability to reconstruct the article’s
argument structure by combining new reading techniques with general
knowledge. The article reports evidence attesting to positive changes in
students’ proficiencies resulting from their improved ability to comprehend
English scientific texts and to follow the writer’s claims and arguments.

Putkaradze Natia (American Language Centre)
Using the errors made by foreigners while learning the
Georgian verb for teaching purposes

The circle of the learners of Georgian as a foreign language is widening
more and more. According to demand, the supply of simple Georgian
grammar is increased which means the demand for the logical rules
describing the immenent nature of the Georgian language with the
corresponding terminology.

The aim of this paper is to study the errors made by the students in order
to determine strengths and weaknesses of approaches to teaching the
Georgian verb.

Our research is based on empirical data—the errors made by the students
in their home- and class-work in 2013 - 2018. It has to be mentioned that
since the data still need to be fulfilled, my research does not yet seem to be
comprehensive. In order to draw the complete picture of this particular issue
more relevant data should be obtained (that is the aim of my future research).
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In some cases the grammatical rules given in the traditional textbooks of
Georgian as a foreign language (GFL) do not suit the competences and
abilities of the other language speakers. From this point of view, the logical
mistakes made by the foreign students are also significant. Particularly, we
can modify grammar rules and make practical exercises on the basis of their
mistakes; e.g.: The mistakes clarified, that the foreign students have
problems with understanding the functions of the v- and m- type personal
markers. The reason is the popular and traditional specifications of these
personal prefixes: personal affixes which are identified with the grammatical
categories of the subject and object.

| believe that teaching the functions of the category of Dative
perceiver/experiencer and the nominative object (that never changes its
case) would be more effective in this respect. This kind of construction, as
a rule, is characteristic of the stative verbs of the dative construction
(miglivars “I love him/her/it”, menarirebi “I miss you”...);

One more problematic factor regarding learning Georgian as a foreign
language is the non-standard terminology: the issues of terms describing
Georgian morpho-syntax, or ascribing several functions to the one and the
same affix; for instance, qualifying particular vowel prefixes as markers of
the several grammatical categories makes our students confused (e.g.,
gualifying them as the markers of mood, voice, etc.).

On the basis of the errors made by our foreign students, | will present
some more or less easy rules in accordance with samples of practical
exercises.

Ramishvili Pati, Gersamia Rusudan (llia State University, Georgia)
Development of intercultural competence in the textbooks of
Georgian as a second / foreign Language

Language is a cultural phenomenon defining society. Apart from the
communicative, expressive and construing functions, there is a fourth one,
the accumulating function, which implies accumulation of all the
achievements of the national culture and the entire humankind in a language,
as the latter represents the nation’s viewpoints, world vision and cognitive
image. Therefore, it is obvious that one of the major goals of language
teaching is the development of linguistic-cultural competence. Hence, the
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guestion: how do the textbooks of Georgian as a second/foreign language
serve to develop the cultural competence of the learners? What exercises and
tasks are aimed at this goal? In what way do the textbooks of Georgian as a
second/foreign language envisage the effective goals of teaching?
In order to answer the above-mentioned questions, this paper focuses on
the following issues:
e The multi-dimensional model of culture;
e The criteria of textbook analysis from the viewpoint of
intercultural teaching:
- What topics are represented in the textbook? Do
these topics go beyond the limits of factual country studies?
- Does the textbook contain any tasks aimed at a
change of perspective?
- Does the textbook contain any tasks aimed at the
analysis/reflection of one’s own culture and values?
- Does the textbook contain any tasks that enable a
dialogue with the representatives of foreign cultures?
v" The content analysis method has enabled us to identify the
tasks that support the development of intercultural competence in
the textbooks of Georgian as a second/foreign language, level A;
v' The paper offers general recommendations regarding the
tasks aimed at the development of the intercultural competence.

Safonova Natalia (Oles Honchar Dnepropetrovsk University, Ukraine)
The Issue of Content and Language Integrated Learning (CLIL)
Usage at Oles Honchar Dnipro National University

This paper clarifies the concept of “Content and Language Integrated
Learning”. Strategies of Content and Language Integrated Learning at Oles
Honchar Dnipro National University are defined. Prospects of Content and
Language Integrated Learning in Canada are investigated. Benefits of CLIL
for Dnipro students are emphasized.

In the conditions of the current process of globalization general
experience is used in the educational systems of different countries of the
world. CLIL is one of the most effective ways to teach a foreign language.
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The aim of this paper is to specify the concept “Content and Language
Integrated Learning” (CLIL), to analyse the programs of the learning of the
English as a second language at Oles Honchar Dnopro National University
(DNU), to discover the prospect of development of CLIL at DNU.

Effective CLIL must include teaching strategies and linguistic resources
through which a foreign language is used. Communicative language
teaching should be applied accompanied by effective didactic materials,
developed specially for CLIL.

DNU students, involved in CLIL (literature + language) programs often
demonstrate considerable quantitative and creative potential and almost
ideal pronunciation.

Positive effect of CLIL for students may be seen in:

* the use of foreign language not only at lessons but also in other public
places;

» competent use of aspects of English morphology;

* high degree of automation of speaking process;

« obtaining the lexis via the content of foreign literature at CLIL classes;

« acquisition of skills of academic language;

« expansion of the vocabulary supply to students;

In CLIL classes, the process of learning of the language becomes more
purposeful, as a language is used for the decision of specific communicative
tasks. In addition, students are in a position to get to know better and
understand the culture of the language which is studied, that leads to
sociocultural competence. A student is immersed into a large enough volume
of linguistic material which is valuable immersion in a natural linguistic
environment.

The class which is conducted according to CLIL methodology must
combine the following constituents:

» Knowledge and skills of students connected with his specific study.

» The use of language as a source of receipt and perfection of professional
knowledge.

* Development of the culture of speech. Exploration of the culture of the
country the language of which is studied.

» Awareness of intersubject connections.

« Listening allows the student to communicate in a foreign language
regarding the professional context.

*» Reading serves as the main source of acquisition of new terms due to
the use of authentic professional materials.
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» Speaking assists development of abilities to communicate with the help
of a foreign language in a professional environment.

« Writing improves acquisition of new material, increases vocabulary
access and serves as a foundation for development and establishment of
cross-cultural professional connections.

Thus, in accordance with the method of CLIL, students get knowledge
about a subject from a curriculum while leaning and using the foreign
language simultaneously. However, there are important factors which must
be taken into account when we want to apply CLIL method. The most
important one is the availability of skilled teaching staff.

Saginadze Rusudan (Akaki Tsereteli State University Kutaisi)
Teaching verb person relation to non-Georgian Speakers

At an initial stage of language learning, when all the attention is focused
on the use of phrases for communication, a particular approach is needed in
order to solve one important problem: what dosage of theoretical material
of grammar is recommended to be provided for learners. The issue couldn’t
be resolved unilaterally, without considering various circumstances. It’s
necessary to take into consideration subjective and objective circumstances.
Namely, the category of a language learner (level of language knowledge,
duration of the learning process...) and motivation to learn the language. In
all cases we believe that the initial stage should be directed towards
strengthening the communicative competence or, more specifically,
grammatical material should be provided with the dose required for practical
communication. This can be reflected by ready-to-use communicational
phrases, exercises, and schemes.

One of the difficult problems that affects the language teaching process
for non-Georgian speakers is the fact of understanding and realizing various
forms of the Georgian verb, especially the ones that show person relation,
person combinations, etc. and using them in communication.

As aresult of polypersonalism of a Georgian verb, it’s difficult for a non-
Georgian speaker, who is used to employing a completely different system
of language, to perceive grammatical persons indicated in the Georgian verb,
to use them in the form of verbal expressions and to express their thoughts
in the right way. For example, the language learner may say: “Tsigni
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megobartan gaugzavnet, tu sheidzleba!” , instead of the proposal: “tsigni
megobars gaugzavnet, tu sheidzleba!” (send this book to a friend). In this
sentence the person relation is expressed by the word with -tan suffix, which
is characteristic of languages with different systems from Georgian
(Russian, Turkish...).

What method should be used in order to help a beginner language
learner to better understand the verb person relation? We think that the verbs
that are related to persons should be selected based on active forms,
necessary for simple communication, such as: gaketeba (to make) (vuketeb
(I'am making it to him/her) — miketebs (He is making it to me)...), darekva
(to call) (girekav (I'm calling you) — mirekav (you’re calling me)...). For
the better explanation and understanding of these verbs, theconstructions
with markers can help: miketebs is me mas (she is making it to me)
(miketebs deda me satchmels) (mother is making dinner to me) = aketebs
is mas chemtvis (she is making it for me) (aketebs deda chemtvis
satchmels) (mother is making dinner for me); mirekavs is me (she is calling
me) (mirekavs megobari me) (a friend is calling me) = rekavs is chemtan
(she is calling me) (rekavs megobari chemtan) (a friend is calling me)...
Futhermore, we can introduce the verbs of expressing hither-thither
orientation: mitsera-motsera (write to him — write back to me) (vtser —
mtsers...) (I write to him — he writes back), mitsema-motsema (give it — give
it back) (vadzlev — madzlevs...) (I give it to him — he gives it back )... as well
as: ,,speech of circle” velaparakebi — melaparakeba (I talk to him — he talks
to me), veubnebi — meubneba (I say it to him — he says it to me)... with
auxuliary verbs mikvarkhar (I love you), vukvarvar (He loves me)... These
verbs should only be provided to the learner in the present form by means
of relevant phrases. For example, me megobars vurekav (I am calling a
friend); deda koveldghe mirekavs... (Mum calls every day)... me mshoblebs
tserils vtser(l write a letter to my parents); mama internetshi mtsers (Dad
writes me in the internet)... mdzghols tankhas vadzlev (I give some money
to the driver); gamkidveli purs madzlevs (The shop assistant gives me some
bread)... mezobeli koveltvis kartulad melaparakeba (My neighbour always
talks to me in Georgian); me dzalian mikvarkhart (I love you very much)...
After using verb person combinations several times in dialogues, reading
texts, etc. the language learner will memorise such kind of forms and at the
next stage we will pay attention to what kind of verb person is related to
what person and show them as schemes of combinations.

After learning main tense-forms of the verb, we can introduce the
schedule of verb- person combination of active usage, including three basic
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tenses. Thus, according to the levels of the language knowledge in the
process of the language learning, we provide learners with verbal and non-
verbal means of the scheme of person combinations at first, then — ready-to-
use phrases, easy to perceive and memorize and later, at the last stage of the
study, according to the verb groups, we move to a more systematic study,
which involves learning different types of verbs expressing the person
relation by means of tables.

Verbal and non-verbal means which make it easier for Georgian
language learners to understand the verb person relation and its usage in
communication will extensively be presented in the paper.

Sanikidze Inga (Ivane Javakhishvili Thilisi State University, Georgia)
The principal methods of teaching the second language and
the ways of its practical realization [using the example of the
newly created practical guide “The Georgian Language — Law”]

Proper implementation of the state language policy is always a priority
of any country. Due to this fact a process of integration within a multilingual
society remains an actual problem amongst the current challenges of the
Georgian state , the strategic aim is avoiding the phenomena of the so called
glottophagical character, which means a pressure of the dominant language,
in our case, of the Georgian language onto other languages functioning in
the country. Learning the state language to the ethnic minorities is possible
to be realized only through the mutual agreement of both parties. In such a
case a free will of various ethnic groups on the one hand and liabilities of
the state are considered on the other hand. F. De Saussure notes: “We know
the languages mainly in written forms* (Saussure 2002: 34) and indeed,
even in the native language the intermediate link (member) of cognition is
mainly the written source which we otherwise call the textbooks . This very
basic knowledge starts a practical and active usage of the language which
should be realized both in the domestic, household, professional and social-
cultural spheres.

Teaching the language itself is not a simple process, consequently, a
systematic methodological approach is of fundamental importance. The
communicative functioning of the language is performed through separate
linguistic symbols: and the latter includes in itself the subsystems of lexical
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and grammar modeling and the methods of their correct employement.
Construction of a language textbook based on the four-componential basis
(1. The text [lexis]: 2. Comprehension of the text, 3. Listening, 4. Writing
prepares a learner for a motor stage and opens up a wide social environment,
This International standard also creates a psychophysiological mood as well
—to perceive the second language as an ethno-cultural characteristic of the
people speaking it . In the textbook created by us there are envisaged both
the general didactical and linguistic methods. The textbook serves the
purpose according to which the learner — student will be able to develop a
number of skills, including, first of all, the communicative and projecting
skills (i.e. the ability to formulate the material).

One of the main goals regarding creating the textbook (The Georgian
Language - Law” [the limit level B1+]) was to ease the process of teaching
of the Georgian language so that morphologically marked categories were
not be left beyond the vision;

That is why while explaining the grammatical forms we took into
account the role of the visual memory and allocated particularly selected
material on special “boards” created on the basis of porcelation. The compex
structure of Geogian as a complex agglutinaive language is supplied to the
learner mainly on the level of communicative grammar. Teaching the
Georgian language is given in the context of ESP (Specifically, in the
language of law) at the end of not only communicative competence but the
professional language skills are also improved .

We also envisage ethnocultural linguistic aspects, in this case those of
the Georgian language ethnic group and by the end of each teaching chapter
considerable space is allotted to frequently used phraseological word
combinations. Supplying students with such forms enhances the further
process of modeling of the speech act and strengthens its communicative
component. This and many other methodologically selected linguistic
segments serve as a fundament for the textbook of the Georgian language
created by us based on the language as a polyphonic concept. This ESP
textbook “The Georgian Language — Law” is a novelty in the pedagogical
space. It creates mainly a linguistic basis and simultaneously shows the ways
to the foreigners living in Georgia to their professional activities.

Note: Within the frames of the paper the presentation of a textbook is
also planned.
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Sharashenize Nino (Ivane Javakhishvili Thilisi State University, Georgia)

On the Issues of Teaching Georgian as a Second Language:
Indefinite Pronouns (-with -me and - gac particles)

In the Georgian language indefinite particles form a unified system and
are derived from the question words (question pronouns) by adding
particles -me and -gac. All indefinite pronouns reveal the same formants.
The indefinite pronouns with both particles have approximately the same
semantics — an indefinite meaning of the given form. These two formants
make two systems of indefinite pronouns, but there is no absolute
synonymy of the forms. The language in general never provides two
forms for one semantic meaning. There must be some difference in
semantic nuances. The dictionaries of the Georgian language, both
explanatory (monolingual) or translated (bilingual), do not reveal any
difference in this case, the explanation of the forms is similar. It creates
problems on the one hand in teaching practice, and on the other hand in
the course of translation. In the present article the data of the dictionaries
are analyzed and a key principle is formulated to distinguish the two
systems for the Georgian language learners. The basic issue to scrutinize
the forms is to distinguish between the known and unknown reality, in
other words, plus control and minus control semantic category. -me
particle is used with the known reality (or plus control), while -gac
particle is employed for the unknown reality (or for minus control). In
addition, I will examine several contexts, special methods and strategies
for teaching indefinite pronouns to the learners of Georgian as a second
language.
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Shavtvaladze Nana (University of Georgia, Georgia)
The art of persuasion in the multicultural world

Together with grammar and vocabulary, there are many other points that
determine Georgian mentality and perception, while teaching Georgian as a
foreign language. Language is a representative of the nation and national
self-awareness. It is unimaginably hard to differentiate the language,
determine the actions and criticize when you are an active and essential part
of the same world. It is the same as the air that you breathe but do not feel
how polluted it is. Our actions and answers are automatic. That is why each
person represents his/her cultural mentality and language reveals it.
The world changes and the process of globalization influences the nations
and every representative of the culture. A human being is the face of his/her
country and the forms of the language used there. People might migrate to
different countries and gain a new lifestyle, this process even more
interestingly displays the merging process of the old and new cultures and
its possible result. The desire for unity appears when the process of
globalization and bordering starts. People’s approaches to the living rules
match, when it comes to the emulating and bringing something into the
fashion according to the society classes. So, the values are the same, but the
cultural views differ.

Every nation has a different cultural approach. The reflection of the
uniqueness and characteristics of the nation is exactly in this. If we don't
have a word and we find it in the process of translation, this means that our
ancestors didn't need it, didn’t create it as it wasn't necessary for them. The
Georgian language is always open to development; it accepts the innovations
and generation challenges. It’s true that the calques and barbarisms are an
accompanying process, but every novelty has its name and the language
accepts it or revives it properly to the language.

Generation approaches are taken into consideration when it's about
creating the map of cultural mentality. Each period of twenty years
influences the nation’s development, it's views and approaches. Changes are
inevitable processes, traditions are transformed, novelties and emulating are
being settled, especially for the representatives of new generation. The
mental struggles and battles between the fathers and children continue. Older
generations were more distant, shy and respectful to the elders; they even
used other lingual capacities. Modern generations prefer to use polylogic
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forms. Besides this, this is a skillful generation and we have a hope for them
to save and develop the language: “Motherland prefers to have a better child
than his/her father”.

The difference between the old and new generational approaches is
obvious, especially in terms of convincing and leadership. Modern people
are more convinced about their future. They start fighting for their goals
from their early years, their self-consciousness is high and almost every
second young person considers himself/herself as a leader.

The biggest determining factor of the mentality is different for every
nation. Geopolitical state also decides the mentality, but the primary
gualitative function is multiple. Emotion is the steady basis for Georgian
mentality. Emotion is the one that makes Georgian self-consciousness
special and marvelous. Emotion is a featuring thing for every Georgian
generation. The conception of youth about the convincing and leadership,
also, the process of managing the cultural map was very interesting for us.
That was why we offered the following survey:

Here are the methods that were used during the survey:

Research Method - Quantitative research

Research Technology - Submitted, group questioning
Target segment — Students

Sample form - Convenient selection

Sample size - 100 students — 1st and 2nd courses

According to the SPSS, the data were input.

1. Question: First of all in order to convince another person do
you consider your principles or do you use these guidelines?

People in their early twenties consider principles as primary:
81% principles as main; 19% - based on the instructions.

2. Question: Which type of leader do you prefer: equal or the
one following hierarchical principles?

Opinions are divided into two parts when it came to the subject
of leadership and managing: 50% equal, 50% hierarchic.

The creation of the Georgian cultural map has a long route to cover. It is
a new stage after several attempts. It is obvious that principles are important
and a little bit instructed for Georgians, we might make decisions based on
the recommendations. Unfortunately, leadership wasn't obviously shaped,
the percentage was divided into two equal parts, some prefer equality, some
prefer hierarchy. Lingual aspects that are used for processing the perception
of this function are utterly interesting.
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Sibel Sert, Ozkan Yonca (Cukurova University, Turkey)
Implementing ELF-informed activities in an elementary level
English preparatory classroom

A frequently discussed notion which has been introduced into the field of
language teaching lately is that of English as a lingua franca (ELF). Upon
the advocacy of the integration of this notion into the English language
teaching, some scholars have focused on its possible implications for
classroom settings (Hino and Oda, 2015). In this regard, this study tries to
shed light on the process of such an implementation attempt in an elementary
level English preparatory classroom with 30 students in a state university in
Turkey. The study explored not only the students’ perceptions, but also
opportunities and challenges emerging during the process. A seven-week
implementation of ELF-informed activities prepared by the researcher was
carried out each week in one class for an hour over an academic term.

The content of the activities covered a variety of English accents, vowel
pronunciation based on lingua franca core, World Englishes and world
culture. The data for this study were collected through the teacher journal,
video and audio recordings, and reflective questionnaires at the end of each
activity, open-ended questionnaires and semi-structured interviews.

The findings indicated that although the majority of students favoured the
activities and their perception about relating Standard English accent with
“good English” has changed to some extent after the implementation, still a
substantial number of students prefers to be educated with Standard English
material in their language learning process. The findings also indicated
several challenges. Firstly, the educational contexts in which teachers must
follow a pre-prepared syllabus dominated by a mainstream course book, and
in which students must take high stakes standard based exams could create
a time-constraint for such implementations. Hence, in such contexts these
activities might remain at the informative level rather than developing an
awareness or competence. Secondly, as the level of the students is
elementary, preparing appropriate materials for this level could be time
consuming and overwhelming for the teacher.
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Sopromadze Ketevan (Akaki Tsereteli State University, Georgia)
The role of translation in the process of teaching the Russian

language

The modern method of teaching the Russian language as a foreign
language pays great attention to the need and possibility to use the translation
in the process of teaching. This question has caused a lot of controversy,
contradictory assessments and contradictory opinions. Estimates vary
between very positive and categorically negative ones. Therefore, it is
important to determine the place possibly taken by the translation in the
Russian language practical course.

Therefore, the "learning translation” should be separated out of the
general conception of the "translation”, since the former is used only in the
learning process as one of the ways of teaching a foreign language. The
learning translation is connected to the interpretation of the text in a foreign
language as well as to its comprehension in the process of learning a foreign
language. This method helps us to understand the basics of the target
language, learn about the methodology and techniques of translation and
extend the knowledge of the language. The use of “learning translation “ as
a method in the process of learning implies, for example, semantization of
the material (lexical unit, language constructions etc.) in the foreign
language. Therefore, the method of learning translation in the process of
teaching a foreign language helps us to work out such problems as extending
the knowledge of the foreign language and systematization in the fields of
grammar, vocabulary syntax and stylistics; enhance linguistic competence
of students; develop basic skills of translation.

The latter does not mean devlopment of translating activity.

The main goal of teaching the Russian language is to make students
proficient in the language without using translation. In this case learning
translation can be considered to be a meansto perception of the transposition
from the mother tongue into Russian , correction and automatisation through
the development of universal abilities, such as deverbalization,
transformation and switching from one language to another.
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Such an approach brings positive results in terms of mastering of the
language, because automation leads to the gradual reduction of the inner
lingual translation. The translation will be transformed into a deep mental
process and will gradually disappear from the speech activities of the target
language, thus this language can be considered to be fully acquired when
translation is not used at all. It can be said that "learning translation” can
only be effective as an additional teaching tool accompanied by
monolingual language exercises and speech practice.

In the concept of foreign language “understanding without the use of
translation” is meant the perception of the text by listening and visual
comprehension. This is the final step in teaching a foreign language. The
language can be understood without translation by the person speaking the
language proficiently. Teaching the foreign language at school and not only
at school without translation is impossible for the following reasons:
insufficient time allotted for learning, weak basic preparation of students,
absence of practice etc. As a rule, understanding of the foreign text or
speaking without translation can be achieved later , as a result of the learners’
self-preparation. While exploring the above mentioned topic we tried to
answer a number of questions raised by the methodology of teaching a
foreign language that caused divergence: what place can translation occupy
in the practical course of the Russian language? Use of the learning
translation is essential and possible in the process of teaching a new
language. It encourages an effective learning of a foreign language.

The research was based on the following methods:

1) Theoretical analysis and systematization of data from scientific

methodological literature;

2) Generalization of the experience of teaching translation to foreign
students slearning the Russian language;

3) Classroom observation;

4) Deductive and logical development of methodological
recommendations (regarding the application of the learning
translation in the practical course of the Russian language for
undergraduate students).

213



Sreseli Tamar, Inauri Tsiko (Ivane Javakhishvili Thilisi
State University, Georgia)
Georgian films in learning Georgian as a second Language

In this paper we will talk about a method of learning Georgian as a second
language through watching films. Foreign students, who live in Georgia and
know this language at least at a A2 level, enhance their knowldge much
faster, more effectively and with more quality through this method which
includes watching, listening, writing and speaking components. Besides
teaching the Georgian language effectively, the method leads students to the
quicker adaptation of the Georgian environment, which means that they can
communicate with other students without any problems. Using movies as a
resource for teaching different languages is not a novelty in the world's
practice.In various European countries movies are classed as one of the most
important aspects in language teaching. (the so called “Celluloid
Languages™). For example, in Germany learning a language with the help
of movies isa widely spread method. As stated by the Institute of Goethe,
this program of the language learning is as successful as other worldwide
programs, such as Test Daf and DSD. Moreover, it is also believed that this
methodology of language learning is faster and much more effective.

There is no intention of ours to copy teaching models from other countries
or institutes directly. This project appeared in our working practice and
acquired its own characteristics. Since the speech functions
(listening/speaking) are relatively difficult competences to master, we
considered that the Georgian movies could play a positive role in this
respect. With the help of Georgian cinematography students not only
developed their linguistic competences, but, also enhanced their knowledge
of this important direction in the Arts which also assists the enhancement
of their language skills and broadening their intellectual level. In order to
implement the project, which includes one semester teaching, 15 Georgian
movies were selected. Before watching a movie, with the help of professors
students searched for information about the general story of the movie and
the plot. Movies included different types of text: interviews, blogs, articles
or reviews.These texts help students to improve their knowledge regarding
the themes related to movies. After watching the movie, there were
discussions about similar topics moderated by a Professor.
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At the end of the discussion students are provided with specially prepared
tests. Each test includes 20 tasks. Some of them are multiple choice
questions whereas the rest belonged to the open question type of exercises .
These tests checked different cognitive skills of the students, such as
knowledge, understanding, use, analysis, synthesis and evaluation, which,
as known, are also part of general teaching strategies.

Targamadzé Vilija, Kriauciuniené Roma (Vilnius University, Lithuania)
The Place of Values Pluringual Education:
University Teacher‘s Viewpoints

Contemporary university education is based on the development of
students’ competences that is generally being understood as the unity of
knowledge, skills and value attitudes. While knowledge and skills can be
easily measured and evaluated in the teaching / learning process, value
attitudes seem to fall in the category of more intangible things, the
development of which could not be very easily tested and

assessed. Therefore, value attitudes may not always be in the focus of
attention of university teachers, although they seem to be responsible for
nurturing value attitudes of students in the teaching / learning process. The
development of value attitudes in the process of plurilingual education is
especially necessary as values can be the core or foundation that helps
learners realise the necessity of learning languages, foster their motivation
and expand their understanding and acceptance of diversity issues. Besides
values make plurilingual education full-fledged, encompassing not only the
development of the learners’ linguistic competence but the development of
their value attitudes as well. Thus the aim of the research was to find out the
university teachers’ views on the development of students’ value attitudes in
plurilingual education. The aim was specified by several research questions:
why values should be integrated in the teaching of their subjects, what values
could be developed within the framework of teaching their subjects at
universities, and how this process should be handled by the use of what
teaching / learning methods. The research was qualitative, there were 20
teachers from different universities of Lithuania interviewed. The research
was carried out in 2017. The results of the current research were compared
with the research into university teachers’ viewpoints on the development

215



of value attitudes conducted in 2013, when university teachers from Ukraine,
Georgia, and Latvia were interviewed. The conclusion is made that
university teachers are aware of the necessity of the development of values
in plurilingual education, although they lack the Know-How. Therefore,
university teachers have to create favourable learning environment, choose
appropriate teaching / learning materials, apply suitable teaching / learning
methods.

Todua Ana, Chumburidze Rusudan (lvane Javakhishvili Thilisi State
University, Georgia)
Integrated Learning of the Georgian Language and Civic
Education within the “1+4” program

Integration of minorities and civil involvement are some of the most
important components of the country's democratic development. The
changes made in the education policy that were executed on November 19,
2009 aimed at strengthening integration of ethnic minorities, their access to
education and civic engagement. It has been 5 years since these changes led
to establishing a successful preferential policy for ethnic Armenian and
Azerbaijani high school graduates entering higher education institutions.

During this period several educational-methodical guidelines have been
developed and different methods of learning have been introduced within
the framework of the Georgian Language Education Program. However, the
necessity for the methodological improvement of the Georgian language
learning and the introduction of modern and systematic approaches is still
essential. In the course of the study the need for a pragmatic approach to
language teaching became visible, where emphasis will be made on the
development of communicative competence. This approach of language
learning implies diversity and general change of topics and text types.
Within this method, the student is not only a passive participant, but also a
co-creator of knowledge. The integration method, together with language
learning, will increase the students' competence in different directions, most
importantly in civic education, as well as will furnish them with presentation,
communication, teamwork and free speech skills, allowing students to be
informed, to be able to state their own position and help them to become
active citizens. The Integrated Learning of Georgian Language and Civic
Education program effectively meets all these criteria.
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The efficiency of the language and subject integrated teaching approach
in a higher educational institution is proved by the completed project “Earth
Calendar”, which had been financed by the “Open Society Foundation -
Georgia”. The resource was adjusted to the integrated teaching approach of
the language and subject at the university level. had been created,

Within the project, a study and a course of trainings have been carried
out. Also, the textbook “Earth Calendar” for the TSU Preparatory (Prep)
Program within the piloting policy has been piloted during the term.

It should be said, that the approach was successful. By the end of the term,
feedback was given, which proved the efficiency of the integrated teaching
of a language and Civic Education and the urgency of the topics given in the
textbook.

Totibadze Sopio (Thilisi State University)
The Role of the First Language in the Second Language
Acquisition

Amongst other things, globalization brings about the importance of
acquiring different languages of the world. However, learning a second
language might be a very challenging and stressful experience for a learner,
especially at an early age. Therefore, in order to make this process less
demanding and more enjoyable, numerous linguistic/sociolinguistic studies
set out to investigate the factors which accelerate the process of the
acquisition of the L2 and, in addition, which help the students to score higher
in sociolinguistic competence (MacWhinney, 2008; Lado, 1957). Recent
theories in linguistics and pedagogy put an emphasis on the relevance of the
mother tongue in the process of learning another language and present it as
an asset that a child can bring to the classroom. In other words, L1 is seen as
a powerful base on which the second language can be built (Cummins,
2001). However, it is also worth noting that a native tongue can, not only be
classed as a welcome foundation for the second language acquisition, but
also as a hindrance too. It is also maintained that both similarities as well as
differences between the two languages should be pointed out to a student as
it will only be beneficial for a learner to see the links or contrasts between
L1 and L2 (Bybee, 2008).

217



This paper first reviews the importance of the mother tongue in the
second language acquisition based on previous theoretical frameworks and
then makes a point on the basis of small case studies conducted among
students of different ethnical backgrounds. The survey is divided into two
parts. The first part involves face-to-face video interviews conducted with 5
international students at the International School of the Hague (ISH), who
share their experience concerning learning English as their second language
in a multilingual environment through their mother tongues, whereas the
second part includes an internet questionnaire survey conducted with four
different language groups (Georgian, Lithuanian, Mandarin and Hindi),
where participants are asked to state what difficulties or similarities their
languages provide when learning English as an L2. Results generate quite a
mixed response, however, most of the participants agree that their mother
tongues prove to be not only beneficial, but also crucial in the process of
learning another language.

Tsikhelashvili Lela (Ivane Javakhishvili Thilisi State University, Georgia)
Teaching the Georgian Language at the University of Tartu —
Challenges and experience

Within the framework of the Marie Curie Programme project -
“Possibilities and limits, challenges and obstacles of transferring CEE EU
pre-accession best practices and experience” - | had a scientific-creative
secondment to the University of Tartu (College of Foreign Languages and
Cultures), Estonia. Apart from implementing my research, | taught Georgian
as a foreign language (levels 0 >Al1.1 and Al.1 > Al1.2) in the first semester
of the academic year 2016/2017.

This paper focuses on the challenges and obstacles that | came across in
the teaching process, as well as methods and means used with the aim of
overcoming these obstacles. In my case, students of diverse age-groups
(mostly Estonians) wanted to study Georgian not for purely linguistic
interest, but for practical reasons. Hence, we tried to adjust the teaching
process to their interests.

In the teaching process, additional difficulties arose due to the fact that
the working language was English, which was not the students’ mother
tongue. This required the students’ competence in English, as well as
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translation and proper understanding in their native language. It is a well-
known fact that the patterns of the native language frequently lead to errors
(R. Qurdadze) when learning a second language. In our case, the sources of
the students’ errors were both languages — their native Estonian, as well as
English.

In general, foreigners who study the Georgian language have to overcome
numerous obstacles. This paper deals with the typical mistakes or errors of
students on the first (initial) stage of learning the Georgian language. These
errors occurred on the level of written and oral speech. At this
stage we analyze the typical mistakes made by students in the first midterm
test. The difficulties arose at all language levels:

1) on the level of phonetics-phonology the most obvious challenge was
related to understanding the difference between voiceless aspirated and
glottalized (ejectives) sounds (me mqvia dato; kari daxure!..);

2) On the level of morphology the students revealed a tendency of
excessive use of personal prunouns (ara, me ar vici; sad Tqven ignebiT
kviras? romeli ena Sen ici?..);

3) On the level of syntax, they tended to violate the rules of
correspondence in number (ori miyebi wavidnen; oTxi magida da aTi
skamebi arian oTaxSi; ramdeni studentebi igneba KlubSi xval? cf.: How
many students will be at the club tomorrow?);

4) Incorrect use of cases and the problem of the ergative (eleri icis sad
Semi saxlia; givi da laSa ician inglisuri ena kargad...);

5) Omission of the verb (me qarTveli, saqarTvelodan var, cf.: { I'py3un);

6) Violation of the word order (iciT sad Cemi saxlia? rogori bavSvi
mariami aris? ramdeni studenti KklubSi xval igneba? (in this case,
putting the verb-predicate at the end of the sentence cannot be explained by
the influence of the English language, cf.: how many students will be at the
club tomorrow?) aris 60 wuTi saaTSi da 60 wami wuTSi, cf.: There are 60
minutes in an hour and 60 seconds in a minute...);

7) Errors caused due to calques (sasiamovnoa Tqgveni gacnoba. Tqvenc
aseve, cf.: Nice to meet you. You too; iq arian cota banki tartuSi, cf.: There
are few banks in Tartu; iq arian bevri mangana ThilisSi, cf.: There are many
cars in Thilisi, raa mariamis gvari? cf.. What is Mariam's last name?..) etc.

The paper also describes the methods and exercises used by us with the
aim of preventing the above-mentioned errors. The individual approach to
teaching and practical experience are also discussed.
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Tsamalashvili Ani (Ivane Javakhishvili Thilisi State University, Georgia)
Language policy: its influence on Ethnical Minorities’
integration in local society

Language is one of the main components of the nation’s cultural identity.
However, in the globalized world it is hard for every ethnical group to
protect their language likewise preserve their culture. As a result of the state
the modern world is in, territories are separated and divided into more
authoritative powers rather than by ethnic or other criteria. That becomes
the main cause for various ethnic groups to be living in different countries
that does not always indicate equal rights for them. The primary tool for
discrimination for the government becomes the language policy, particularly
planning the language policy based on majorities and not taking into account
other groups of the population . Surely this does not lead to an acceptable
result. Inadequate language policy can generate problems such as unsuitable
homeschooling, education that is not relevant for contemporary standards
and generation that could not fulfill its whole potential and cannot integrate
in society. The only cause is the wrong language policy, though.

This research aims to analyze and illustrate a vivid connection between
these two significant concepts: Language Policy and Ethnical Minorities’
Integration in the Society. Throughout this paper | will try to demonstrate
every paramount problem that irrelevant language policy can cause in the
case of integration. However, the research will try to answer the questions
below: * How can a wrong language policy obstruct the ethnic minority
representative from integration? * How can we minimize the negative effects
of/or change the language policy?

Research is primarily based on the gualitative methods. In particularly,
there will be used a Case Study of the European Councils’ language policy.
Research design is explanatory. During the research it was discovered that
the answer to the first question came out positive. For the second issue, the
best instance is also the politics of the European region where we can find
out that human rights are the prior case, not the ethnicity for language
politics. | will utilize the secondary resources, scientific journals and works
to enrich my research with relevant arguments. However, research will be
interesting for social and political scientists, specialists of multicultural
studies etc.
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Tsimintia Ketevan (lvane Javakhishvili Thilisi State University, Georgia)
Language situation in Marneuli region

The Marneuli municipality involves 18 administrative units. They are as
follows: Khojorni, Shulaveri, Shaumiani, Akhkerpi, Opreti, Kulari, Kutliari,
Algeti, Kapanakhchi, Damia Geurarkhi, Kachagani, Tamarisi, Tsereteli,
Tserakvi, Sadakhlo, Kasumlo, Kizilajlo and the town of Marneuli.

It should be mentioned that in the above-mentioned region ethnic
minorities live together with Georgians. Respectively, the Marneuli region
is multilinguistic. Here live Georgians, Azeris, Armenians and Greeks.
Therefore, here are Georgian, Azeri, Armenian and Russian villages. The
population lives in a mixed, multilingual community and therefore, schools
conduct lessons in four languages. The language situation and the problem
in communication still remain problematic in this region impeding their full-
value participation in the political, cultural and public life of the region.
From the scientific point of view this issue is topical because it deals with
the linguistic situation in a most important region and also with the
effectiveness of teaching the state language.

It should be mentioned that in the Marneuli municipality Azerbeijanis
represent the largest ethnolinguistic group. Today Russian is still the
communication language for the non-Georgian speaking population. The
cases when the representatives of ethnic minorities do not know the state
language — Georgian are also very frequent. “The Program for professional
development of teachers of non-Georgian speaking schools” acts in this
direction in this region.

In my research | used the survey method, as well as observation and
visual methods. Verbal information was obtained directly during the
interview process.

There are 74 public schools in total in the Marneuli region. There are
Georgian, Azerbaijanian, Armenian, Russian, Azerbaijanian-Georgian,
Russian-Georgian, Azerbaijanian-Russian, Armenian-Georgian,
Azerbaijanian-Armenian, Armenian-Azerbaijanian and Georgian-Armenian
schools.
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Nine Georgian public schools are in the Marneuli muinicipality. Eight of
them are in the villages and #5 public school in Marneuli is Georgian. From
42 Azerbaijanian public schools 5 schools (#1. #3, #5, #7 and #8) are in
Marneuli, and the rest - 39 public schools are situated in villages. there are
four Azerbaijanian-Georgian public schools (Araplo, Tazakendi #1,
Kasumlo, Ulashlo). There are 7 Armenian schools in the region (Akhkerpi,
Giulibaghi, etc.), also a Georgian-Armenian school works in the village of
Tsereteli and an Armenian-Georgian public school #2 is located in the
village of Shaumaniani. 3 Russian public schools and 1 Azerbaijanian-
Russian are in the region. An Azerbaijanian-Russian and an Armenian-
Azernaijanian school are in the village of Khojorna.

As we see, there are fewer Georgian schools in the Marneuli
municipality (9 in total). whereas the Azerbaijanian schools are the most
numerous. In the non Georgian speaking schools teaching of the Georgian
language is conducted very rarely. That’s why the level of knowledge of the
Georgian language in the population is quite low. The paper will present the
general language situation in the Marneuli municipality; scales and
efficiency of teaching the Georgian language at schools; the significance of
the state in this region in regard to teaching the state language (Georgian)
and the attitude of the population to it; their desire to study Georgian;
efficiency and results of bilingual education and complexities connected
with e issue.

Within the study, interesting and main answers to the questions will be
provided. One of the tasks was to answer the following questions: along
with teaching the Georgian language are non-Georgian people informed
about Georgian culture? Will the knowledge of the state language solve the
integration problem of the Georgian population with the rest of population?
What kind of measures are being implemented by the state to solve this
problem? The answer to the research questions give the paper a novel and
original character. As well as this, cultural specific features were singled out
which may have a great importance for the necessity and significance of the
language knowledge, whether bilingual or monolingual.
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Turdzeladze Tamar (Didi Mughanlo School, Marneuli, Georgia)
Transforming a schoolyard into the learning and teaching
environment and the resource for teaching and
developing speaking skills

As is known, while teaching a second/foreign language, in the absence
of the corresponding language environment the main challenge is to make
our students speak the target language well.

The aim of this work which represents the action research is to overview
our attempts to modify the traditional format of a lesson in order to release
students from the traditional lesson frames and to create a nice atmosphere
for them to make them speak, and also to create a communicative
environment, very close to the authentic one.

A school yard is a great place, which can be used for enriching our
students vocabulary: as language learners memorize vocabulary better, they
can visualize what is close to their emotional world. As for the school yard,
visual aids are ready made there, every object there is very familiar to our
pupils. In addition, we know that the formal teaching environment and
controlled teaching process hinders our students from speaking. Thus, the
school yard is the most suitable place, where an informal and friendly
atmosphere can be created and non-controlled teaching process can be
simulated, by approximating it to the real communicative situation.
Therefore, in terms of developing speaking skills, effectiveness of making a
schoolyard into the learning and teaching environment and into the resource
for learning and teaching is obvious.

As it is known, emotions and involvement are very important factors
helping our students to figure out their speaking skills. We are going to
introduce amusing activities, made by us, which provoked pure emotions,
and consequently, active involvement of our students in them.

The above mentioned activities mostly represent various games, which
can be used for reaching different goals: mastering new words; activating
new words and structuring sentences; creating real communicative situation
- for this purpose very familiar games, slightly modified, can be suggested.
For instance, our pupils play hide-and-seek, if some relevant phrases are
given in advance can be used. Thus while playing, students have to react to
different situations spontaneously, that is how they appear in the real
communicative situation; we also ask our students to play situational games,
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for example, to play the part of a guide, who has to introduce the school yard
to their Georgian speaking peers. In this kind of activity it's very important
to use body language - gestures, mimics, and also, to be artistic. In the school
yard our students also make presentations about seasons, they speak about
seasonal changes in nature, weather, etc.

We conduct lessons in the school yard in certain periodicity,
approximately twice or three times a month (in winter much more rarely).
Some activities take the whole lesson, but for others 10 - 15 minutes are
enough, and the rest of the time can be used for already familiar activities,
but in this case, with those pupils in a leading part, who previously had a
minor part in this particular activity.

In order to assess our students’ results it is recommended to take videos
of the activities. As our aim is to facilitate development of speaking skills,
we use formative assessment for most of these activities - we introduce our
students to the corresponding rubrics in advance and make comments
according to them, after the activity is over. On the other hand, for
situational games and presentations we use summative assessment.

Vashakidze lamze (School of Law, Police Academy of Georgia)
Towards some issues of teaching Georgian as a state language to
the minorities of Georgia (Azerbeijanis and Armenians)

At the current stage of the development of Georgia, in the process of
formation of the country as an independent state, special interest is paid to
teaching Georgian as a state language to overcome the language barrier in
order to integrate them into Georgian society, to find a job in state
organizations etc. In this regard functioning of the educational programs of
the Georgian language is significant in Georgian Universities.

The aim of the presented work is to discuss pedagogical observations
worked out on the basis of my own practice (an intermediate participant
when teaching Georgian to Azerbeijanis and Armenians, who did not study
in Georgian schools.

Data were collected in three stages; a pre-observation, data collection and
observation. The research is oriented on verification of particular linguistic
ideas regarding phonetics, spelling and personal affixes of the Georgian
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verb, based on the linguistic data collected in the classroom. The goal is to
generalise outcomes based on the data.

1. One of the complex issues for the citizens of Georgia regarding
minority issues is pronounciation of Georgian consonant clusters.
Accordingly, on the basis of my teaching practice, using the rich data of the
Georgian toponymics and anthroponomy names in order to make phonetic
exercises seems to be the best solution. Unlikely to Armenians, ethnic
Azerbeijani students have the problems of pronunciation during acquisition
of the Georgian alphabet: perception and pronunciation of the ejective stops.
In this particular case the exercises based on the Georgian place and
anthroponomy names seems to be very helpful. This kind of approach makes
them familiar with specific Georgian sounds.

2. Grouping into two big sections of the Georgian verb forms - so called
“verbs with the marker v and “verbs with the marker m” simplifies the
process of teaching; these groups posess strictly distinctive constructions.
In spite of the tenses, the construction of the verbs with the personal prefix
m- is unchangeable: the subject is in the dative case and object is
permanently marked with the Nominative case markers (-i /-@). The verbs
with the personal maker affixes with the marker v reveal the nominative
construction only in the 1% series: the subject in the Nominative case and
object in the Dative case. According to this, | believe that at Al level it would
be better to teach only forms of the Present, Imperfect and Future screeves
(exception: manerg icis “heergaive knows”). This kind of approach may avoid
misunderstanding and particular problems. As for the forms of Aorist
screeve, it would be advisable to teach them after future screeve forms have
been mastered, as the last topic of the Al level.

3. Teaching the tripartite system of demonstrative pronouns instead of
the bipartite system seems more effective at an initial stage; also, the
Ergative and Dative forms of the third personal pronouns (is-isini, man/mas-
mat) should be taken into consideration at the very beginning of the GESL
course; this kind of approach will help the students to analyze and realize the
diversional constructions of the verbs of both the v- and m- types.
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Veliyeva Zemfira Alishah Kizi (Baku Slavic University, Azerbaijan)
The ways foreign language teachers can use literature texts with
advanced learners (using the example of V. Makanin’s works)

The aim of the current paper is to examine how fiction can be used in the
process of Russian language learning at the advanced level using the
example of works by Makanin.

Authentic literature of the target language is an effective means of
teaching both language and culture at the same time. This is especially true
when it comes to contemporary authors since they provide learners (and
teachers) with the modern, variable and rich language structures, vocabulary,
language register and cultural (in a broad meaning) knowledge.

On the advanced level of language acquisition students have to have the
capacity to deal with the “cognitively demanding “ materials, to distinguish
direct meanings from indirect ones, to recognize figures of speech,
metaphorical words in the context, cultural information etc.

Language as a sign system expresses isomorphic relations (Shtoff V.A.).
In Makanin's works the author and the hero equally lead to the conflict of
the described and expressed matter. Thus "self-disclosure” take place. As it
is generally known, "self-disclosure™ is a complex process which requires
complex language (descriptive or evaluative, positive or negative, clear and
logical or sometimes inconsequent and vague to express), so teachers have
materials and chance to get their students familiar with all these diverse
languages. For this purpose different activities can be employed (written and
oral tasks, presentation, comparison with the same process in their native
language etc.).

There is another case, when the teacher can focus on the language use:
the writer puts the hero in the confusing context which provokes the hero to
reveal in trial. Makanin experiments but doesn’t evaluate or judge the hero.
This is the main feature of his texts. In Makanin’s works the narrator is
neutral. The teacher should encourage her/his students to state how this
neutrality is reached and maintained, what kind of wording, tone or language
register is used to reach this goal. Also, teachers should stress cultural norms
and rules of the target culture.

The most challenging part of language teaching is to teach learners the
figurative language. Makanin’s works contain a number of figures of speech.
The hero’s words make him closer to the author which creates the
consonance of thoughts. The author’s position declared in words transforms
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into metaphoric expression of his ideas. Using certain activities
(comparison, contrasting with direct meanings, discussing wide context etc.)
students get familiar with metaphorical thinking in contemporary Russian
language.

Zautashvili Dali
The usage Internet resources in the process of
teaching foreign languages

The process of education informatization is one of the priorities of
modern society development which include the introduction of new
information technologies into the education system. The increasing role
of information technologies in everyday life of a modern specialist
conditions its introduction in the process of teaching foreign languages.

The use of the Internet resources is determined by the following
main characteristics of teaching foreign languages, such as: openness and
accessibility, actuality, informativeness, authenticity and interaction.
Internet information resources include a great deal of audio, visual,
textual materials on various topics in different languages. The Internet
provides teachers with authentic audio, video and textual materials as
well as enables them to give students pieces of fiction and publications in
foreign languages. There are 5 types of internet resourses which can be
used for individual homework assignments. Students can do tasks on
web-quest: 1. Hot list - a list of web-sites on similar textual materials. 2
Multimedia Scrapbook - a collection of multimedia recourses, including
photo, audio, graphical information and video clips. All these materials
are easily downloadable and students can use them when learning as
information or illustrations. 3. Treasure Hunt - includes question about
each web-site content as well as links for textual information on the

research topic. 4. Subject Sampler - includes links for textual and
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multimedia materials. But here students also have to express their
arguments and opinions on the discussed topic 5. Web-quest - the most
complicated internet teaching resources. It represents a way to make
projects on any issue using internet resources. Using Internet based
teaching resources can solve a great deal of didactic objectives:
1. Formation of reading skills using different materials through
internet
2. Improving listening skills on the basis of authentic audio texts
through internet
3. Mastering writing skills
4. Replenishment of lexical stock of a foreign language
5. Getting information about cultures of  different nations,
conversation habits as well their traditions.
6. Motivating students in the processes of learning foreign languages.
The main problem in teaching foreign languages is a lack of skills of
Information technologies on the teacher’s part. Besides, students who are
expected to have necessary skills to use IT are only aware of playing
games, watching video clips and communications in social networks.
While using studying foreign languages via internet requires certain
cognitive skills. Therefore, use of the Internet recourses represents the
way to improving standards of teaching foreign languages; It can provide
students with unique possibility of individual learning, stimulates a high
level of cognitive interest. As well as this, it forms intellectual

communicative skills and critical thinking.
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Zekalashvili Rusudan (lvane Javakhishvili Thilisi State University, Georgia)
Some aspects of teaching the Georgian verb to foreigners with
the help of the electronic dictionary

The problems related to teaching the Georgian verb to foreigners are
urgent because it is quite difficult for the foreigners to comprehend the
peculiarities of Georgian verb-conjugation and to use all the verb forms
correctly. To facilitate this process it is necessary to develop easily adaptable
methodology and complementary tools.

The novelty of the presented work lies in integrating a mixed-type
learning dictionary into the learning process. It comprises verb paradigms
and model sentences. The composition of the dictionary entries and their
practical incorporation into the teaching process for the foreign students are
showed.

The methods of the descriptive and distributive analysis are used in the
process of investigation; the learning dictionary is based on the frequency
data and the methods of the semic analysis, semantization and morpho-
syntactic analysis of georgian verbs.

Besides the above mentioned, the novelty of the work lies also in
representing the principles of submitting the verb forms in the mixed type
electronic dictionary; in introducing the capacities of integrating the material
in the whole learning complex for the foreign students of Georgian.

The starting position in the learning process is the communicative
approach, taking into consideration the main goal of learning: are the
students aiming to learn the language on the colloquial speech level, on the
comprehension level, or for theoretical studies? In the first mentioned case
it would be better to teach the verbs on the synchronic level, using the
contextual forms and oral exercises without implementing serious linguistic
analysis; in the second case it is necessary to teach a systematic course of
grammar and familiarize the students with the theoretical works of the
linguists.

It is especially difficult for non-Georgian speakers to learn how to use the
different forms of verbs. There are some reasons for it: the agglutinative
nature of the Georgian language, multiplicity of the verbal categories, poly-
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personality, complex grammatical structure, diversity of the types of
conjugation, diversity of the tense-mood forms and polisemy; in addition,
the categories which have no analogies in the European languages should
also be considered (such as version, contact, act and others) as well as
synthetic ways of voice derivation, using verbal noun or personal forms of
verbs as dictionary units, instead of the infinitive.

It is not advisable to carry grammatical analysis and teach the
classification of the Georgian verbs on the elementary stage of learning, as
it is difficult to find out only one principle for classification. On the next
stage it is necessary to group the verbs. Their classification can be found in
many theoretical works, in grammar books, in manuals and in bilingual
dictionaries. These experiences should be taken into account and used in
practice. When grouping the verbs we should consider morpho-syntactic
specifics of the Georgian verbs: their structure, construction and poly-
personality.

In the scientific theoretical works the principles of the verb classification
differ: for some scientists the basic starting principle is the voice and
transitivity of the verb, some think this is structure and construction; the
principles may also be as present/future tense (third person singular ending),
or theme markers. It seems necessary, based on the morphological-syntactic
classification markers, besides the inverted verbs, to teach separately
conjugation of the irregular (peculiar verbs) and to exercise on appropriate
using of the personal markers (combined types of exercises)..

On the higher level of learning, it is recommended to deliver the material
concerning the basic forms of the verbs (present/future indefinite, past
perfect and statal perfect -turmeobiti which can be delivered as perfect or
perfect-continuous forms) and to familiarize the students with noun
declension paradigms according the tense-mood series - so called mtskrivis;
also with forms of the verbal nouns and participles. Emphasizing the notion
of masdar facilitates getting accustomed to identification the verb stems in
the conjugated forms and consequently to its independent usage.

The learner’s electronic dictionary will be a useful complementary tool
for foreign learners in comprehending the complex nature of the Georgian
verb. At present it is now being developed at the Ministry of Education and
Science within the sub-program of learning “Georgian as a foreign
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language” Irbakhi (website: http://www.geofl.ge). This dictionary includes
all the necessary data for the foreign learners of the Georgian language. The
verbs forms can be found according to different parameters: alphabetic
order, levels of learning (in compliance with the European standards) or
thematic groups.

The learner’s dictionary is all-inclusive: it is, at the same time, an
explanatory, translator’s, audio and grammar dictionary. The verbal entry of
the dictionary involves some blocks: semantic block (explanation, thematic
classification), paradigmatic (synonyms and antonyms) and grammatical
(transitivity, voice, verbal basic forms, conjugation paradigms). Semantics
is open through the model examples, the majority of which is selected from
the text-books. The verbs are grouped thematically, according to their
relationship to the certain real and situation, e.g. position, directed
movement, professional activity, making sound, feeling and perceiving, and
expressing emotion, related to the speech and mental processes that denote
the events of the surrounding world and so on.

The semantic-grammatical characteristics of the verb, conjugation
paradigms, model sentences and the flexible searching system represented
in the electronic dictionary will facilitate the use of the Georgian verb forms
for foreign learners in oral speech and in writing. The dictionary is the
organic part of the whole learning complex and is fully integrated in it.
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